Supplementary File S1
Consolidated Qualitative Raw Data and Initial Coding Tables
Study context: Humanistic perspectives on language assessment across Egyptian and Saudi EFL higher-education contexts.
This supplementary file organizes the raw qualitative statements into manuscript-ready tables. It includes the participant distribution, a consolidated participant-level raw-data table, an NVivo-ready case matrix, and a parent-node coding summary. Participant identifiers are anonymized and retain the original institutional grouping.
Table S1. Participant Distribution by Country, Institution, and Role
	Institution
	Country
	EFL Instructors
	Policy Makers
	Students
	Total

	Beni-Suef University
	Egypt
	5
	2
	10
	17

	Beni-Suef Technological University
	Egypt
	5
	2
	10
	17

	King Khalid University
	Saudi Arabia
	5
	2
	10
	17

	University of Ha’il
	Saudi Arabia
	5
	2
	10
	17

	Total
	
	20
	8
	40
	68


Note. Each institution contributed 17 participants: 5 EFL instructors, 2 policy makers, and 10 undergraduate students. The full dataset therefore includes 68 participant-level qualitative records.
Table S2. Consolidated Participant-Level Raw Data
	No.
	Participant ID
	Country
	Institution
	Role
	Primary Instrument
	Raw Participant Statement

	1
	I-BSU-01
	Egypt
	Beni-Suef University
	EFL Instructor
	Semi-Structured Interview Protocol
	Advocated for "mercy grading" during economic crises to reduce student psychological burnout.

	2
	I-BSU-02
	Egypt
	Beni-Suef University
	EFL Instructor
	Semi-Structured Interview Protocol
	Emphasized that human feedback should focus on the student's voice rather than just grammatical accuracy.

	3
	I-BSU-03
	Egypt
	Beni-Suef University
	EFL Instructor
	Semi-Structured Interview Protocol
	Argued that standardized tests in Egypt often failed to capture the creative potential of low-income students.

	4
	I-BSU-04
	Egypt
	Beni-Suef University
	EFL Instructor
	Semi-Structured Interview Protocol
	Suggested that the teacher’s primary role in assessment was to provide "emotional scaffolding" during oral exams.

	5
	I-BSU-05
	Egypt
	Beni-Suef University
	EFL Instructor
	Semi-Structured Interview Protocol
	Criticized the "testocracy" for devaluing the cultural identity of Egyptian learners.

	6
	P-BSU-01
	Egypt
	Beni-Suef University
	Policy Maker
	Semi-Structured Interview Protocol
	Focused on aligning quality assurance standards with "holistic student well-being" metrics.

	7
	P-BSU-02
	Egypt
	Beni-Suef University
	Policy Maker
	Semi-Structured Interview Protocol
	Noted that institutional accountability must include a "human buffer" against automated scoring errors.

	8
	S-BSU-01
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Stated that final exams felt like a "judgment day" rather than a learning opportunity.

	9
	S-BSU-02
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Expressed fear that AI grading would not understand their "Egyptian-English" nuances.

	10
	S-BSU-03
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Valued the teacher’s handwritten comments over a digital rubric score.

	11
	S-BSU-04
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Highlighted the stress caused by unstable internet during digital high-stakes assessments.

	12
	S-BSU-05
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Felt that "fairness" meant the teacher knowing their personal improvement over time.

	13
	S-BSU-06
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Reported academic burnout due to the sheer volume of standardized practice tests.

	14
	S-BSU-07
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Wanted assessments that allowed for "real-world" communication rather than memorization.

	15
	S-BSU-08
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Believed that GenAI tools were a "necessity" for students with limited tutoring resources.

	16
	S-BSU-09
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Argued that grades often defined their worth as a person in the eyes of society.

	17
	S-BSU-10
	Egypt
	Beni-Suef University
	Student
	Focus Group Discussion Guide
	Requested more "empathy" in the timing and scheduling of major language exams.

	18
	I-BSTU-01
	Egypt
	Beni-Suef Technological University
	EFL Instructor
	Semi-Structured Interview Protocol
	Integrated portfolio assessment to track technical language growth in "real-time."

	19
	I-BSTU-02
	Egypt
	Beni-Suef Technological University
	EFL Instructor
	Semi-Structured Interview Protocol
	Stressed that AI in vocational EFL should assist, not replace, the instructor's mentorship.

