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我的高等教育经历（2013.9-2024.6）

我本科、硕士、博士都在重庆同一所大学就读。本科学习教育学，选择的契机也非常随意，因为在志愿填报书上教育学专业的文科类高考招收分数是这个学校最高的之一，但没想过这个专业是干什么的或者指向何种职业前景。“一个省内排名第二的大学最好的文科专业，会愁工作吗？”怀着这样的盲目自信和未知进入了这所大学学习。本科期间的学习是效能感极强的，我只要在学习上花些功夫，我就可以在闭卷纸笔考试中拿到好的分数。在本科毕业的时候，我的GPA是班级第二。但大学不是应试教育，更看重学生的综合能力，包括学术竞赛、课外活动、创造性作业（比如学术论文、研究报告、项目汇报等），我在大四保研的时候只拿到了保本校的名额，且没有放弃保研名额去参加外校考研考试的勇气。

选择硕导的契机也不是经过深思熟虑的。恰好在校内保研面试的现场第一次见到了我未来的导师——是在成人教育学领域颇有行业威望的专家学者。我自身对成人教育学有兴趣，我喜欢这个学科蕴含的“活到老学到老”的理念，且受到本科期间读到的弗莱类的《解放教育学》的影响，我喜欢“人在任何年纪都可以通过学习过上自己想过的生活”这种美好的愿景。我的硕导欣然接收了我——因为在此之前，他没有招收过主动报考成人教育学的学生，他招收的这个专业的学生几乎都是调剂的。研究生期间，我保持勤奋，发表了9篇论文，但都是普通刊物，没有高级别的国内认可较高的CSSCI刊物。我自己能力有限是一方面的原因，另一方面是我的导师是我所在大学教师教育学院的院长，行政事务繁忙，且同期有20个左右的硕士生、博士生在读，他的指导时间非常有限。但我们师门的老带新传统很浓厚，尤其是博士师兄师姐对我们刚入门的硕士颇为照顾，几乎担任了小导师的角色。我导师的学术兼职是一把双刃剑：他的行政职务支撑他参与主持了加拿大一个高校的中国教授联合其他无所部属师范大学及地方型师范大学开展的跨国教师教育研究项目。这个项目给了我做比较教师教育领域研究的机会，包括撰写相关领域论文、参加国际会议以及作为研究助理和国内外师范生、研究团队的频繁接触。与此同时，我还通过做大量的文献综述的形式找寻成人教育学专业的研究增长点以及我的研究旨趣所在。在我硕士期间发表的论文中，有6篇都是文献综述，涵盖了成人教育、妇女教育、扫盲教育、教师学习等主题。我倾向于做教师教育相关主题的硕士论文，但在选题期间我的导师经历了职务变动，从教师教育学院调往大学的社科处：他一下就“抛弃”了教师教育，转回他的老本行——扫盲教育，但又有了新时期的新概念，尤其是在本世纪初中国宣布完成“两基任务”（基本普及九年义务教育、基本扫除青少年文盲），文盲、扫盲概念淡出了学术视野，取而代之的是新的识字问题——少数民族地区的国家通用语言文字教育，本质上是面向少数民族地区不通汉语的成人或者是学龄学生的汉语教育。我的硕士论文就是关于贫困民族地区少数民族成人的国家通用语言文字教育。我对这个题目是欣然接受的，因为我觉得相对教师教育研究方向是任何教育学一级学科门录下都可以做的研究，而成人的扫盲教育是成人教育学学科具有话语权的研究主题。

在硕士快毕业我的室友都在找工作的阶段，我仍然没有想进入业界，而是想读博，只是在思考择校问题。硕士三年级我已经考取了雅思（7.5分），且向加拿大、英国、德国、新西兰等设有成人教育学专业高校的知名导师询问博士就读席位。可能是我硕士期间的学术成果不够突出，最终我只拿到了一所QS排名200多位的意大利高校的offer。但是我拿到了留基委的全额资助，包括去往意大利读博的学制内的学费、生活费和每年一次的国内外往返交通费。但很遗憾的是，当时正值疫情（2020年），且我同时拿到了我硕导的博士名额。纠结再三，我放弃了出国学习的机会，继续跟着我的硕导读博。

