Self-Narrative Coding Matrix 

1. Coding basis and analytic logic / 编码依据与分析逻辑
The coding framework is derived from the manuscript’s collaborative self-as-data narrative design. The manuscript treats the narrator-author’s chronological self-narrative and supporting professional records as documentary traces that anchor memory, sequence key events, and situate personal episodes within institutional practices. It further states that the peer interlocutor focused on recurrent moments of identity disruption, role negotiation, capital revaluation, habitus-field friction, and emerging agency. Accordingly, the present coding file applies a two-level coding strategy: first-cycle descriptive coding of narrative events and second-cycle theoretical coding based on the Sen-Bourdieu framework and academic identity literature. The original encoded file was in Chinese, and now it is the translation.
编码框架来自论文中的协作式自我叙事研究设计。论文将叙事作者的自我叙事及专业记录视为“文献痕迹”，用以锚定记忆、排列关键事件，并将个人经历置于具体制度实践中理解。论文同时说明，编码作者/同行解释者重点关注身份中断、角色协商、资本重估、惯习—场域摩擦和能动性生成等反复出现的节点。因此，本编码文件采用两层编码：第一层为叙事事件的描述性编码，第二层为基于森—布迪厄框架与学术身份文献的理论编码。原编码文件为中文，现为译文。
	Phase code
	Phase theme
	Time span
	Analytic focus
	Core codes

	P0
	Background formation / 背景形成
	2013.9-2024.6
	Formation of academic habitus, research interests, publication pressure, mentor/peer networks before vocational college entry.
	Bio-Hab; Bio-Net; Doctoral-Pressure; Research-Agenda

	P1
	Identity disruption / 身份中断
	late 2023-2024.10
	Career choice, institutional entry, status anxiety, and initial teaching adaptation in the vocational college field.
	Job-Market; Field-Hierarchy; Capital-Misalignment; Teaching-Adaptation

	P2
	Identity negotiation / 身份协商
	2024.10-2025.5
	Role relocation to Academic Affairs Office, Teaching Achievement Award work, academic hierarchy, and capital conversion.
	Role-Relocation; Institutional-Reform; Capital-Conversion; Habitus-Field-Friction

	P3
	Hybrid identity consolidation / 混合身份初步整合
	2025.6 onward
	Diversified administrative, teaching, research, planning, and cross-institutional tasks gradually integrated through vocational education.
	Role-Multiplicity; Cross-Field-Mediation; Reflexive-Habitus; Capability-Expansion; Hybrid-Identity


2. Codebook
	Code name
	Definition
	Theoretical link
	Inclusion indicators

	BIO-HAB / 学术历程-学术惯习
	How earlier educational experiences, assessment practices, doctoral training, and disciplinary socialisation formed research-oriented dispositions.
	Habitus; academic identity
	Evidence of learning style, research preference, publication pressure, academic norms.

学习风格、研究偏好、发表压力、学术规范的证据。

	Bio-Net / 学术历程-学术网路
	Mentor, senior peer, project, and cohort networks that provided opportunities, guidance, or emotional support.
	Social capital; conversion factor
	Networks such as supervisors, academic clans, peers, transnational projects, and postdoctoral advisors.

导师、师门、同伴、跨国项目、博士后导师等网络。

	Research-Agenda / 研究议程  
	Continuity and transformation of interests in adult education, women's education, rural education, teacher education, and vocational education.
	Cultural capital; capability
	Narrative links among thesis topics, publications, and later vocational education research.

学位论文选题、发表成果与后续职业教育研究之间的叙事联系。

	Doctoral-Pressure / 读博压力
	Pressure generated by doctoral graduation requirements, comparison with peers, and the need to publish recognised outputs.
	Field rule; symbolic capital
	Explicit mention of publication requirements, peer comparison, anxiety, or doctoral thresholds.

明确提及发表要求、同行比较、焦虑或博士门槛。

	Job-Market / 学术就业市场
	Narrative evidence of limited university recruitment, local job search restrictions, and uncertainty about academic opportunities.
	Field structure; opportunity constraint
	Scarce job advertisements, limited opportunities at local institutions, interviews/reviews/rejections, etc.