	20
	I-BSTU-03
	Egypt
	Beni-Suef Technological University
	EFL Instructor
	Semi-Structured Interview Protocol
	Found that human-centered design in tests improved student engagement in technical labs.

	21
	I-BSTU-04
	Egypt
	Beni-Suef Technological University
	EFL Instructor
	Semi-Structured Interview Protocol
	Warned that "over-automation" in grading could lead to a loss of critical thinking.

	22
	I-BSTU-05
	Egypt
	Beni-Suef Technological University
	EFL Instructor
	Semi-Structured Interview Protocol
	Viewed the assessment process as a "dialogue" between the industry requirements and the student.

	23
	P-BSTU-01
	Egypt
	Beni-Suef Technological University
	Policy Maker
	Semi-Structured Interview Protocol
	Prioritized "industry-ready" accountability that still respected the learner's individual pace.

	24
	P-BSTU-02
	Egypt
	Beni-Suef Technological University
	Policy Maker
	Semi-Structured Interview Protocol
	Examined how "ethical AI" policies could protect the academic integrity of technical reports.

	25
	S-BSTU-01
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Felt that technical English tests were too rigid and didn't allow for "human error."

	26
	S-BSTU-02
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Trusted ChatGPT for grammar but not for assessing their "professional attitude."

	27
	S-BSTU-03
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Believed that self-assessment helped them feel like "partners" in the learning process.

	28
	S-BSTU-04
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Noted that teacher feedback on their technical presentations built their confidence more than scores.

	29
	S-BSTU-05
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Found that collaborative peer-assessment reduced the "anxiety" of vocational testing.

	30
	S-BSTU-06
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Argued that the university should grade their "willingness to learn" alongside their English skills.

	31
	S-BSTU-07
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Experienced "digital fatigue" from constant online quizzes.

	32
	S-BSTU-08
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Wanted "second-chance" policies in assessment to reflect a humanistic approach to failure.

	33
	S-BSTU-09
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Felt that automated plagiarism checkers were sometimes "unfair" to technical translations.

	34
	S-BSTU-10
	Egypt
	Beni-Suef Technological University
	Student
	Focus Group Discussion Guide
	Stated that "assessment is only fair if the equipment works perfectly."

	35
	I-KKU-01
	Saudi Arabia
	King Khalid University
	EFL Instructor
	Semi-Structured Interview Protocol
	Balanced Vision 2030 digital mandates with traditional "rapport-based" teaching.

	36
	I-KKU-02
	Saudi Arabia
	King Khalid University
	EFL Instructor
	Semi-Structured Interview Protocol
	Focused on the "moral development" of students through ethical discussions on AI.

	37
	I-KKU-03
	Saudi Arabia
	King Khalid University
	EFL Instructor
	Semi-Structured Interview Protocol
	Used diagnostic assessment to tailor language learning to the diverse needs of Saudi youth.

	38
	I-KKU-04
	Saudi Arabia
	King Khalid University
	EFL Instructor
	Semi-Structured Interview Protocol
	Championed "compassionate accountability" during the transition to fully digital curricula.

	39
	I-KKU-05
	Saudi Arabia
	King Khalid University
	EFL Instructor
	Semi-Structured Interview Protocol
	Believed that the instructor’s "moral authority" was essential in an AI-saturated classroom.

	40
	P-KKU-01
	Saudi Arabia
	King Khalid University
	Policy Maker
	Semi-Structured Interview Protocol
	Sought to quantify "learner well-being" within institutional performance indicators.

	41
	P-KKU-02
	Saudi Arabia
	King Khalid University
	Policy Maker
	Semi-Structured Interview Protocol
	Evaluated how "innovative standards" could remain culturally sensitive to Saudi values.

	42
	S-KKU-01
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Expressed that the teacher’s "presence" in the classroom made the assessment feel safer.

	43
	S-KKU-02
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Felt that high-stakes tests at KKU were a "source of pride" but also extreme pressure.

	44
	S-KKU-03
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Trusted AI feedback for its speed but preferred human feedback for its "depth."

	45
	S-KKU-04
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Believed that "fairness" was having clear standards that don't change mid-semester.

