Appendix A: Figure 1. Pedagogical Class Scenario Inventory
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Appendix-B: Table 4. MWB x WBL Integration Matrix (MWBL Matrix)
	MWB dimension
	WBL component

	
	Vocabulary and knowledge about WB
	Comprehension
	Composition
	Context awareness
	Intentionality

	Positive emotions
	Anxiety, panic, cognitive load, and learned helplessness terms
	Understanding the root cause of the crisis as emotional turbulence rather than a lack of talent
	Normalisation: “What you are feeling is perfectly normal; everyone experiences it.”
	Physical environment: Being aware of the oppressive effects of noise and crowds.
	Emotion regulation: Reducing and calming the student's current high anxiety

	Relationship
	Teacher-student bond, trust, sense of belonging
	Distinguishing rebellion from a call for help as disrespectful
	Inclusivity: “I am here.” “My only daughter.”, “We will manage together.”
	Power balance: Positioning teacher authority as protective rather than punitive
	Building trust: Ensuring that the student does not feel alone and trusts the teacher

	Engagement
	Active participation, visual/auditory learning styles
	Drawing is not a distraction from the lesson, but an active form of participation in reading
	Invitation: “Tell us too”, “Come to the board and show us.”
	Educational flexibility: Converting an individual method (drawing) into an activity for the whole class
	Retention in the system: Keeping the student in the lesson without excluding them

	Perseverance
	Perseverance, perseverance, effort, process
	Identifying Ayşe's renunciation not as an end, but as a turning point
	Encouragement: “If not now, you can do it at home”, “Let us try again.”
	Timing: Taking a break and trying again later rather than persisting during a crisis
	Attribution change: Increasing resilience by attributing failure to circumstances rather than intelligence

	Learning environment
	Noise pollution, classroom management, and peer pressure
	Viewing the environment not only as a physical barrier but also as a psychological one
	Moral language: “Do not infringe on your friend's rights”, “Let us be quiet.”
	System responsibility: Seeing the source of the problem not in the student, but in the unmanageable environment
	Ensuring justice: Protecting the rights of students working within the class and maintaining order

	Cognition
	Metacognition, cognitive schema, and reasoning
	Viewing Elif's success as conceptual understanding rather than rote memorisation
	Thinking language: “You thought like a mathematician”, “You grasped the logic.”
	Cognitive level: Distinguishing between formula (operational) and logic (conceptual)
	Mindset shift: Changing the perception of success from being results-oriented to process-oriented

	Passion for learning
	Inner motivation, curiosity, the joy of discovery
	Noticing Mert's weariness or Elif's excitement at discovery
	Inspiration: “The greatest discoveries begin with curiosity”, “I found it moment.”
	Academic burnout: Accepting exam year fatigue
	Stimulating curiosity: Maintaining the student's interest in the lesson without turning it into aversion.

	Supportive actions
	Gamification, concretization, and visualization
	Accepting Can's pizzas not as mischief but as supportive material
	Approval: “A splendid feast”, “Creative models.”
	Instrumentality: Instrumentalising non-standard actions (art/drawing) for mathematics learning
	Legitimisation: Allowing and valuing the student's own method

	Accomplishment
	Self-efficacy, sense of achievement, collective success
	Viewing success not as individual stardom but as the collective capital of the class
	Sharing: “We solved it as a class”, “We can all do it.”
	Competition management: Preventing one person's success from creating a feeling of inadequacy in others
	Collective competence: We are a successful class in identity building

	Connection
	Interdisciplinary connection, career, and real life
	Coding mathematics as an exam obstacle (negative) or a tool for life (positive)
	Metaphor: “Mental muscle”, “Coordinate field”, “Key.”
	Sociological reality: Considering the reality of the secondary school entrance exam or the student's career aspirations
	Meaning making: Providing a satisfactory answer to the student's question, “Why am I learning this?”
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Pedagogical Class Scenario Inventory

‘Guidance: Below are four different student scenarios that you are very likely to encounter in your professional life. Please read each scenario carefully and answer

the questions by saying, “If I were the class teacher..”.

Scenario

You are in your Year 7 maths lesson. The class s quite crowded,
and the noise from the students at the back makes it difficult to
teach. At that moment, you notice Ayse, a quiet student sitting at
the front, closing her test book. When you g0 over to her, you see
that Ayse's eyes are filled with tears and she is furiously scribbling
on the page. In a low, trembling voice, she says to you, “Sr, its so
noisy, my brain has stopped working. I understood this topic at
home, but I can't do it now. No matter how hard I try, it's not
working.  guess I'll never be able to do maths.”

Mert, an eighth-grade student, is overwhelmed by the pressure of
preparing for the secondary school entrance exam. While working
on algebraic expressions, he suddenly puts down his pen and
raises his voice in a rebellious tone: “Teacher, enough is enough!
What use are these x's, y's, and square roots to me in real life? |
want to be a footballer; I'm going to be a coach. Are we going to
use factorisation in the grocery store? We're wasting our time;
this class is nothing but torture for me!”

Can,a Year 6 pupil, instead of listening to your explanation of
fractions in maths class, is drawing cakes and pizzas representing
fractions in his notebook with coloured pens and showing them to
his neighbour, laughing. From a traditional perspective, this
situation could be seen as disrupting the lesson. However, when
youlookat Can's notebook, you realise that he is actually
expressing the topic you explained through pictures and play in
his own world.

Fifth-grade student EUf struggles for a long time to solve a
challenging, reasoning-based question you have written on the
board. While the other students in the ciass are still unable to put
pen to paper, Elif develops a different strategy and solves the
question. In the excitement of the moment, she raises her finger,
her eyes sparkling, and shouts: “Teacher, I've got it! I forgot the
formula you gave us, but it works if you break the shape down
into parts. | feel like a genius, this is amazing!”

Question1

How would you describe
Ayse's situation and how she
feels? What do you think s
the root cause of the problem
here?

Do you view Mert's reaction
as disrespectful or as an
expression of need?

How would you assess Can's
behaviour in terms of his
mathematics learning?

What does Elif forgetting the.
formula and finding her own way
make you think about her?

Question2

At that moment, leaning over
to Ayse, what exactly would
you say to calm her down and
gether back to the lesson?

How would you respond to
Mert about the value of
mathematics in a way that s
convincing but does not
devalue his dreams?

Without suppressing Can's
energy and communication
with s friend, what would you
say to Can (and the class) to
turn thisinto a learning
opportunity for the class as a
whole?

What would you say to Elf to
reinforce and make permanent
this feeling of being a genius that
she experienced?

Question3

What emotion or thought of
Ayse's did you aim to change
with this sentence you
constructed?

When giving this response,
how would you createa
context that maintains the
motivation of the rest of the
class?

How did you aim to shape your
relationship with Can through
your response?

How would you turn Elifs
success intoa shared
achievement without making
the other studentsin the class
who couldn't solve the
problem feel inadequate?