招聘信息稀少、地方高校机会有限、面试/复审/拒绝等。

	Field-Hierarchy / 学术等级秩序
	Prestige ordering among research universities, local universities, and vocational colleges, including expectations of “successful” PhD careers.
	Field; symbolic capital
	Public courses, specialized courses, large classes, lesson preparation, and exploration of teaching methods.研究方向与岗位匹配/不匹配、通识课程不熟悉、大班教学。



	Capital-Misalignment / 资本不匹配
	Previously accumulated academic capital not fully matching local university opportunities or vocational college teaching needs.
	Capital; field recognition
	Match/mismatch between research direction and position, unfamiliarity with general education courses, large-class teaching.

研究方向与岗位匹配/不匹配、通识课程不熟悉、大班教学。

	Teaching-Adaptation / 教学适应
	Adjustment to new courses, large classes, vocational student needs, and teaching responsibilities.
	Habitus-field friction; functioning
	Public courses, specialized courses, large classes, lesson preparation, and exploration of teaching methods.

公共课、专业课、大班、备课、教学方法摸索。

	Role relocation / 角色转移 
	Formal or practical movement from a teaching unit to Academic Affairs Office or from teacher role to reform/administrative role.
	Field position; identity negotiation
	Transfer to the Academic Affairs Office, teaching achievement awards, undertaking administrative document/project/management tasks.

调入教务处、教学成果奖、承担文书/项目/管理任务。

	Institutional reform work / 学校改革工作
	Participation in teaching achievement award, institutional planning, reform writing, policy learning, and project management.
	Institutional conversion factor
	Project proposals, policy study, 14th Five-Year Plan summaries, 15th Five-Year Plan, and management of teaching-research projects.

申报书、政策学习、十四五总结、十五五规划、教研项目管理。

	Capital conversion / 资本转换
	How doctoral degree, writing ability, research training, and alumni/academic networks become useful in vocational college tasks.
	Capital -> functioning; conversion factor
	Doctoral identity, academic ties, writing ability, and research capacity transformed into reform texts and institutional service.

博士身份、学缘关系、写作能力、研究能力转化为改革文本和制度服务。

	Habitus-field friction / 惯习—场域摩擦
	Discomfort or tension when research-oriented dispositions meet practice-oriented, administrative, or vocational college field logics.
	Habitus; field
	Loss, frustration, identity tension, and conflict between research and administration/teaching.

失落、沮丧、身份张力、科研与行政/教学冲突。

	Research continuity / 研究持续性
	Evidence that academic writing and research continue inside or alongside vocational college work.
	Capability; valued functioning
	Grant applications, postdoctoral research, paper publication, and journal solicitation.

课题申请、博士后研究、论文发表、杂志约稿。

	Role multiplicity / 角色多元化
	Coexistence of teaching, research, administrative writing, project management, training, and cross-institutional collaboration.
	Hybrid identity; field complexity
	Multiple folders/tasks; teaching + planning + project management + travel

多个文件夹/多项任务；教学 + 规划 + 项目管理 + 出差。

	Cross-field mediation / 跨场域转译
	Translation between vocational college practice and university/expert expectations, or between local practice and reform discourse.
	Mediator role; symbolic translation
	Collaborating with universities on applications, distilling practices of agriculture-related vocational colleges, and gaining expert recognition.

与高校合作申报、凝练涉农高职实践、获得专家认可。

	Reflexive habitus / 反思性惯习
	The narrator's capacity to reinterpret constraints, examine her own position, and construct new meanings from practice.
	Reflexivity; agency
	 Reflecting on comparative advantages, reinterpreting the sense of achievement, and seeking space within constraints.

反思比较优势、重新理解成就感、在约束中寻找空间。

	Capability expansion / 能力集扩展
	Expansion of what the narrator is able to do and value: research, teaching, reform writing, coordination, planning, bridging.
	Capability; functionings
	 More sources of fulfillment, making things happen, and serving as a translator and bridge.