	46
	S-KKU-05
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Argued that English assessment should focus on "Saudi identity" rather than Western norms.

	47
	S-KKU-06
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Viewed portfolios as a "human" way to show they are not just a GPA number.

	48
	S-KKU-07
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Found that "automated graders" lacked the soul to understand creative metaphors.

	49
	S-KKU-08
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Requested more "one-on-one" assessment meetings to reduce exam fear.

	50
	S-KKU-09
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Believed that AI tools helped them achieve "equity" with native speakers.

	51
	S-KKU-10
	Saudi Arabia
	King Khalid University
	Student
	Focus Group Discussion Guide
	Defined assessment as "a bridge to the future, not a wall to stop us."

	52
	I-UoH-01
	Saudi Arabia
	University of Ha’il
	EFL Instructor
	Semi-Structured Interview Protocol
	Prioritized "learner agency" by allowing students to choose their own assessment topics.

	53
	I-UoH-02
	Saudi Arabia
	University of Ha’il
	EFL Instructor
	Semi-Structured Interview Protocol
	Warned that relying on "AI metrics" would dehumanize the teacher-student relationship.

	54
	I-UoH-03
	Saudi Arabia
	University of Ha’il
	EFL Instructor
	Semi-Structured Interview Protocol
	Focused on "formative growth" rather than "summative gatekeeping" in the prep-year.

	55
	I-UoH-04
	Saudi Arabia
	University of Ha’il
	EFL Instructor
	Semi-Structured Interview Protocol
	Implemented "reflective journals" to capture the social-emotional journey of the learner.

	56
	I-UoH-05
	Saudi Arabia
	University of Ha’il
	EFL Instructor
	Semi-Structured Interview Protocol
	Viewed the EFL classroom as a space for "moral development" through fair testing.

	57
	P-UoH-01
	Saudi Arabia
	University of Ha’il
	Policy Maker
	Semi-Structured Interview Protocol
	Targeted "Public Trust" as a key outcome of transparent and humanistic assessment policies.

	58
	P-UoH-02
	Saudi Arabia
	University of Ha’il
	Policy Maker
	Semi-Structured Interview Protocol
	Managed the "tension" between global standards and local cultural expectations in testing.

	59
	S-UoH-01
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Felt that the "Prep Year" exams were too mechanical and ignored their progress in speaking.

	60
	S-UoH-02
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Preferred a "warm teacher" over a "cold computer" for grading their speaking skills.

	61
	S-UoH-03
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Stated that "fairness" meant the test covered exactly what was taught, no "surprises."

	62
	S-UoH-04
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Valued the "human connection" during feedback sessions the most.

	63
	S-UoH-05
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Believed that AI was "unfair" to students who couldn't afford premium digital tools.

	64
	S-UoH-06
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Found that "anonymous grading" was more humanistic because it removed teacher bias.

	65
	S-UoH-07
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Reported that constant testing led to a loss of "passion" for learning English.

	66
	S-UoH-08
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Wanted assessment to celebrate their "local culture" in English.

	67
	S-UoH-09
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Argued that "mental health days" should be considered during high-stakes exam periods.

	68
	S-UoH-10
	Saudi Arabia
	University of Ha’il
	Student
	Focus Group Discussion Guide
	Defined a "good assessment" as one that tells you how to improve, not just what was wrong.


Note. Statements are retained as concise participant-level excerpts. Instrument assignment follows the study design: instructors and policy makers were associated with semi-structured interviews, whereas students were associated with focus group discussions.
Table S3. NVivo-Ready Case Matrix with Initial Parent-Node Coding
	Participant ID
	Role
	Institution
	Primary Parent Node
	Secondary Coding Memo
	Framework Lens

	I-BSU-01
	EFL Instructor
	Beni-Suef University
	Learner Well-Being and Assessment Pressure
	Equity/access; humanistic compassion
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-BSU-02
	EFL Instructor
	Beni-Suef University
	Humanistic Feedback and Teacher Presence
	Student voice; formative feedback
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	I-BSU-03
	EFL Instructor
	Beni-Suef University
	Equity, Access, and Digital Conditions
	Standardized testing; creative potential
	Freirean Critical Pedagogy / Ethical Assessment Framework

