Supplementary materials detail the methods used for each step of the PAR process, as well as ethics and data protection considerations. 

All sessions, across PAR stages, included a mix of creative arts-based, dialogical, and narrative methods. Each sessions included warm-up activities designed to promote emotional safety and social bonds amongst participants. These typically lasted for 30 minutes. After warm-up activities, a coffee break was facilitated for roughly 15 minutes. Later in the sessions, more substantive activities were conducted for 60-75 minutes. Closing activities were then conducted before ending the session. 
Scoping & Planning Phase Activities (Weeks 1 – 5)
This stage included 3 core activities: 1) conceptual map exploring the concepts of mental health and peace, as well as exploring barriers to achieving them, 2) problem trees, which identified the relationships between barriers, facilitators, root causes, and consequences of issues related to peace and mental health, and 3) stories of the future, which aimed to foster a positive future outlook, as well as explore potential facilitators of good mental health and peace. 

	Activity
	Questions
	Directions
	Process

	Conceptual Map (Week 1)
	What does mental health mean to you?
 
What barriers exist to having good mental health? This can be in relation to any themes, including yourself, Bogotá, or Colombia.
	Each participant was given 2 flash cards, where they wrote down their answers to each question, then taped/glued the cards to the corresponding poster board. The facilitators then organised a discussion, with people sharing and reflecting generally or specifically on their own answer if they chose.
	This activity allows participants to think about, discuss, and identify what mental health means to them. It also involves critical thinking about the causes of poor mental health, and the barriers to good mental health.

	Conceptual Map (Week 2)
	What does “peace” mean to you? This can be in relation to yourself, Bogotá, or Colombia.
 
What are the barriers to achieving peace for yourself, Bogotá, or Colombia?
	Week 2 follows the same direction as Week 1.
	This activity allowed participants to think about, discuss, and identify what peace means to them. It also involves critical thinking about the cause of violence and the barriers to achieving peace.

	Problem Trees (Week 3)
	What are the causes and consequences of the barriers to peace and good mental health for yourself, Bogotá, or Colombia?
	Participants drew 2 trees which identified their principal barriers of mental health and peace respectively, alongside causes (roots) and consequences (branches). Participants drew these trees in small groups, before coming together to discuss as a complete group.
	This activity built off the previous weeks, but focused more narrowly on ‘causes and consequences’ to poor mental health and conflict. It explored the barriers identified in the first 2 weeks in greater depth.

	Story of the Future (Week 4)
	What future is desirable? What future is achievable? This can be in relation to yourself, Bogotá, or Colombia.
	A creative writing exercise where participants wrote a story (in any format), which explored their ideal future where barriers did not exist. Volunteers shared their stories with others.
	This activity allowed participants a chance to think about a positive future. It enabled them to think critically about what problems present barriers in their life. It allows for critical thinking on ways to address them.


 
[bookmark: _Toc204691658][bookmark: _Toc205312410]Moving into Week 5, the scoping phase was completed, and the planning phase began. This is where participants begin to develop that understanding into an awareness of potential facilitators of change and courses of action. Week 5 sessions included the development of action plans for each group. Participants were asked, “what are your collective goals for the sessions as a group and how can we reach them?”. Action plans were created through a group activity in four stages: 1) Participants are split into 3 teams, with teams agreeing on 3-5 achievable goals amongst themselves; 2) The 3 teams come together and discuss their goals;  3) The groups rank, then vote on their top 3 goals, across all groups; 4) The groups discuss the goals, how we may reach them, and voice any comments or concerns. 
Action Cycle Activities (Weeks 6-12)
Action cycle activities were targeted at the following three goals, set by participants during the planning phase: 1) The development of emotional intelligence via a humanisation of the self, including the development of improved self-esteem and a deeper understanding of one’s emotions, 2) The development of ‘emotional intelligence’ via the fostering of communication and coping skills, 3) The construction of safe spaces and a sense of community via the humanisation and understanding of the Other. During each week of action, sessions began with a warm-up activity, moved to a more substantial activity, and then ended with a closing activity. These ‘substantial activities’ incorporated some combination of creative, dialogue-based, and narrative-based approaches. Often, they included physical movement, like dancing or acting, inspired by a mix of narrative (Haydon et al, 2018; Colla & Kurtz, 2024; Campbell & Jensen, 2024), memory work (CNHM, 2013), or creative methods (Oddey, 1994; Boal, 2006, 2008; Thorpe & Gore, 2020; Frasco et al, 2025), in the context of PAR (Freire, 1972; Cornish et al, 2023; Fals Borda, 2025). Both groups conducted the same activities, albeit during different weeks. These activities are detailed below.