更多成就感来源、推动事情落地、作为翻译和桥梁。

	Hybrid academic identity / 混合学术身份
	Emergent self-understanding that integrates researcher, teacher, administrator, reform writer, and institutional mediator.
	Academic identity; narrative integration
	“Hard to summarize as teaching or research,” “a strange hybrid.”

“很难用教学或科研概括”“奇怪的混合体”。

	Ongoing tension / 持续张力
	Persistent administrative burden, role switching, anxiety about theory depth, and uncertainty about future path.
	Structural constraint; identity tension
	 Irritation, energy management, concerns about theoretical depth, and uncertainty about the future.

烦躁、精力管理、理论深度担忧、未来不清楚。


3. Coded narrative matrix
	Segment ID
	Narrative period / section
	Source excerpt (CN, de-identified)
	English analytic summary
	Phase
	Descriptive codes
	Theoretical codes
	Analytic memo
	Linked manuscript claim

	SN-01
	2013.9-2017.6 / Undergraduate study
	“本科学习教育学，选择的契机也非常随意……没想过这个专业是干什么的或者指向何种职业前景。”
	Entry into education was shaped more by institutional prestige and examination logic than by a clear professional plan.
	P0
	BIO-HAB
	Habitus; field entry
	Shows an early academic disposition formed through achievement in formal schooling rather than professional certainty.
	Background formation of the narrator-author's academic habitus before later field transition.

	SN-02
	2017-2020 / MA training
	“我自身对成人教育学有兴趣……喜欢‘人在任何年纪都可以通过学习过上自己想过的生活’这种美好的愿景。”
	Adult education became a meaningful disciplinary orientation connected to ideals of lifelong learning and educational emancipation.
	P0
	BIO-HAB; RESEARCH-AGENDA
	Habitus; valued academic orientation
	Explains why adult education, rural education and later vocational education could become meaningful rather than merely instrumental research fields.
	Continuity of research interests before vocational college entry.

	SN-03
	MA period / research apprenticeship
	“发表了9篇论文……师门的老带新传统很浓厚……跨国教师教育研究项目给了我做比较教师教育领域研究的机会。”
	Publication practice, senior-peer support, and an international teacher education project built early academic capital and networks.
	P0
	BIO-NET; RESEARCH-AGENDA
	Social/cultural capital; conversion factor
	Mentor and peer networks functioned as early conversion factors that made research practice possible despite limited supervision time.
	Professional records and networks as evidence of pre-entry academic capital.

	SN-04
	MA thesis period
	“我的硕士论文就是关于贫困民族地区少数民族成人的国家通用语言文字教育……成人的扫盲教育是成人教育学学科具有话语权的研究主题。”
	The master's thesis consolidated an adult-education-specific research identity around literacy, language, and marginalised groups.
	P0
	RESEARCH-AGENDA
	Disciplinary capital; academic identity
	Demonstrates how the narrator identified with topics seen as legitimate within adult education rather than generic education research.
	Formation of disciplinary identity and research trajectory.

	SN-05
	2020 / PhD choice
	“我拿到了留基委的全额资助……但当时正值疫情……纠结再三，我放弃了出国学习的机会，继续跟着我的硕导读博。”
	The choice to remain for domestic doctoral study was shaped by pandemic conditions, funding opportunity, and mentor continuity.
	P0
	BIO-NET; RESEARCH-AGENDA
	Conversion factors; contingency
	Illustrates how macro events and personal networks redirected the narrator's doctoral pathway.
	Biographical and structural conditions behind doctoral training trajectory.

	SN-06
	2020-2024 / PhD pressure
	“博士毕业有门槛要求……同伴压力也是巨大的……博士期间我一共发表了12篇文章。”
	Doctoral study intensified publication pressure while also producing recognised outputs and a research agenda on women's education and rural revitalisation.
	P0
	DOCTORAL-PRESSURE; RESEARCH-AGENDA; BIO-NET
	Field rule; symbolic capital; peer support
	This segment explains both the emergence of research-oriented habitus and the emotional costs of doctoral academic socialisation.
	Doctoral capital as the pre-entry resource later revalued in the vocational college field.