	I-BSU-04
	EFL Instructor
	Beni-Suef University
	Humanistic Feedback and Teacher Presence
	Emotional scaffolding; oral assessment
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	I-BSU-05
	EFL Instructor
	Beni-Suef University
	Cultural Identity and Moral Development
	Testocracy; cultural devaluation
	Freirean Critical Pedagogy

	P-BSU-01
	Policy Maker
	Beni-Suef University
	Systemic Accountability and Standards Pressure
	Well-being indicators; QA alignment
	Ethical Assessment Framework

	P-BSU-02
	Policy Maker
	Beni-Suef University
	Technology, GenAI, and Automated Judgement
	Human buffer; automated scoring error
	Ethical Assessment Framework

	S-BSU-01
	Student
	Beni-Suef University
	Learner Well-Being and Assessment Pressure
	Exam fear; high-stakes pressure
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSU-02
	Student
	Beni-Suef University
	Cultural Identity and Moral Development
	AI judgement; Egyptian-English nuance
	Freirean Critical Pedagogy

	S-BSU-03
	Student
	Beni-Suef University
	Humanistic Feedback and Teacher Presence
	Teacher feedback; digital rubric limits
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	S-BSU-04
	Student
	Beni-Suef University
	Equity, Access, and Digital Conditions
	Digital infrastructure; high-stakes stress
	Freirean Critical Pedagogy / Ethical Assessment Framework

	S-BSU-05
	Student
	Beni-Suef University
	Learner Agency, Formative Growth, and Second Chances
	Personal progress; fairness
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSU-06
	Student
	Beni-Suef University
	Learner Well-Being and Assessment Pressure
	Standardized practice; burnout
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSU-07
	Student
	Beni-Suef University
	Learner Agency, Formative Growth, and Second Chances
	Real-world communication; anti-memorization
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSU-08
	Student
	Beni-Suef University
	Equity, Access, and Digital Conditions
	GenAI access; tutoring inequality
	Freirean Critical Pedagogy / Ethical Assessment Framework

	S-BSU-09
	Student
	Beni-Suef University
	Learner Well-Being and Assessment Pressure
	Grades and social worth
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSU-10
	Student
	Beni-Suef University
	Learner Well-Being and Assessment Pressure
	Scheduling empathy; exam timing
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-BSTU-01
	EFL Instructor
	Beni-Suef Technological University
	Learner Agency, Formative Growth, and Second Chances
	Portfolio assessment; real-time progress
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-BSTU-02
	EFL Instructor
	Beni-Suef Technological University
	Technology, GenAI, and Automated Judgement
	AI assistance; instructor mentorship
	Ethical Assessment Framework

	I-BSTU-03
	EFL Instructor
	Beni-Suef Technological University
	Humanistic Feedback and Teacher Presence
	Human-centered design; engagement
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	I-BSTU-04
	EFL Instructor
	Beni-Suef Technological University
	Technology, GenAI, and Automated Judgement
	Critical thinking; automation limits
	Ethical Assessment Framework

	I-BSTU-05
	EFL Instructor
	Beni-Suef Technological University
	Systemic Accountability and Standards Pressure
	Industry requirements; assessment dialogue
	Ethical Assessment Framework

	P-BSTU-01
	Policy Maker
	Beni-Suef Technological University
	Systemic Accountability and Standards Pressure
	Industry-ready standards; learner pace
	Ethical Assessment Framework

	P-BSTU-02
	Policy Maker
	Beni-Suef Technological University
	Technology, GenAI, and Automated Judgement
	Ethical AI; academic integrity
	Ethical Assessment Framework

	S-BSTU-01
	Student
	Beni-Suef Technological University
	Systemic Accountability and Standards Pressure
	Rigid testing; human error
	Ethical Assessment Framework

	S-BSTU-02
	Student
	Beni-Suef Technological University
	Technology, GenAI, and Automated Judgement
	AI grammar support; professional attitude
	Ethical Assessment Framework

