Additional information 1: Detailed search of terms
	Database
	Key terms
	Results

	SCOPUS
	Self regulated learning (AB) AND Intervention (AB) and Medical Students (All)
	26

	SCOPUS
	Self regulated learning (AB) AND Intervention (AB) and University students (All)
	79

	SCOPUS
	Self regulated learning (AB) AND program (AB) and medical students (All)
	31

	EBSCO-host
	Self regulated learning (AB) AND Intervention (AB) and Medical Students (All)
	15

	EBSCO-host
	Self regulated learning (AB) AND Intervention (AB) and University students (All)
	21

	EBSCO-host
	Self regulated learning (AB) AND program (AB) and medical students (All)
	7

	Proquest
	Self regulated learning (AB) AND Intervention (AB) and Medical Students (All)
	48

	Proquest
	Self regulated learning (AB) AND Program (AB) and University students (All)
	15

	Pubmed
	Self regulated learning (AB) AND Intervention (AB) and Medical Students (All)
	9

	Pubmed
	Self regulated learning (AB) AND Intervention (AB) 
	21

	Web of science
	Self regulated learning (AB) AND Intervention (AB) and Medical Students (All)
	39

	Web of science
	Self regulated learning (AB) AND Intervention (AB) and Medical Students (All)
	43

	Scielo
	Aprendizaje autorregulado (ab) AND estudiantes de medicina (ab)
	8

	Total
	
	362



Additional information 2: Detailed description of included studies
	Fuente
	Título
	Year / Country
	Study design
	Sample
	Outcomes and measurement
	Model used to explain SRL
	Relevant information
	Limitations

	(1)
	Remediation of pre-clerkship clinical skill performance using a hybrid coaching model
	2020/ USA
	Longitudinal

Intervention: Students in a remediation program were given two interventions: one based on deliberate practice and the other on co-regulated learning.
	103 medical students with 9 students in the remediation program.
	Academic performance as measured by a clinical skills test
	None
	Students who failed the clinical skills exam entered the remediation program where co-regulation and deliberate practice on their errors were applied in two sessions, each session lasting one hour.
	Does not specify control group

Does not use scales to assess self-regulated learning.

	(2)
	Limited effects from professional identity formation-oriented intervention on self-regulated learning in a preclinical setting: a randomized-controlled study in Japan
	2019-2020/Japan
	Randomized controlled trial

Intervention: Program oriented to professional identity formation for 7 months.

Control: No program
	112 third-year medical students
	Motivated Strategies for Learning Questionnaire (MSLQ-J)

PIE-J 
	Zimmerman model
	After the final evaluation there were no significant changes in self-regulated learning or identity formation.
	-

	(3)
	Using concept maps and goal-setting to support the development of self-regulated learning in a problem-based learning curriculum
	2016/Australia
	Longitudinal

Intervention: 4 skills workshops were conducted during a first year course: Problem-Based Learning Orientation, Planning for Learning, Monitoring Learning, Reflecting on Learning.
	35 first year medical students
	Motivated Strategies for Learning Questionnaire (MSLQ)
	Zimmerman model
	At the end of the study only 7 patients provided complete information, and the report comments on patient 7 where an improvement in the MSLQ is found.
	It had a low adherence rate in the study.

Does not provide information on all participants, it is not a representative study.

	(4)
	Guided Outcomes in Learned Efficiency Model in Clinical Medical Education: A Randomized Controlled Trial of Self-Regulated Learning
	2010-2011/USA
	Randomized controlled trial 

Intervention: Assigned the GOLE (Guided Outcomes Learning Efficiency).

Control: Assigned a topic
	56 third year medical students
	Perceived assessment of ACGME competencies or presentation skills (by an external)


	None
	It was found that the external perception of the group that followed the GOLE was superior to the control group, the time to prepare the presentations did not differ, the average duration was 13 minutes..
	Self-regulated learning scale was not used.

	(5)
	Using tablets to support self-regulated learning in a longitudinal integrated clerkship
	2014 / USA
	Longitudinal

Intervention: tablet (iPad) with access to a notes application (Evernote) for 1 year with measurement 3 months after the start of the rotation and 3 months before the end of the rotation.

	15 first and second year medical students
	Focus group interviews where the use of learning strategies was evaluated.
	Zimmerman model
	It was found that the use of tablets by these students promoted self-regulated learning and increased access to resources, they perceived tablets as a tool for learning
	No se usó una escala para evaluar autorregulación.

No control group



	 (6)
	Helping students to improve their academic performance: a pilot study of a workbook with self-monitoring exercises
	2012 / UK
	Experimental: Randomized controlled trial.

Intervention: Workbook with additional self-monitoring activity for 9 weeks

Control: Workbook
	51 second year medical students
	Self-efficacy scale (not specified)

Satisfaction scale

Calibration certainty

Performance: Score on multiple-choice tests
	Zimmerman model
	The intervention group had better calibration certainty, self-efficacy and higher satisfaction, as well as academic performance.
	Only some components of self-regulated learning were evaluated.

It is not specified which self-efficacy scale was used.

Corresponds to only one institution.

	(7)
	High-Frequency Learning Goals: Using Self-Regulated Learning to Influence Day-to-Day Practice in Clinical Education
	2013-2014 / USA
	Case report - Longitudinal

Intervention: 
Weekly goal planning program for 4 weeks.
	82 third year medical student
	Questionnaires designed for the study:

Questionnaire to assess whether setting goals improved their metacognition (Likert).

Questionnaire on whether setting goals improved their patient care and attention.

	Zimmerman model
	86% of participants reported that setting objectives increased their awareness of their thoughts and actions.
	No control group.

Academic performance and self-regulation skills were not evaluated with a standardized scale..




Additional information 3: Table of excluded studies
	Criteria
	Number
	References

	Doesn’t include medical students or include medical students and other populations
	43
	(8-50)

	Cross-sectional studies
	13
	(51-63)

	Studies that primary focus wasn’t self-regulated Learning
	15
	(64-78)

	Other type of articles
	13
	(79-91)
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