	SN-07
	late 2023-2024.5 / Job search
	“地方师范大学……很少，教育学博士毕业生的就业难已初见端倪……拿到了2所地方师范院校……面试邀请。”
	The academic job market appeared constrained, especially under a locally bounded job search.
	P1
	JOB-MARKET
	Field structure; opportunity constraint
	Shows that career choice was not purely individual preference but shaped by limited openings and geographic constraints.
	Macro/meso conditions underlying identity disruption.

	SN-08
	2024.5-2024.6 / Career decision
	“更想去的那所师范大学……拒绝了我……进入家乡的高职显然不符合我周围亲友的期待……我是否做了一个最末的选择？”
	Rejection by a preferred university and the vocational college offer produced status anxiety and doubt about whether the choice represented downward movement.
	P1
	FIELD-HIERARCHY; JOB-MARKET; HABITUS-FIELD-FRICTION
	Field hierarchy; symbolic capital
	Captures the emotional and symbolic dimension of entering a vocational college after doctoral socialisation.
	Initial identity shock and disruption during field transition.

	SN-09
	2024.7-2024.10 / Initial entry
	“申请了一个省部级课题……联合培养博士后……每学期190课时……可供我上的课只有心理健康教育、美育之类的公共课。”
	Entry involved simultaneous research continuation, postdoctoral application, heavy teaching expectations, and unfamiliar public courses.
	P1
	CAPITAL-MISALIGNMENT; TEACHING-ADAPTATION; RESEARCH-CONTINUITY
	Capital revaluation; habitus-field friction; capability
	Shows that doctoral research capital did not disappear but had to coexist with unfamiliar teaching functions.
	Capital rupture and beginning of strategic conversion.

	SN-10
	2024.10 / Role transfer
	“正式调岗邀请……从通识教育学院转入教务处，专职负责培育和申报学校的‘教学成果奖’。”
	A formal role relocation moved the narrator from public-course teaching toward institutional reform work.
	P2
	ROLE-RELOCATION; INSTITUTIONAL-REFORM
	Field position; institutional conversion context
	The new position altered the value of doctoral capital by linking it to teaching achievement award work.
	Identity negotiation through role relocation.

	SN-11
	2024.10-2025.5 / Early reform work
	“主要任务是进行广泛的文献调研与政策学习……副校长每周亲自指导我一到两次。”
	Policy learning and senior administrative guidance created an institutional learning context for reform writing.
	P2
	INSTITUTIONAL-REFORM; CAPITAL-CONVERSION
	Institutional conversion factor; apprenticeship
	Administrative guidance acted as a conversion factor enabling research and writing skills to be redirected toward institutional documents.
	Capital conversion into institutional writing and reform work.

	SN-12
	2025 spring / Expert team from alma mater
	“拥有的‘教育学博士’学位背景……‘学缘关系’……一种基于‘大学—高职院校’分野的隐性的学术等级秩序……同辈学友转变为‘指导与被指导’关系。”
	The alma-mater expert collaboration made academic hierarchy visible and turned prior academic networks into both resources and sources of discomfort.
	P2
	FIELD-HIERARCHY; CAPITAL-CONVERSION; HABITUS-FIELD-FRICTION
	Symbolic capital; social capital; field hierarchy
	This is a key segment for explaining how social/academic capital was both recognised and emotionally destabilising.
	Role relocation exposes university-vocational college hierarchy and the ambivalence of capital conversion.

	SN-13
	2025 spring / Research alignment
	“完成了一篇与教学成果奖主题高度相关的学术论文……个人研究工作首次与所在学校的核心发展任务实现同频共振。”
	The reform task generated a new research focus and aligned personal academic writing with institutional priorities.
	P2
	RESEARCH-CONTINUITY; CAPITAL-CONVERSION; INSTITUTIONAL-REFORM
	Capital -> valued functioning; capability
	Shows the shift from defending prior research identity to converting it into vocational education reform knowledge.
	Research can continue through institutional reform work.