	S-BSTU-03
	Student
	Beni-Suef Technological University
	Learner Agency, Formative Growth, and Second Chances
	Self-assessment; partnership
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSTU-04
	Student
	Beni-Suef Technological University
	Humanistic Feedback and Teacher Presence
	Confidence; teacher feedback
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	S-BSTU-05
	Student
	Beni-Suef Technological University
	Learner Agency, Formative Growth, and Second Chances
	Peer assessment; anxiety reduction
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSTU-06
	Student
	Beni-Suef Technological University
	Learner Agency, Formative Growth, and Second Chances
	Willingness to learn; whole-person assessment
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSTU-07
	Student
	Beni-Suef Technological University
	Learner Well-Being and Assessment Pressure
	Online quizzes; digital fatigue
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSTU-08
	Student
	Beni-Suef Technological University
	Learner Agency, Formative Growth, and Second Chances
	Second chance; humane failure policy
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-BSTU-09
	Student
	Beni-Suef Technological University
	Technology, GenAI, and Automated Judgement
	Plagiarism software; translation fairness
	Ethical Assessment Framework

	S-BSTU-10
	Student
	Beni-Suef Technological University
	Equity, Access, and Digital Conditions
	Equipment reliability; procedural fairness
	Freirean Critical Pedagogy / Ethical Assessment Framework

	I-KKU-01
	EFL Instructor
	King Khalid University
	Systemic Accountability and Standards Pressure
	Vision 2030; rapport-based teaching
	Ethical Assessment Framework

	I-KKU-02
	EFL Instructor
	King Khalid University
	Cultural Identity and Moral Development
	AI ethics; moral development
	Freirean Critical Pedagogy

	I-KKU-03
	EFL Instructor
	King Khalid University
	Learner Agency, Formative Growth, and Second Chances
	Diagnostic assessment; Saudi youth diversity
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-KKU-04
	EFL Instructor
	King Khalid University
	Systemic Accountability and Standards Pressure
	Compassionate accountability; digital curricula
	Ethical Assessment Framework

	I-KKU-05
	EFL Instructor
	King Khalid University
	Cultural Identity and Moral Development
	Moral authority; AI-saturated classroom
	Freirean Critical Pedagogy

	P-KKU-01
	Policy Maker
	King Khalid University
	Systemic Accountability and Standards Pressure
	Learner well-being; performance indicators
	Ethical Assessment Framework

	P-KKU-02
	Policy Maker
	King Khalid University
	Cultural Identity and Moral Development
	Innovative standards; cultural sensitivity
	Freirean Critical Pedagogy

	S-KKU-01
	Student
	King Khalid University
	Humanistic Feedback and Teacher Presence
	Teacher presence; psychological safety
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	S-KKU-02
	Student
	King Khalid University
	Learner Well-Being and Assessment Pressure
	Pride; pressure; high-stakes assessment
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-KKU-03
	Student
	King Khalid University
	Technology, GenAI, and Automated Judgement
	Speed vs depth; AI feedback
	Ethical Assessment Framework

	S-KKU-04
	Student
	King Khalid University
	Systemic Accountability and Standards Pressure
	Clear standards; consistency
	Ethical Assessment Framework

	S-KKU-05
	Student
	King Khalid University
	Cultural Identity and Moral Development
	Saudi identity; non-Western norms
	Freirean Critical Pedagogy

	S-KKU-06
	Student
	King Khalid University
	Learner Agency, Formative Growth, and Second Chances
	Portfolio evidence; GPA reductionism
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-KKU-07
	Student
	King Khalid University
	Technology, GenAI, and Automated Judgement
	Creative metaphors; machine limits
	Ethical Assessment Framework

	S-KKU-08
	Student
	King Khalid University
	Humanistic Feedback and Teacher Presence
	One-on-one meetings; exam fear
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	S-KKU-09
	Student
	King Khalid University
	Equity, Access, and Digital Conditions
	AI equity; native-speaker comparison
	Freirean Critical Pedagogy / Ethical Assessment Framework

	S-KKU-10
	Student
	King Khalid University
	Learner Agency, Formative Growth, and Second Chances
	Future orientation; developmental assessment
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-UoH-01
	EFL Instructor
	University of Ha’il
	Learner Agency, Formative Growth, and Second Chances
	Learner choice; assessment topics
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-UoH-02
	EFL Instructor
	University of Ha’il
	Technology, GenAI, and Automated Judgement
	AI metrics; relationship dehumanization
	Ethical Assessment Framework

