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Abstract
This study explores Indonesian language teachers’ experiences in creating learning environments that
foster students’ self-confidence, enhance motivation, and reduce anxiety. Using a qualitative
phenomenological approach, twenty teachers from different educational levels were purposively
selected. Data were collected through semi-structured interviews and analyzed using Colaizzi’s
phenomenological method. Findings indicate that teachers build self-confidence through scaffolding,
gradual challenges, positive reinforcement, supportive feedback, growth mindset cultivation, and
mentoring. Motivation is enhanced through contextual learning, project-based activities, gamification,
authentic tasks, digital contextualization, and future-oriented relevance. Anxiety is reduced through safe
classroom cultures, empathetic teacher–student relationships, nonjudgmental feedback, psychological
safety, and humanistic assessment practices. The study demonstrates that motivation, self-confidence,
and anxiety are relationally shaped through pedagogical practices and classroom interactions. These
findings highlight Indonesian language learning as not only a linguistic process but also an emotionally
supportive educational experience that promotes student well-being and engagement.

Introduction
Language learning involves not only linguistic competence but also affective factors that significantly
influence learning success. Academic self-efficacy plays an important role in mediating the relationship
between engagement and anxiety while contributing to academic achievement (Rock & Danaee, 2025;
Zhou et al., 2025). Students with higher motivation and confidence tend to participate more actively and
take greater communicative risks, thereby enhancing language development. Previous studies have
shown that motivation and self-efficacy positively influence engagement and achievement, whereas
anxiety negatively affects performance (Teimouri et al., 2019; C. Li & Wei, 2023). However, language
anxiety remains a persistent challenge, often triggered by fear of negative evaluation, performance
pressure, and unsupportive learning experiences (Baran-Łucarz, 2022; Dewaele & Li, 2021).

Furthermore, research within the framework of positive psychology in language learning emphasizes
that positive emotions, such as confidence and learning comfort. Positive emotions play an important
role in mitigating the negative impact of anxiety (Resnik et al., 2025). Thus, effective language learning
needs to integrate the reinforcement of cognitive and affective aspects in a balanced manner.

Most studies highlight the link between anxiety and motivation (Alghameeti et al., 2025), the relationship
between motivation, anxiety, and willingness to communicate (Zhang et al., 2026), as well as the effect
of self-efficacy on learning engagement and academic achievement (Yang et al., 2026). In addition,
several studies have also begun to link the development of AI and Gen-AI technology to motivation,
confidence, and language learning anxiety (Choi, 2025; Shao, 2025); Sun et al., 2026; L. Wang & Wang,
2025). Other research emphasizes the importance of the teacher-student relationship in influencing
language learning anxiety and engagement (An et al., 2024; M. Li, 2026).
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Most previous studies have employed mediation, moderation, or psychological network analysis to
examine relationships among motivation, anxiety, self-confidence, self-efficacy, and engagement (Shang
& Ma, 2024; Gan & Guo, 2026; Halim & Wu, 2025; Wei et al., 2026). However, teachers are often treated
merely as contextual variables rather than as subjects whose pedagogical experiences are explored in
depth. This limitation overlooks the important role of emotional and relational practices in shaping
students’ willingness to communicate and participate. Furthermore, existing research largely focuses on
EFL, CFL, and Arabic language contexts, while Indonesian language learning remains underexplored,
particularly regarding how teachers foster motivation, confidence, and reduced anxiety in everyday
classroom practice.

In addition, research on motivation, anxiety, self-confidence, and self-efficacy in language learning was
mostly developed intensively in the context of foreign language learning. The context of Indonesian as
the national language also presents unique teaching challenges because students learn the rules and
usage of Indonesian as a formal language. This differs from the language students use in their daily
lives. Therefore, teaching Indonesian also presents a challenge for teachers to motivate students to
engage in the learning process. The teachers not only teach the linguistic competence of the first
language, but also build a safe, supportive, and humanistic learning climate.

Therefore, research on the experience of teachers in building learning that motivates, increases
confidence, and reduces students' anxiety has a strong research gap because it offers a
phenomenological perspective that has rarely been touched in previous studies. Teacher experience is
essential in guiding students to adopt deep learning strategies, which are associated with higher
academic achievement (Saqr et al., 2023). Teachers' experiences can influence their understanding and
implementation of these strategies (Granström et al., 2023).