Warm-Up Activities: Warm-up activities included movement-based games, meditation, or exercises, which focused on making participants more comfortable within the PAR groups and to create a safe space. These were conducted every week at the start of sessions, with participants often choosing to conduct warm-ups that they enjoyed from previous sections. Several examples are presented below:
· The Door: This activity was developed by VGC in their previous work with ex-combatants. In this activity, participants link hands and form a circle. One participant would then leave the room. Two participants within the circle are then chosen to be the "door". The participant then comes back from inside and stands within the circle. They are tasked with finding "the door" within 3 attempts. They are only allowed to look at other participants in the eyes or speak "telepathically". They are not allowed to talk out loud. At a failed attempt, the participants will block them from exiting the circle. At a successful attempt, they are let out of the circle. Either way, all participants clap for them at the end. It is in part inspired by self-devising theatre (Oddey, 1994; Thorpe & Gore, 2020).
· Story of Your Name: Participants are asked to tell a story about the meaning or origin behind their name. This activity was designed to allow participants to know each other better, as well as introduce the concept of narrative activities (Haydon et al, 2018; Colla & Kurtz, 2024; Campbell & Jensen, 2024).
· Energy Levels: Participants were asked to walk around the room together, at energy levels of 1-10. During this exercise, facilitators shouted out numbers, prompting participants to speed up or slow down. This exercise was designed to help participants get in tune with their bodies, as most sessions would include some sort of movement or bodily expression.
· Telepathy: In this activity, participants held each other's hand and were told to tell a secret to the other person within their mind. This was an early way in which to create deeper bonds between the group, as well as introduce dialogue and open communication in a safe, less daunting way. The secrets did not need to be shared out loud at any point.
· Vaqueros (cowboys) / Ajiaco: In this activity, participants would point finger guns at each other and call the other's name. They would have to react immediately and point at somebody else, or they lose the game. This ramped up in speed until the last person was remaining. This game is used to help remember names and build a deeper sense of community, as well as be a fun warm-up to ease into more serious discussion later in the session. Another game, ajiaco, is similar. Participants would point to each other in tandem, spelling out a-ji-aco (a Colombian soup), with a particular movement for each syllable. This game had the same purpose as vaqueros, but with an additional focus on getting the body moving and warmed up for more complex or emotionally difficult activities. 
Boalian Theatre: Several Boalian modes of theatre were used, but principally Forum Theatre and Theatre of the Oppressed. In these modes, participants come together and share stories of difficult events with each other. They then choose two or three situations to act out as an entire group. One participant plays the protagonist, while another plays an antagonist. In the scene, they re-enact the situation of hardship or oppression. The protagonist is shown trying to face hardship but failing due to the antagonist. A neutral “joker” then facilitates interjections from “spect-actors” (other participants) who propose solutions to the problem or may otherwise join or interrupt the scene. These solutions are then discussed as a group. Boalian theatre was also applied as the ‘rainbow of desire’ method. A spin on Forum Theatre participants act out emotions or conceptions that present barriers in their life (the ‘cop in your head’) in the form of a character, rather than a scenario that necessarily involves other people or more direct instances of oppression (e.g., physical violence) (Boal, 2006; 2008). 
Participatory Self-Devising Theatre: These activities were developed by the research team. These methods were inspired by collaborative 'devised theatre' approaches, where creative teams - in this sense, the entire group of participants - improvise theatre based on combined personal experience in a process of collective exploration and experimentation (Oddey, 1994; Thorpe & Gore, 2020). In this way, it combines self-devising approaches with those of Agusto Boal's (2006; 2008) democratised, participatory theatre. They also combine elements of memory work (CNMH, 2013) and storytelling or narrative inquiry (Haydon et al, 2018; Colla & Kurtz, 2024; Campbell & Jensen, 2024). As such, these activities served the purpose of helping participants better understand and humanise themselves and others through art and storytelling. At the same time, they helped create a safe space and sense of community within the sessions. 
· "Una vez que…" (“a story of a time when…”): Here participants are split into small groups, sharing stories with each other. The small groups then choose their favourite story and present it to the rest of the session, before allowing for questions and discussion. 
· Creating Community: Here participants were asked to write for 10 minutes about the idea of community and what it means to them. They could do this in any format of their choosing. Participants were then asked to break into groups, before picking one text to "perform" as a group for the broader audience. This can be in any artistic medium they choose. The scenes are then discussed amongst all participants. 
· Connecting in Text: For this activity, all participants are asked to write something about what this goal means to them. They then form 4 small groups, reading their work to each other. From there, they decide on one reading per small group to present to the rest of the participants. They are then asked to perform it as a work of theatre or dance, in any genre or form. The productions are then discussed amongst the entire group. 