	I-UoH-03
	EFL Instructor
	University of Ha’il
	Learner Agency, Formative Growth, and Second Chances
	Formative growth; anti-gatekeeping
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-UoH-04
	EFL Instructor
	University of Ha’il
	Learner Agency, Formative Growth, and Second Chances
	Reflective journals; social-emotional learning
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	I-UoH-05
	EFL Instructor
	University of Ha’il
	Cultural Identity and Moral Development
	Moral development; fair testing
	Freirean Critical Pedagogy

	P-UoH-01
	Policy Maker
	University of Ha’il
	Systemic Accountability and Standards Pressure
	Public trust; transparent assessment policy
	Ethical Assessment Framework

	P-UoH-02
	Policy Maker
	University of Ha’il
	Cultural Identity and Moral Development
	Global standards; local expectations
	Freirean Critical Pedagogy

	S-UoH-01
	Student
	University of Ha’il
	Systemic Accountability and Standards Pressure
	Prep Year exams; speaking progress
	Ethical Assessment Framework

	S-UoH-02
	Student
	University of Ha’il
	Humanistic Feedback and Teacher Presence
	Warm teacher; cold computer contrast
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	S-UoH-03
	Student
	University of Ha’il
	Systemic Accountability and Standards Pressure
	Curricular alignment; no surprises
	Ethical Assessment Framework

	S-UoH-04
	Student
	University of Ha’il
	Humanistic Feedback and Teacher Presence
	Human connection; feedback session
	Sociocultural Theory (ZPD) / Ethical Assessment Framework

	S-UoH-05
	Student
	University of Ha’il
	Equity, Access, and Digital Conditions
	Premium digital tools; affordability
	Freirean Critical Pedagogy / Ethical Assessment Framework

	S-UoH-06
	Student
	University of Ha’il
	Equity, Access, and Digital Conditions
	Anonymous grading; bias reduction
	Freirean Critical Pedagogy / Ethical Assessment Framework

	S-UoH-07
	Student
	University of Ha’il
	Learner Well-Being and Assessment Pressure
	Constant testing; loss of passion
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-UoH-08
	Student
	University of Ha’il
	Cultural Identity and Moral Development
	Local culture; English expression
	Freirean Critical Pedagogy

	S-UoH-09
	Student
	University of Ha’il
	Learner Well-Being and Assessment Pressure
	Mental health days; high-stakes exams
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy

	S-UoH-10
	Student
	University of Ha’il
	Learner Agency, Formative Growth, and Second Chances
	Improvement-oriented feedback
	Sociocultural Theory (ZPD) / Freirean Critical Pedagogy


Note. The coding matrix is intended as an initial parent-node structure for NVivo or similar qualitative software. Parent nodes are interpretive but grounded in the raw statements and aligned with the three theoretical lenses used in the study.
Table S4. Parent-Node Coding Summary and Representative Evidence
	Parent Node
	Operational Definition
	Frequency (Primary Codes)
	Example Indicators
	Representative Participant IDs

	Humanistic Feedback and Teacher Presence
	Statements foregrounding teacher presence, relational feedback, empathy, mentorship, handwritten comments, or emotionally responsive assessment practices.
	9
	human feedback; teacher presence; mentorship; warm teacher; emotional scaffolding; one-on-one assessment; human connection
	I-BSU-02, I-BSU-04, S-BSU-03, I-BSTU-03, S-BSTU-04, S-KKU-01, S-KKU-08, S-UoH-02, S-UoH-04

	Systemic Accountability and Standards Pressure
	Statements emphasizing institutional standards, high-stakes testing, quality assurance, fixed rubrics, policy compliance, industry readiness, and global or national mandates.
	11
	standardized tests; QA standards; high-stakes exams; industry-ready assessment; compliance; stable standards; policy transparency
	P-BSU-01, I-BSTU-05, P-BSTU-01, S-BSTU-01, I-KKU-01, I-KKU-04, P-KKU-01, S-KKU-04, P-UoH-01, S-UoH-01, S-UoH-03

	Learner Well-Being and Assessment Pressure
	Statements linking assessment with anxiety, burnout, fear, identity pressure, mental health, fatigue, loss of passion, or psychological safety.
	9
	burnout; stress; judgment day; digital fatigue; pressure; mental health days; safer assessment; loss of passion
	I-BSU-01, S-BSU-01, S-BSU-06, S-BSU-09, S-BSU-10, S-BSTU-07, S-KKU-02, S-UoH-07, S-UoH-09