	SN-14
	2025.6 onward / Training and comparative advantage
	“参加了三次职教改革相关培训……‘有点儿绝望，高职既没有这些设施，也没有匹配的师资……’”
	Exposure to advanced vocational education reform created both inspiration and a sense of comparative disadvantage.
	P3
	HABITUS-FIELD-FRICTION; REFLEXIVE-HABITUS
	Field comparison; reflexivity
	The shock of comparison prompted reflection on how vocational colleges might find distinctive advantages rather than imitate elite universities.
	Movement from structural constraint toward reflexive agency.

	SN-15
	2025.6 onward / Research applications
	“申请了3项面向博士后的课题……1项教育部的规划课题……开始博士后课题的开题准备工作。”
	The narrator continued to pursue research projects alongside administrative work.
	P3
	RESEARCH-CONTINUITY; CAPABILITY-EXPANSION
	Capability set; valued functioning
	Indicates that research remained part of the capability set, even within fragmented institutional work.
	Continuity of academic aspiration within hybrid role.

	SN-16
	2025 summer / Cross-province collaboration
	“被安排到广东协助联合申报……将我们学校的办学实践和成果与合作学校的申报方向对接起来。”
	Cross-institutional collaboration required translating vocational college practice into application discourse recognised by a partner university.
	P3
	CROSS-FIELD-MEDIATION; INSTITUTIONAL-REFORM; CAPITAL-CONVERSION
	Symbolic translation; mediator role
	This segment evidences the narrator's emerging role as a bridge between vocational practice and university-style reform narratives.
	Hybrid identity as cross-field mediation.

	SN-17
	2025 summer / Journal invitation
	“研究生期间发文较多的一个杂志……向我约稿……最终完成了一篇关于职业教育和继续教育融通发展的学术文章。”
	A familiar journal invitation sustained scholarly writing and linked earlier academic networks to current vocational education topics.
	P3
	RESEARCH-CONTINUITY; BIO-NET
	Academic network; capability
	Shows that prior publication networks remained active and helped sustain academic identity.
	Professional records supporting research continuity.

	SN-18
	2025.9 / Project management and planning
	“接替……负责教育教学研究和改革项目的全校统筹组织工作……撰写‘十四五总结报告’和‘十五五规划’。”
	The narrator took on unfamiliar whole-college project management and institutional planning tasks.
	P3
	ROLE-MULTIPLICITY; INSTITUTIONAL-REFORM; ONGOING-TENSION
	Role multiplicity; administrative burden
	Documents expansion beyond teaching/research into institution-wide coordination and planning.
	Fragmented roles as material basis for hybrid identity.

	SN-19
	2025.9 / Teaching research methods
	“给学前教育专业的学生上教育研究方法课，这是我拿手的，但是如何对高职层次的学生教育研究方法需要我在教学过程中持续摸索。”
	Teaching a familiar academic subject in a vocational context required pedagogical adaptation.
	P3
	TEACHING-ADAPTATION; CAPITAL-CONVERSION
	Pedagogical conversion; functioning
	Research methods expertise becomes teaching capital, but its delivery must be adjusted to vocational student needs.
	Teaching as part of capital conversion and capability expansion.

	SN-20
	Reflection / Hybrid role
	“我的工作已经很难用‘教学’或‘科研’任何一个简单的词来概括……一种奇怪的混合体。”
	The narrator explicitly recognises that her role now combines teaching, research, planning, collaboration and project management.
	P3
	HYBRID-IDENTITY; ROLE-MULTIPLICITY
	Narrative identity integration
	This is the clearest narrative marker of hybrid identity consolidation.
	Partial consolidation of hybrid academic identity.