博士期间，我开始有了所谓的学术压力，这在我本科、硕士学习期间是从未有过的，因为博士毕业有门槛要求，必须发表2篇CSSCI或者SSCI三区以上的刊物。同伴压力也是巨大的，我的好多同学硕士期间都发表过高质量刊物，或者在博士的第一年就达到了毕业的论文发表要求，而我直到博士二年级的第一学期才完成了基本的论文发表要求，一篇C刊和一篇人大复印资料全文转载。我松了口气了，但是读博的焦虑是无休止的，我晚上依然很难入眠，常常需要服用褪黑素、戴耳塞等干预才能入睡。读博期间的学术焦虑还来自同侪压力、毕业压力......但很庆幸的是，我们师门的老带小传统仍然延续，我学术上的困惑都可以和我的师兄师姐交流，即使他们已经毕业了。与此同时，我结交了几个班上的学术伙伴，其中有一个是我的本科同学，她和我的学术轨迹基本上是一样的，硕士保研到一个有行政职务的导师、博士继续跟着同一个导师学习。读博的痛苦、焦虑、苦闷是感同身受的，且不同二级学科的研究视角给我博士期间的研究有很多启发，且她们也是在我遭遇学术困惑时可以求助的对象，她们虽然可能是课程教育论、基础教育学等其他教育学二级学科的博士生，但有些普适的学科方法论、研究思维是共通的。我很感激这些伙伴，一起遭遇痛苦，一起排解痛苦，一起互帮互助。在完成了基本的论文发表任务后，我开始进行了漫长的博士论文选题思考阶段。延续了我以前的研究旨趣和研究习惯，在妇女教育领域开展了大量的文献阅读，从妇女发展理论、妇女教育史、当代妇女教育问题的现实关照等方面进行了综述，最终聚焦于乡村振兴这一政策呼吁下妇女人才的教育支持研究。我很喜欢这个主题，而且是我有把握的主题，这又是一个很有成人教育学学科意味的研究。在博士论文选题阶段也产生了一些阶段性论文成果，都是徘徊在其他选题期间产生的一些相关成果。博士期间我一共发表了12篇文章，除了有2篇是硕士期间未成果发表的成果，其余都是博士期间撰写的，其中，有3篇C刊，2篇普刊被人大复印资料全文转载，2篇英文论文（1篇SSCI、1篇ESCI）。

My Higher Education Experience (September 2013–June 2024)

I completed my undergraduate, master’s, and doctoral studies at the same university in Chongqing. As an undergraduate, I studied education. My choice of major was rather casual. In the university application guide, education had one of the highest admission scores among the liberal arts majors at this university, but I had never really thought about what the major was about or what kind of career prospects it might lead to. With a kind of blind confidence and uncertainty — “Would I really have trouble finding a job if I studied one of the best liberal arts majors at the second-best university in the province?” — I entered this university.

During my undergraduate years, studying gave me a strong sense of efficacy. As long as I put some effort into my studies, I could achieve good scores in closed-book written examinations. When I graduated from my undergraduate programme, my GPA ranked second in my class. However, university education is not simply exam-oriented education. It places greater emphasis on students’ comprehensive abilities, including academic competitions, extracurricular activities, and creative assignments such as academic papers, research reports, and project presentations. When I applied for postgraduate recommendation in my final undergraduate year, I only obtained a place at my own university, and I did not have the courage to give up that guaranteed place and take the entrance examination for another university.

My choice of master’s supervisor was also not the result of careful consideration. I happened to meet my future supervisor for the first time during the on-campus postgraduate recommendation interview. He was a well-known scholar in the field of adult education. I myself was interested in adult education. I liked the idea of “lifelong learning” embedded in this discipline, and I had also been influenced by Freire’s Pedagogy of the Oppressed, which I read during my undergraduate studies. I was drawn to the beautiful vision that “people can live the lives they want through learning at any age.” My master’s supervisor gladly accepted me, because before that he had not recruited any student who had actively applied for adult education. Most students in this programme had been transferred from other majors.

During my master’s studies, I remained hardworking and published nine papers, but all of them were in ordinary journals. I did not publish in CSSCI journals or other journals that are highly recognised in China. This was partly because of my own limited ability, and partly because my supervisor was the dean of the Faculty of Teacher Education at my university. He was busy with administrative work and, at the same time, supervised around twenty master’s and doctoral students. His time for supervision was therefore very limited. However, our research group had a strong tradition of senior students mentoring junior students. Doctoral students and senior fellow students took great care of us as new master’s students, almost acting as junior supervisors.

My supervisor’s academic and administrative roles were a double-edged sword. His administrative position enabled him to participate in and lead an international teacher education research project initiated by a Chinese professor at a Canadian university, in collaboration with several ministry-affiliated normal universities and local normal universities in China. This project gave me the opportunity to conduct research in comparative teacher education, including writing papers in related areas, attending international conferences, and working as a research assistant with student teachers and research teams from China and abroad.

At the same time, I conducted a large number of literature reviews to search for emerging areas in adult education and to identify my own research interests. Among the papers I published during my master’s studies, six were literature reviews, covering topics such as adult education, women’s education, literacy education, and teacher learning. I was inclined to write my master’s thesis on a topic related to teacher education. However, during the process of selecting a topic, my supervisor experienced a change in position, moving from the Faculty of Teacher Education to the university’s Social Sciences Office. He suddenly “abandoned” teacher education and returned to his original field — literacy education. Yet, in the new era, literacy education had taken on new concepts. In particular, after China announced at the beginning of this century that it had achieved the “Two Basics” goal — basically universalising nine-year compulsory education and basically eliminating illiteracy among young and middle-aged adults — the concepts of illiteracy and literacy education gradually faded from academic discourse. They were replaced by new literacy-related issues, namely, the education of the national common spoken and written language in ethnic minority regions. In essence, this referred to Chinese-language education for adults or school-age students in ethnic minority regions who did not speak Chinese.