	Technology, GenAI, and Automated Judgement
	Statements concerning ChatGPT, AI feedback, automated grading, plagiarism detection, digital mandates, over-automation, or the limits of machine-based judgement.
	9
	ChatGPT; AI grading; automated scoring; AI metrics; automated plagiarism checkers; over-automation; ethical AI
	P-BSU-02, I-BSTU-02, I-BSTU-04, P-BSTU-02, S-BSTU-02, S-BSTU-09, S-KKU-03, S-KKU-07, I-UoH-02

	Learner Agency, Formative Growth, and Second Chances
	Statements describing assessment as a developmental, dialogic, reflective, portfolio-based, or student-centered process that recognizes progress and learner participation.
	14
	portfolios; self-assessment; reflective journals; improvement over time; second chances; learner choice; formative growth
	S-BSU-05, S-BSU-07, I-BSTU-01, S-BSTU-03, S-BSTU-05, S-BSTU-06, S-BSTU-08, I-KKU-03, S-KKU-06, S-KKU-10, I-UoH-01, I-UoH-03, I-UoH-04, S-UoH-10

	Equity, Access, and Digital Conditions
	Statements highlighting socioeconomic conditions, infrastructure, equipment, internet access, digital affordability, bias, and unequal opportunity in assessment.
	7
	low-income students; unstable internet; premium tools; limited tutoring; equipment; anonymous grading; equity with native speakers
	I-BSU-03, S-BSU-04, S-BSU-08, S-BSTU-10, S-KKU-09, S-UoH-05, S-UoH-06

	Cultural Identity and Moral Development
	Statements emphasizing local identity, moral authority, moral development, cultural sensitivity, Saudi or Egyptian linguistic identity, and culturally grounded fairness.
	9
	cultural identity; Egyptian-English; Saudi identity; local culture; moral development; moral authority; culturally sensitive standards
	I-BSU-05, S-BSU-02, I-KKU-02, I-KKU-05, P-KKU-02, S-KKU-05, I-UoH-05, P-UoH-02, S-UoH-08


Note. Frequency indicates the number of participant statements assigned to each parent node as the primary code. Secondary coding memos are preserved in Table S3 to indicate overlaps across themes.


Table S5. Cross-Institution Distribution of Primary Parent Nodes
	Primary Parent Node
	Beni-Suef University
	Beni-Suef Technological University
	King Khalid University
	University of Ha’il
	Total

	Humanistic Feedback and Teacher Presence
	3
	2
	2
	2
	9

	Systemic Accountability and Standards Pressure
	1
	3
	4
	3
	11

	Learner Well-Being and Assessment Pressure
	5
	1
	1
	2
	9

	Technology, GenAI, and Automated Judgement
	1
	5
	2
	1
	9

	Learner Agency, Formative Growth, and Second Chances
	2
	5
	3
	4
	14

	Equity, Access, and Digital Conditions
	3
	1
	1
	2
	7

	Cultural Identity and Moral Development
	2
	0
	4
	3
	9

	Total
	17
	17
	17
	17
	68


Note. This distribution supports transparent cross-case comparison across the two Egyptian and two Saudi institutions.
Table S6. Instrument, Framework, and Data Linkage
	Instrument/Data Source
	Participant Group
	Framework Emphasis
	Primary Analytic Focus
	Relevant Tables

	Semi-structured interviews
	EFL instructors and policy makers
	Ethical Assessment Framework
	Policy standards, teacher agency, human buffers, ethical AI, and accountability tensions
	Tables S2-S5

	Focus group discussions
	Undergraduate students
	Sociocultural Theory (ZPD)
	Learner well-being, feedback, agency, peer support, exam pressure, and assessment identity
	Tables S2-S5

	Open-ended questionnaire logic
	All participant categories
	Freirean Critical Pedagogy
	Fairness, equity, public trust, moral development, and critical reflection on automated assessment
	Tables S3-S5


Note. The table links the cleaned raw data with the study instruments and theoretical framework to support transparency, auditability, and replication of the qualitative analytic procedure.