	SN-21
	Reflection / Comparative advantage
	“我们或许不是在追逐一个统一的‘高标准’，而是在寻找属于自己的‘比较优势’。”
	The narrator reframes vocational college value from deficit comparison to context-specific advantage.
	P3
	REFLEXIVE-HABITUS; CAPABILITY-EXPANSION
	Reflexivity; field-specific recognition
	Shows an agentic reinterpretation of vocational college constraints and possibilities.
	Reflexive habitus adjustment within structural constraints.

	SN-22
	Reflection / Expanded value of academic work
	“现在会为一篇扎实的工作总结、一次成功的跨部门协调、甚至学生课堂上一个恍然大悟的表情而感到确切的满足。”
	The narrator's sense of valuable academic work expands beyond journal publication to include coordination, teaching effects, and institutional work.
	P3
	CAPABILITY-EXPANSION; HYBRID-IDENTITY
	Valued functionings; academic identity reconstruction
	Demonstrates capability expansion and redefinition of academic work.
	Academic identity reconstruction as more than role adaptation.

	SN-23
	Reflection / Persistent strain
	“行政事务的琐碎依然会让我烦躁，频繁的角色切换需要极强的精力管理……担心自己的理论研究深度会因此而减退。”
	Despite integration, administrative overload and fear of losing research depth remain.
	P3
	ONGOING-TENSION; HABITUS-FIELD-FRICTION
	Structural constraint; identity tension
	Prevents overstatement by showing the hybrid identity remains partial and tension-filled.
	Limitations and qualified conclusion about partial consolidation.

	SN-24
	Reflection / Agency in constraints
	“慢慢找到了一点节奏，一种在混乱中建立秩序、在约束中寻找空间的节奏……一步步走出一条小径来。”
	The narrator describes emerging agency as finding a path within uncertainty rather than following a predetermined academic ladder.
	P3
	REFLEXIVE-HABITUS; CAPABILITY-EXPANSION; HYBRID-IDENTITY
	Agency; capability; narrative reconstruction
	Summarises the movement from disruption to agentic reorientation without denying uncertainty.
	From structural negotiation to agentic freedom.


4. Theme construction / 主题建构路径
	Constructed theme
	Main segments
	Codes combined
	Analytic interpretation

	Theme 1: Identity disruption during field transition / 场域转移中的身份中断
	SN-07, SN-08, SN-09
	Job-Market; Field-Hierarchy; Capital-Misalignment; Teaching-Adaptation
	The transition to a vocational college unsettled the narrator-author's doctoral academic identity because the value of academic capital changed across fields.

	Theme 2: Role relocation and capital conversion / 角色转移与资本转换
	SN-10, SN-11, SN-12, SN-13
	Role-relocation; institutional-reform; capital-conversion; habitus-field-friction
	The Academic Affairs Office became a conversion context in which doctoral degree, writing ability, alumni networks, and research expertise were transformed into reform-related functionings.

	Theme 3: Hybrid academic identity and capability expansion / 混合学术身份与能力集扩展
	SN-14-SN-24
	Role-multiplicity; cross-field-mediation; reflexive-habitus; capability-expansion; hybrid-identity; ongoing-tension
	Teaching, research, planning, administration, and cross-institutional mediation became narratively integrated through vocational education, producing a partial but tension-filled hybrid identity.


5. Progressive-regressive analytic notes / 递进—回溯分析备忘
Regressive reading / 回溯性理解: The narrator’s later vocational-college identity tension cannot be understood only from the moment of entry. It is rooted in earlier academic socialisation: exam-oriented confidence, adult education disciplinary identification, mentor/senior-peer networks, publication pressure, and a research-oriented doctoral habitus. These biographical conditions explain why entering a vocational college was experienced as both opportunity and symbolic disruption.
Progressive reading / 递进性理解: The decision to enter the vocational college did not end the academic trajectory. Instead, it initiated a sequence of events: grant application, postdoctoral research, unfamiliar teaching, role transfer, Teaching Achievement Award work, cross-institutional collaboration, project management, and institutional planning. These events progressively reconfigured what the narrator could do and value as academic work.