My master’s thesis was therefore about the education of the national common spoken and written language for ethnic minority adults in impoverished ethnic minority regions. I accepted this topic willingly, because compared with teacher education, which can be studied under almost any first-level discipline of education, adult literacy education is a research topic over which the discipline of adult education has a stronger discursive authority.

When I was close to completing my master’s degree and my roommates were looking for jobs, I still did not want to enter industry. I wanted to pursue a PhD, although I was still thinking about which university to choose. In my third year of master’s study, I had already taken the IELTS test and achieved a score of 7.5. I contacted well-known supervisors at universities in Canada, the United Kingdom, Germany, and New Zealand that offered doctoral programmes in adult education. Perhaps because my academic achievements during my master’s studies were not outstanding enough, I eventually received only one offer from an Italian university ranked around the 200s in the QS rankings. However, I also received full funding from the China Scholarship Council, covering tuition fees, living expenses during the normal duration of doctoral study in Italy, and one round-trip airfare between China and Italy each year.

Unfortunately, this was during the COVID-19 pandemic in 2020, and at the same time I received a doctoral place with my master’s supervisor. After much hesitation, I gave up the opportunity to study abroad and continued to pursue my PhD under my master’s supervisor.

During my doctoral studies, I began to experience what might be called academic pressure, something I had never really experienced during my undergraduate or master’s studies. There was a publication requirement for doctoral graduation: I had to publish two papers in CSSCI journals or SSCI journals ranked in Q3 or above. Peer pressure was also enormous. Many of my classmates had already published high-quality papers during their master’s studies, or had met the publication requirements for graduation in the first year of their doctoral studies. I did not complete the basic publication requirement until the first semester of my second doctoral year, with one paper in a CSSCI journal and one paper reprinted in full by Renmin University Reprinted Materials. I felt relieved, but the anxiety of doctoral study was endless. I still often found it difficult to fall asleep at night and frequently needed interventions such as taking melatonin and wearing earplugs.

The academic anxiety during my doctoral studies also came from peer pressure and graduation pressure. Fortunately, the tradition of senior students supporting junior students continued in our research group. I could discuss my academic difficulties with senior fellow students, even after they had graduated. At the same time, I made several academic friends in my cohort. One of them was my undergraduate classmate, whose academic trajectory was almost the same as mine: she had also been recommended to a master’s programme under a supervisor with an administrative position and had continued to pursue a PhD with the same supervisor. The pain, anxiety, and distress of doctoral study were deeply shared. Their perspectives from different sub-disciplines of education provided me with much inspiration during my doctoral studies. They were also people I could turn to when I encountered academic difficulties. Although they might have been doctoral students in curriculum and instruction, basic education, or other sub-disciplines of education, some general methodological thinking and research logic were shared across fields. I am very grateful to these friends. We experienced suffering together, relieved suffering together, and supported one another.

After fulfilling the basic publication requirement, I entered a long period of thinking about my doctoral thesis topic. Continuing my previous research interests and research habits, I read extensively in the field of women’s education. I reviewed literature on women’s development theories, the history of women’s education, and contemporary practical concerns in women’s education. Eventually, I focused on educational support for women talents under the policy call of rural revitalisation. I liked this topic very much, and it was also a topic I felt confident about. It was also strongly connected to the disciplinary meaning of adult education. During the process of selecting my doctoral thesis topic, I also produced some interim paper outputs, most of which emerged while I was exploring related topics. During my doctoral studies, I published a total of twelve papers. Apart from two papers that were written during my master’s studies but had not yet been published at that time, the rest were written during my doctoral studies. Among them, three were published in CSSCI journals, two ordinary journal articles were reprinted in full by Renmin University Reprinted Materials, and two were English-language papers, including one SSCI paper and one ESCI paper.

就业抉择与初任期（2023年底至2024年10月）

在中国，毕业生招聘分为秋招和春招，也即是在最后一年的第一学期和第二学期有两场重要的招聘。在秋招来临之际，我已经完成博士学位论文初稿，因此开始关注其他高校到我校来开展的集中招聘会，同时也通过网络了解当地高校的招聘信息。我校是教育部直属的六所师范院校之一，但到我校招聘的地方师范大学（3所重庆当地的都没来）及建有教育学院的地方院校很少，教育学博士毕业生的就业难已初见端倪。我后续仅通过网路、现实中的人脉打听重庆当地的工作机会，并通过邮件向几所目标学校主管教育学博士招聘的院长或人事部门投递了简历，我拿到了2所地方师范院校以及2所设有教育学院或教育类研究所的地方高校的面试邀请，但由于后两个面试时间在2024年下半年，不符合我博士毕业（6月30日）立即入职的需求，因此只面试了前两个工作。两次面试“表面上”都很顺利，且都拿到了复审机会——这意味着已经通过二级学院的筛选，下一步进入学校层面的人事审核。不幸的是，我更想去的那所师范大学（在重庆范围，仅次于我毕业的学校）在5月份拒绝了我（熟人告诉我是因为这所师范大学前几年已经招聘了大量我校毕业的博士，而造成学缘结构过于单一而不愿意再多招收我校的博士）；与此同时，第二所学校通知我已经通过学校层面的筛选，6月毕业后即可入职。在已经拿到确认的offer之后，博士论文的外审意见显示通过，通过校内组织的答辩即可顺利毕业。因此，我安下心修改博士论文，准备答辩。在这期间，我也在关注其他工作机会，尤其是当地高职院校。很巧的是，我同门的一个师姐给我分享了他们学校（我家乡的一所高职，距离父母家十分钟车程）的招聘信息，投递简历后迅速面试并迅速拿到了offer。拿到博士学位证后（6月底），我进入持续的犹豫期，经常由于择业选择而失眠。一方面，应聘上的那所师范大学虽然在全国甚至重庆都排不上号，但他至少是个在主城区的地方本科院校，且和我的研究方向部分对口（教师教育）。另一方面，进入家乡的高职显然不符合我周围亲友的期待（除了我的父母和导师），我的一个师兄在从他人那里听说我的职业选择后打电话批评我“自甘堕落放弃职业生涯”“仅在乎那点眼前的安家费（税后大概55万人民币）”；我自己也有一些说不清的纠结——我的同学们都去了大学就职，而我是否做了一个最末的选择？在这样的惴惴不安中，我选择进入家乡的高职工作，想要找到一种比较优势，或是一种“宁做鸡头、不做凤尾”的叛逆。