· Guided Tour of Memory: In this activity, one participant at a time will take the rest of their group on a guided tour of an important memory in their life. During the tour, other participants can ask questions and talk with the tour guide. 
· Childhood Drawing & Free Writing: Participants were asked to free draw a photo that represents or reminds them of their childhood. They were then asked to free write about their childhood on the back of the drawing. Participants then placed them in a pile, which was then shuffled by facilitators. They were then passed around anonymously, rotating them around a circle while sitting on the floor. Participants were asked to imagine what the art pieces mean and what that person might have been like in their childhood, as well as what they might be like now. After this, participants who volunteered to speak about their art were able to present it to the group. 
· Family Trees: A map of Colombia or another significant place is represented on the floor. Participants then choose different group members to represent their family members. The participant describing their family tree continues until they get to themselves. During this time, they discuss how their family developed, the significance of important events, the background of family members, and the important events or people within their family that created the person they are today. In the final “family tree”, participants are asked to act like the family member as they were described. This activity served the purpose of helping participants better understand themselves and others through storytelling. In the process, it also helped create a safe space and sense of community within the sessions. 
· Story of a Scar: Participants tell two stories about a scar, with one real and one fake. The rest of the group then votes on which story they think is real. The storyteller then reveals the truth, explaining the story in more detail. 
· 3 Stations: Several activities were targeted towards specific themes or goals from the groups. For example, one activity explored the significance of the term “tranquillity”. This was done through an activity called “stations”. Here, participants had to continuously rotate between 3 stations, where they had 10 minutes to produce 1) a song, 2) “physical language” (e.g., dance, posing, etc.) or a 3) monologue. The only requirement is that they had to represent the meaning of “tranquillity”. The different productions are then discussed amongst the entire group. This activity was designed to help participants humanise themselves and develop a deeper sense of self-confidence and understanding. 
The Meeting Space: This activity is taken from Lederach’s (1997) work on reconciliation. In this activity, 4 groups are formed to represent the 4 pillars of reconciliation: truth, justice, peace, and forgiveness. They are then asked to answer several questions as a group, from the perspective of their respective pillar (e.g., from the perspective of “the truth”). These questions are 1) “What is most important to you in reaching reconciliation?”, 2) “What do you need to reconcile?”, 3) “Who do you need this from?”, 4) “How do you know when you have it?”, and 5) “Who can help you obtain the things you need”?. After finding their answers, the groups came together to discuss and debate the meaning of reconciliation and how to achieve it. This activity aimed to engage participants in communicative action (Habermas, 1984), while fostering empathy towards - and humanisation of - others. 
The Toolkit: During this activity, participants were asked to complete a series of artistic activities in ‘free form’. Activities include free drawing, free writing, dancing, and meditation with music. Following this, participants discussed how each activity makes them feel. They are then asked to discuss these activities in relation to others conducted through the sessions. They are also asked to share their personal coping mechanisms with the rest of the group, making suggestions to each other. Following these activities, a “toolkit” is written up. This included the coping mechanisms developed in the sessions, as well as those of each respective participant. This was then shared among the group. This activity aimed to give participants more coping skills, as well as a better understanding of what does or does not help them while under distress.
Closing Activities: 'Closing ceremonies' were designed by the research team to help participants 'leave their coat at the door' and move past the difficult topics and emotions of the sessions before returning home. An example is “giving a gift”. Here participants line up in two separate lines, facing each other. They then walk over to the person in front of them, giving them a “gift” of something significant to them. For example, a participant can place “my mother’s love” in the hands of the other person. Similar closing ceremonies are conducted in other arts-based interventions (Tol et al, 2008).
Reflection Cycle Methods
Reflection Cycle Focus Groups: Overview & Question Guide
Evaluation Focus Groups
Focus group topic guide (1 hour):
1. Do you have any questions or concerns about the research process or my analysis? This includes topics we have discussed or activities we have conducted
2. Questions, concerns or suggestions about the structure of the sessions: Do you have any thoughts or questions about the structure of our sessions, or the activities we have used? Is there anything you would like to change?
3. Action plan evaluation: Let's reflect on our action plan goals. Have we made progress toward any of our objectives? Is there anything in the ToC that you would like to change?
4. Invitation for anonymous feedback.
If you wish, you may submit anonymous feedback to me and to Voces Globales. Please leave your comments in the folder provided. You may also submit a formal complaint about the data to x or a complaint about conduct to x
  