入职后即进入暑假（7-8月），我申请了一个省部级课题，同时在入职学校的支持下，申请了工作校和毕业校联合培养博士后工作，研究方向为农村职业教育史。我的博士导师也起到了关键作用，他给我推荐了他熟识的中国史相关的博士后导师，我在高职工作的同时，也开始了我的博士后研究工作。作为享受副高待遇的引进博士，我必须达到每学期190课时（每周至少12个课时）；我所在的通识教育学院可供我上的课只有心理健康教育、美育之类的公共课。从课程安排上，虽然我10月份才开始上课（这些课都是开放给大一新生，而新生9月入学后要军训至月底），我在9月即开始备课，因为我从未上过这些课，很不熟悉这些通识课的内容，且面对的是100人左右的大班课。但迄今为止，为了满足专任老师的课时任务量，这点困难我都能克服。

Employment Decision-Making and the Initial Stage of Employment (Late 2023–October 2024)

In China, graduate recruitment is divided into autumn recruitment and spring recruitment, corresponding to the first and second semesters of the final academic year. When the autumn recruitment season arrived, I had already completed the first draft of my doctoral dissertation. I therefore began to pay attention to centralised recruitment fairs held by other universities at my university, while also searching online for recruitment information from local universities.

My university is one of the six normal universities directly under the Ministry of Education. However, very few local normal universities, or local universities with faculties of education, came to recruit at my university. None of the three local normal universities in Chongqing came. The employment difficulties faced by doctoral graduates in education had already begun to appear. Later, I could only use online information and personal connections to look for job opportunities in Chongqing. I also sent my CV by email to deans or human resources departments at several target universities that were responsible for recruiting education PhDs.

I received interview invitations from two local normal universities and two local universities with faculties of education or education research institutes. However, the interviews for the latter two were scheduled for the second half of 2024, which did not meet my need to start work immediately after graduating on 30 June. Therefore, I only interviewed for the first two positions. On the surface, both interviews went smoothly, and I was given the opportunity to enter the second-round review, which meant that I had passed the screening at the school or faculty level and would next enter the university-level personnel review.

Unfortunately, in May, the normal university that I preferred — which, within Chongqing, was second only to the university from which I graduated — rejected me. An acquaintance told me that this was because the university had already recruited many doctoral graduates from my university in previous years, resulting in an overly homogeneous academic background structure, and therefore did not wish to recruit more PhDs from my university. Meanwhile, the second university informed me that I had passed the university-level screening and could start work after graduating in June.

After I had received a confirmed offer, the external review results for my doctoral dissertation showed that I had passed. I would be able to graduate smoothly after completing the internal defence organised by the university. I therefore settled down to revise my doctoral dissertation and prepare for the defence. During this period, I continued to pay attention to other job opportunities, especially at local higher vocational colleges. Coincidentally, a senior fellow student from my research group shared recruitment information from her college with me. It was a higher vocational college in my hometown, only a ten-minute drive from my parents’ home. After submitting my CV, I quickly had an interview and soon received an offer.

After obtaining my doctoral degree certificate at the end of June, I entered a prolonged period of hesitation and often suffered from insomnia because of my career choice. On the one hand, although the normal university that had offered me a job was not highly ranked nationally or even within Chongqing, it was at least a local undergraduate institution in the main urban area, and its work was partly aligned with my research direction in teacher education. On the other hand, entering a higher vocational college in my hometown clearly did not meet the expectations of many relatives and friends around me, apart from my parents and supervisor. After hearing about my career choice from others, one of my senior fellow students called me and criticised me for “degenerating by giving up my career prospects” and for “only caring about the immediate settlement allowance” — about 550,000 RMB after tax.

I also had some vague and indescribable hesitation. My classmates had all gone to universities, while I wondered whether I had made the lowest-level choice. With this unease, I chose to work at the higher vocational college in my hometown. I wanted to find some form of comparative advantage, or perhaps a kind of rebellious attitude: “Better to be the head of a chicken than the tail of a phoenix.”

After I joined the college, the summer vacation began immediately, covering July and August. I applied for a provincial- or ministerial-level project. With the support of my employing institution, I also applied for a jointly supervised postdoctoral position between my employing college and my doctoral university. My research direction was the history of rural vocational education. My doctoral supervisor played a key role in this process. He recommended to me a postdoctoral supervisor in the field of Chinese history whom he knew well. While working at the higher vocational college, I also began my postdoctoral research.

As an introduced PhD enjoying associate-senior-level treatment, I had to complete 190 teaching hours each semester, at least twelve class hours per week. In the School of General Education, the only courses available for me to teach were public courses such as mental health education and aesthetic education. Although, according to the timetable, I did not start teaching until October — these courses were for first-year students, and new students entered in September and underwent military training until the end of the month — I began preparing lessons in September. I had never taught these courses before and was very unfamiliar with the content of these general education courses. Moreover, I was facing large classes of around one hundred students. So far, however, I have been able to overcome these difficulties in order to meet the teaching workload required of full-time teachers.
岗位调动至教务处（2024年10月 - 2025年5月）

国庆前，我接到了学校教务处的正式调岗邀请，将从通识教育学院转入教务处，专职负责培育和申报学校的“教学成果奖”。这一奖项是衡量高职院校办学水平与人才培养质量的关键指标，分量很重。经过认真考虑，我认为新岗位不仅能让我快速、深入地熟悉学校教学工作的全局，也恰好与我所从事的博士后研究方向高度契合。此外，教务处处长还明确许诺，未来将为我提供讲授教育类专业课的机会。这次借调的时限非常清晰，即以完成从市级到国家级教学成果奖的申报工作为周期，预计将持续到2026年7月。综合考量职业发展、研究兴趣与个人成长等多方面因素，我最终接受了这次工作调动。

初期的工作节奏相对平缓，我的主要任务是进行广泛的文献调研与政策学习，为后续申报积累素材。学校安排了一位经验极为丰富的副校长每周亲自指导我一到两次，从宏观的申报策略到微观的申报书撰写技巧、案例材料打磨，他的悉心点拨让我获益良多。然而，新学期开始后，情况发生了显著变化。随着申报截止日期日益临近，学校特意聘请了我的“母校”——一所知名师范大学的教育学专家团队入校进行专项指导。我很快便察觉到，我拥有的“教育学博士”学位背景，以及由此形成的、与专家团队之间的关键“学缘关系”，或许是此次人事调动更为深层的考量。我的工作重心随之转移，必须频繁地与由该校教育学院院长亲自带队的专家团队对接沟通。而令我颇感意外的是，团队核心成员中，竟有我熟识的师兄和昔日的同班同学。一种基于“大学—高职院校”分野的、隐性的学术等级秩序，以如此直接而具体的方式展现在我面前。特别是与昔日同辈学友的关系，微妙地转变为项目中的“指导与被指导”关系，这难免让我内心产生了一丝失落与沮丧。但另一方面，高度聚焦的工作也带来了新的收获：我得以全身心沉浸于职业教育教学改革的前沿研究，并完成了一篇与教学成果奖主题高度相关的学术论文。这是我个人的研究工作，首次与所在学校的核心发展任务实现同频共振，意义非凡。与此同时，我博士在读期间完成的三篇论文也恰在此时相继刊发，这种“无论身处何种岗位与环境，学术研究都能持续生长”的确认感，成为了我应对现实身份张力与复杂情绪的一个重要出口。

Position Transfer to the Academic Affairs Office (October 2024–May 2025)

Before the National Day holiday, I received a formal invitation from the Academic Affairs Office to transfer from the School of General Education to the Academic Affairs Office. I would be responsible full-time for cultivating and applying for the college’s Teaching Achievement Award. This award is a key indicator for measuring the educational level and talent cultivation quality of higher vocational colleges, and it carries considerable weight. After careful consideration, I believed that the new position would not only enable me to quickly and deeply familiarise myself with the overall picture of the college’s teaching work, but also closely align with my postdoctoral research direction. In addition, the director of the Academic Affairs Office clearly promised that I would have opportunities to teach professional education-related courses in the future. The period of this secondment was very clear: it would last through the cycle of completing the application for the Teaching Achievement Award from the municipal to the national level, and was expected to continue until July 2026. Taking into account my career development, research interests, and personal growth, I eventually accepted the transfer.

At the beginning, the pace of work was relatively moderate. My main task was to conduct extensive literature review and policy study in order to accumulate materials for the later application. The college arranged for a highly experienced vice president to guide me personally once or twice a week. From macro-level application strategies to micro-level writing techniques and case material refinement, his careful guidance benefited me greatly.

However, after the new semester began, the situation changed significantly. As the application deadline approached, the college specially invited an expert team in education from my alma mater — a well-known normal university — to provide targeted guidance on campus. I soon realised that my background as an “education PhD” and the key “academic lineage” relationship it created between me and the expert team might have been a deeper consideration behind this personnel transfer. My work focus shifted accordingly. I had to communicate frequently with the expert team led personally by the dean of the Faculty of Education at that university.