Debriefing Focus Groups: Introduction & Question Guide 
During the final week of PAR, debriefing focus groups were conducted for both groups in a semi-structured format. This provided a recap on study objectives, and a check-in on participant wellbeing and progress on action plan goals. Relatedly, it gave participants space to ask questions and provide feedback. It also provided a space to discuss preliminary results of the research. Principally, debriefing focus groups aimed to understand facilitators (or barriers to) change and improvements in the lives of participants, as a result of PAR.

Debriefing Focus Groups
 
Introduction: The research in which you participated had two broad goals: 1) to improve the psychosocial well-being of participants by applying the theories of critical psychology and 2) to develop ways to integrate mental health and peacebuilding interventions through a community-based approach. As we have reached the end of the study, I would like to share the results of the research with you [Discuss results]. I also have some questions about your experience in the study. Feel free to ask questions at any time.
 
Topic Guide:

1. Do you have any thoughts about the research results?
2. Did you feel that the research sessions were a safe environment?
3. Do you feel that you learned anything from participating in the research?
4. Did you feel that you were treated well by the research team members?
5. What did you like most about the sessions?
6. What did you like least about the sessions?
7. Do you have any concerns about data protection or confidentiality?
8. Is there any information you would like to see omitted from the final presentation or publication of the thesis?
9. Do you have any comments for specific members of the research team?
10. What do you think of your colleagues' research?
11. If you have any other comments you would like to give, please let me know. 
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3 Month Follow-Up Focus Groups: Introduction & Question Guide 
A 3-month follow-up was conducted on October 30th, 2023, and November 7th, 2023, for the two respective groups. The first session was facilitated in person, while the second took place online via Zoom. Each session lasted approximately 90 minutes. The goal of the follow-up was to assess the impact that sessions had on participants, particularly in regard to their wellbeing and what 'lessons' or skills were retained or were useful since the study ended. This aimed to gauge the effectiveness of the study for improving participant wellbeing over time.

3-Month Follow-Up
Introduction: To reiterate, the research in which you participated had two broad goals: 1) to improve the psychosocial well-being of participants by applying the theories of critical psychology and 2) to develop ways to integrate mental health and peacebuilding interventions through a community-based approach. As we have reached the end of the study, I would like to talk to you again about the research findings. I would also like to request more of your feedback on how you have been since we finished the sessions. I also invite you again to submit complaints or feedback to x with respect to the data, or to xk with respect to study ethics or related issues, if you do not feel comfortable discussing them here. 
Question Guide:
1. Do you feel that the results shared with you accurately reflect what we discussed and researched together? Do you have any questions, concerns, or comments about the research results?
1. Is there anything you would like me to omit from the writing of the thesis or other publications?
1. Do you think we have achieved the objectives of the action plans?
1. Now that some time has passed, has your opinion of the project changed since we had the final sessions and debriefing interviews?
1. How do you think you have been affected by the research since we completed the study? Was this impact positive or negative?
1. If you have any other comments you would like to give, please let me know. 
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