To my surprise, among the core members of the team were a senior fellow student I knew well and a former classmate. An implicit academic hierarchy based on the divide between “university” and “higher vocational college” appeared before me in such a direct and concrete way. In particular, my relationship with a former peer subtly turned into one of “being guided” within the project, which inevitably caused me a slight sense of loss and frustration.

On the other hand, the highly focused work also brought new gains. I was able to fully immerse myself in frontier research on vocational education teaching reform and completed an academic paper closely related to the theme of the Teaching Achievement Award. This was the first time that my personal research work had resonated with the core development tasks of my institution, which was profoundly meaningful. Meanwhile, three papers that I had completed during my doctoral studies were also published one after another during this period. This sense of confirmation — that academic research can continue to grow no matter what position or environment I am in — became an important outlet for dealing with the tensions of identity and complex emotions in reality.

作为教务处行政工作人员的任务多元性（2025年5月之后）

这一期间是2025年6月之后，我在教务处的工作变得更多样了。

在2025年5月底完成重庆市教学成果奖申报工作后，我拥有了短暂缓冲时间以思考我在高职院校场域重建学术身份的其他可能。在常规教学任务外（1.5h/周），我陆续面临一些临时性的出差任务、文书撰写工作，以及由于教务处人事调动产生的新任务。在完成市级教学成果奖申报工作后，教务处处长鼓励我关注各地举行的职教改革相关的讲座、会议等学习机会，会议费用完全由单位承担。通过线上下的形式，我参加了三次职教改革相关培训。印象最为深刻的是去北京清华大学参加的关于“人工智能赋能职业教育双高专业建设”的研讨会，在这期间参观了他们建在地下二层的基础工业训练室。一方面，见识到AI支持下的未来职业教育蓝图是非常振奋人心且具有启示意义的；另一方面，清华大学实训室的建设水平是国内所有高职院校都望而却步的——“有点儿绝望，高职既没有这些设施，也没有匹配的师资，我们是来学什么呢？”（和同行同事的交谈）这些到顶尖高校的实地参观以及通过线上研讨会领略到的先进办学经验带给我的冲击感是持续的——怎么才能在日益激烈的高等教育竞争中找到办学的比较优势呢？申报工作告一段落期间，我在完成教务处常规工作的同时，有较为充足的时间开展科研工作——申请了3项面向博士后的课题（2项失败，1项未出结果），1项教育部的规划课题（未出结果），并在博士后导师的指导下开始博士后课题的开题准备工作。

但在暑假前一个月，由于学校与广东省一个高校拟联合申报广东省教学成果奖，我被安排到广东协助联合申报事宜，主要负责将我们学校的办学实践和成果与合作学校的申报方向对接起来，通过实践凝练和理论升华形成申报书文本。在文书准备过程中，我与对方学校教务处的工作人员进行了高密度的会议磋商和实践对接，在涉农高职和地方本科的实践育人模式上找到了契合点。完成初步准备工作后，我回到重庆休暑假，在这期间开展我之前已经立项的厅局级课题（调研和数据搜集工作）及博士后研究课题（开题报告撰写）。与之同时，研究生期间发文较多的一个杂志（终身教育领域）向我约稿，我对这个杂志印象很好，从硕士到博士期间，我在该杂志上发表过4篇文章，从外审修改、编辑校订到发表确认整个过程都对青年学者十分友好，包括但不限于尊重作者的观点解释、帮助作者反复审核文章细节，结果也很可观，我的2篇文章被人大复印资料全文转载。因此，我欣然接受了约稿邀请，中途和编辑部主任开过一次组稿会议，最终完成了一篇关于职业教育和继续教育融通发展的学术文章。

9月份新学期开始后，由于教务处之前负责科研管理的同事被调到其他部门，我不得不接替了他的工作，负责教育教学研究和改革项目的全校统筹组织工作，包括申报、开题、中期检查、结项审核等全流程课题管理工作。这一过程是繁琐的，且由于我上学期末在广东出差，我和调职的同事并没有当面的交接，这是一个完全陌生的工作。同时，文书撰写工作也是临时性涌现的，比较重要的就是撰写教务处“十四五总结报告”（2021-2025）和“十五五规划”（2026-2030），这个工作我上手很快，因为前期申报教学成果奖时对学校的办学实践和成效有了一定了解。值得高兴的是，这学期我给学前教育专业的学生上教育研究方法课，这是我拿手的，但是如何对高职层次的学生教育研究方法需要我在教学过程中持续摸索。在这期间，我大致完成了博士后研究的课题报告，但正当我准备联系博士后导师商讨开学事宜的时候，我又接到一项临时的出差任务——去广东继续支援合作学校的教学成果奖申报工作，截止日期是9月30日。出差期间，学校的行政任务也需要线下处理，因而我经常工作到夜里。

The Multiple Tasks of an Administrative Staff Member in the Academic Affairs Office (After May 2025)

This period refers to the time after June 2025, when my work in the Academic Affairs Office became more diverse.

After completing the application for the Chongqing Municipal Teaching Achievement Award at the end of May 2025, I had a brief period of breathing space to think about other possibilities for reconstructing my academic identity within the field of higher vocational education. In addition to my regular teaching task, which amounted to 1.5 hours per week, I gradually faced temporary business trips, document-writing tasks, and new duties arising from personnel changes in the Academic Affairs Office.

After the municipal Teaching Achievement Award application was completed, the director of the Academic Affairs Office encouraged me to pay attention to lectures, conferences, and other learning opportunities related to vocational education reform across the country. The conference fees were fully covered by the institution. Through both online and offline formats, I attended three training sessions related to vocational education reform. The most memorable one was a seminar at Tsinghua University in Beijing on “Artificial Intelligence Empowering the Construction of High-Level Vocational Education Professional Groups.” During this seminar, we visited their basic industrial training room located on the second basement level.

On the one hand, it was very inspiring and enlightening to see the blueprint for future vocational education supported by AI. On the other hand, the construction level of Tsinghua University’s training room was beyond the reach of almost all higher vocational colleges in China. “It feels a little hopeless. Higher vocational colleges have neither these facilities nor the matching faculty. What exactly are we here to learn?” This was something I said in conversation with a colleague travelling with me. The impact of these field visits to top universities and the advanced educational experiences I encountered through online seminars continued to affect me. How can higher vocational colleges find their comparative advantages amid increasingly fierce competition in higher education?

After the application work came to a temporary end, I had relatively sufficient time to conduct research while completing routine tasks in the Academic Affairs Office. I applied for three postdoctoral-oriented projects — two failed, and one result had not yet been announced — as well as one Ministry of Education planning project, whose result had also not yet been announced. Under the guidance of my postdoctoral supervisor, I also began preparing the opening report for my postdoctoral project.

However, one month before the summer vacation, because my college planned to jointly apply for a Guangdong Provincial Teaching Achievement Award with a university in Guangdong, I was sent to Guangdong to assist with the joint application. My main responsibility was to align my college’s educational practices and achievements with the application direction of the partner university, and to form the application text through practical refinement and theoretical elevation. During the preparation of the documents, I held intensive meetings and practical alignment discussions with staff from the Academic Affairs Office of the partner university. We found points of convergence between the practice-oriented talent cultivation model of an agricultural higher vocational college and that of a local undergraduate university.

After completing the preliminary preparation work, I returned to Chongqing for the summer vacation. During this period, I carried out work on the department-level project that had already been approved, including fieldwork and data collection, as well as work on my postdoctoral research project, including the writing of the opening report. At the same time, a journal in the field of lifelong education, where I had published several papers during my graduate studies, invited me to contribute an article. I had a very good impression of this journal. From my master’s to doctoral studies, I had published four articles there. The entire process — from external review and revision to editorial proofreading and publication confirmation — had been very friendly to young scholars. This included, but was not limited to, respecting the author’s interpretation of arguments and helping the author repeatedly check article details. The outcomes were also quite encouraging: two of my articles had been reprinted in full by Renmin University Reprinted Materials. Therefore, I gladly accepted the invitation. During the process, I attended one planning meeting with the editorial office director and eventually completed an academic article on the integrated development of vocational education and continuing education.

After the new semester began in September, because the colleague in the Academic Affairs Office who had previously been responsible for research management had been transferred to another department, I had to take over his work. I became responsible for the college-wide coordination and organisation of educational teaching research and reform projects, including the whole-process management of project application, opening, mid-term inspection, and final review. This work was complicated. Moreover, because I had been on a business trip to Guangdong at the end of the previous semester, I had no face-to-face handover with the colleague who had been transferred. It was a completely unfamiliar task.

At the same time, document-writing work also emerged on a temporary basis. The more important tasks included writing the Academic Affairs Office’s “14th Five-Year Plan Summary Report” for 2021–2025 and the “15th Five-Year Plan” for 2026–2030. I was able to get started with this work quickly, because during the earlier Teaching Achievement Award application, I had already gained some understanding of the college’s educational practices and achievements.

What made me happy was that this semester I taught the course Educational Research Methods to students majoring in preschool education. This is an area I am good at. However, how to teach educational research methods to students at the higher vocational level is something I need to keep exploring during the teaching process. During this period, I roughly completed the report for my postdoctoral research project. But just as I was preparing to contact my postdoctoral supervisor to discuss the opening of the project, I received another temporary business trip assignment: to go to Guangdong again to continue supporting the partner university’s Teaching Achievement Award application. The deadline was 30 September. During the business trip, I also had to handle my own college’s administrative tasks online, so I often worked late into the night.

总结与反思
我看着电脑里新建的无数个文件夹：“教学成果奖”、“十四五总结”、“广东合作项目”、“教研管理流程”、“研究方法教案”……它们杂乱却又清晰地记录着我的轨迹。我意识到，我的工作已经很难用“教学”或“科研”任何一个简单的词来概括。它变成了一种奇怪的混合体：我要给学前专业的学生讲怎么做研究，要帮学校规划未来五年的发展蓝图，要跨省去和本科院校的专家们磋商打磨材料，还要管理全校老师的教研项目。这些事情之间看似毫无关联，却都通过“职业教育”这个场域，奇妙地串联在了我的身上。

我回想起在清华大学地下实训室里感受到的那阵“绝望”。当时觉得，我们高职院校与顶尖学府的差距，是设施和资源的鸿沟，几乎无法逾越。但现在，我好像有了点不一样的体会。我们确实没有清华那样的条件，但我们有我们自己的土壤和要解决的问题。比如，如何让来自农村的学生真正掌握一门安身立命的技能？如何把课堂开到田间地头和工厂车间去？这次去广东，我努力把我们学校在涉农专业上的那些看似“土”的实践，凝练成有逻辑、有特色的申报材料，并让对方学校的教授也认可其价值。这个过程让我隐约感觉到，我们或许不是在追逐一个统一的“高标准”，而是在寻找属于自己的“比较优势”。这种优势，就藏在我们每天面对的具体问题和为之付出的努力里。

同时，我也在审视自己。那个曾经一心只想在核心期刊上发表论文的博士毕业生，现在会为一篇扎实的工作总结、一次成功的跨部门协调、甚至学生课堂上一个恍然大悟的表情而感到确切的满足。我并没有放弃学术写作，我依然珍视那家老牌杂志的约稿，享受沉浸于文献与思辨的纯粹。但我的世界似乎变大了，能让我获得成就感的事情变多了。我开始觉得，能把复杂的事情理清楚、能推动一件有益的事情落地、能在不同的世界之间充当翻译和桥梁，这些本身也是一种重要的能力，甚至是一种创造。

当然，这种状态并不轻松。行政事务的琐碎依然会让我烦躁，频繁的角色切换需要极强的精力管理，我时常担心自己的理论研究深度会因此而减退。出差回来，看到待处理的文件堆满桌面，那种淹没感依然真实。

但逐渐地，我没有像最初那样焦虑或迷茫。我好像慢慢找到了一点节奏，一种在混乱中建立秩序、在约束中寻找空间的节奏。我接受的，或许不是某个特定的职位或任务，而是这种充满张力却又蕴含生机的、动态的职业状态本身。未来的路依然看不清楚，但我知道，它不再是沿着别人画好的阶梯攀登，而是需要我自己在迷雾中，一步步走出一条小径来。

Summary and Reflection

I looked at the countless folders newly created on my computer: “Teaching Achievement Award,” “14th Five-Year Plan Summary,” “Guangdong Cooperation Project,” “Teaching Research Management Process,” “Research Methods Lesson Plans” … They were messy, yet they clearly recorded my trajectory. I realised that my work could no longer be described simply by the word “teaching” or “research.” It had become a strange hybrid. I had to teach preschool education students how to conduct research, help the college plan its development blueprint for the next five years, travel across provinces to discuss and polish materials with experts from an undergraduate university, and manage teaching research projects for teachers across the college. These tasks seemed unrelated, yet through the field of “vocational education,” they were strangely connected through me.

I thought back to the moment of “despair” I had felt in the underground training room at Tsinghua University. At that time, I felt that the gap between higher vocational colleges and top universities was a chasm of facilities and resources, almost impossible to cross. But now, I seem to have gained a slightly different understanding. We indeed do not have the same conditions as Tsinghua, but we have our own soil and our own problems to solve. For example, how can students from rural backgrounds truly master a skill that enables them to make a living? How can we bring classrooms into fields, village spaces, and factory workshops? During the trip to Guangdong, I worked hard to refine my college’s seemingly “earthy” practices in agricultural majors into application materials with logic and distinctive features, and to make the professors at the partner university recognise their value. This process allowed me to vaguely sense that perhaps we are not chasing a single unified “high standard,” but searching for our own “comparative advantage.” This advantage is hidden in the concrete problems we face every day and in the efforts we make to address them.

At the same time, I was also examining myself. The doctoral graduate who once only wanted to publish papers in core journals now feels a definite sense of satisfaction from a solid work summary, a successful cross-departmental coordination, or even a moment when a student suddenly understands something in class. I have not given up academic writing. I still cherish the invitation from that established journal and enjoy the purity of immersing myself in literature and reflection. But my world seems to have expanded, and there are more things that can give me a sense of achievement. I have begun to feel that being able to clarify complex matters, push something beneficial into implementation, and act as a translator and bridge between different worlds are themselves important abilities — perhaps even a form of creation.

Of course, this state is not easy. The triviality of administrative affairs still irritates me. Frequent role-switching requires strong energy management. I often worry that the depth of my theoretical research may decline as a result. After returning from business trips and seeing documents piled up on my desk waiting to be processed, the feeling of being overwhelmed remains real.

Gradually, however, I am no longer as anxious or confused as I was at the beginning. I seem to have slowly found a rhythm: a rhythm of building order amid chaos and seeking space within constraints. What I have accepted is perhaps not a particular position or task, but this dynamic professional state itself — full of tension, yet also full of vitality. The path ahead is still unclear, but I know that it is no longer a staircase drawn by others for me to climb. Instead, it is a small path that I must walk out step by step through the fog.