Based on these gaps, this study aims to explore the experience of Indonesian teachers in building
learning that is able to motivate students, increase confidence, and reduce learning anxiety. Using a
phenomenological qualitative approach, this research offers novelty in the form of an in-depth
exploration of the practices and meanings constructed by teachers in managing the affective aspects of
language learning in the local Indonesian context. The findings of this study are expected not only to
enrich the theoretical treasure in the study of language learning based on affective aspects, but also
provide practical implications for the development of learning strategies that are more humanistic,
reflective, and oriented towards the psychological well-being of students.

Literature review
Among these affective factors, motivation has consistently been identified as one of the most powerful
determinants of language learning achievement. Dörnyei’s (2009) L2 Motivational Self System provides a
comprehensive explanation of how language learning motivation is rooted in learners’ future-oriented
self-concepts. The theory consists of three interconnected dimensions: the Ideal L2 Self, which reflects
learners’ desired future identity as successful language users; the Ought-to L2 Self, which represents
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external expectations and obligations; and the L2 Learning Experience, which encompasses learners’
actual classroom experiences. Recent studies have further confirmed the importance of future self-
vision in shaping students’ learning orientation, persistence, and language achievement (Huhtala et al.,
2019; J. Huang et al., 2025). Nevertheless, motivation is increasingly understood as a dynamic and
context-dependent phenomenon rather than a stable personal characteristic. Research indicates that
classroom interactions, peer relationships, instructional practices, and the overall learning environment
significantly influence students’ motivational trajectories (Bambirra, 2017; Bong, 2023; Knickenberg &
Zurbriggen, 2025). Consequently, motivation should not be viewed solely as an internal attribute of
learners but also as a product of pedagogical and social conditions created within the classroom. This
perspective challenges approaches that place excessive responsibility on learners while overlooking the
crucial role of teachers in fostering motivational learning environments.

Closely related to motivation is the concept of self-efficacy, which refers to learners’ beliefs about their
capability to perform specific tasks successfully. According to Bandura (1997), self-efficacy is not merely
a reflection of actual competence but rather an individual’s subjective judgment regarding their ability to
accomplish desired outcomes. These beliefs influence learners’ choices, effort expenditure, persistence
when facing difficulties, and reactions to failure. In language learning contexts, students with high self-
efficacy are more likely to engage in communication, take linguistic risks, and persist despite challenges,
whereas those with low self-efficacy tend to avoid demanding tasks and experience greater fear of
failure. Empirical studies have consistently demonstrated strong positive relationships between self-
efficacy and language communication performance, willingness to communicate, and overall language
achievement (Oktaria, 2023; Arzillayevna, 2024; Jonatan et al., 2025). Despite these findings, much of the
existing literature continues to conceptualize self-efficacy as an individual-level variable that remains
relatively stable across contexts. Such an approach often neglects the ways in which classroom
interactions, teacher feedback, scaffolding practices, and interpersonal relationships contribute to the
development of students’ confidence. Therefore, there is a growing need for more contextualized
investigations that examine how self-efficacy is socially constructed and continuously negotiated
through pedagogical interactions.

Another critical affective factor in language learning is anxiety. Language anxiety has long been
recognized as one of the most significant barriers to successful language acquisition. Horwitz (2001)
conceptualized language anxiety through three primary dimensions: communication apprehension, test
anxiety, and fear of negative evaluation. These dimensions collectively influence learners’ emotional
experiences and often interfere with cognitive processing, participation, and language performance.
Students who experience high levels of anxiety frequently encounter difficulties concentrating,
expressing themselves, and engaging in classroom activities. Numerous contemporary studies have
confirmed the detrimental effects of language anxiety on language achievement, communication
competence, and overall learning outcomes (Bakri & Tannenbaum, 2025; J. Li et al., 2025; J. Wang et al.,
2025; Hu et al., 2025). However, recent developments in positive psychology have challenged deficit-
oriented perspectives that focus exclusively on reducing anxiety. Instead, scholars argue that language
learning environments should simultaneously reduce negative emotions and cultivate positive emotional
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experiences. Research suggests that positive emotions such as enjoyment, confidence, hope, and
psychological safety can buffer the negative effects of anxiety and contribute to more productive
learning experiences (Villavicencio & Bernardo, 2016). Similar findings have been reported across
educational and psychological contexts, demonstrating that the management of anxiety combined with
the cultivation of positive emotions can improve well-being, performance, and long-term learning
outcomes (LaFreniere & Newman, 2023; Niemann et al., 2023; Perdomo-Guevara & Dibben, 2025;
Borchert et al., 2025).

Within this evolving understanding of affective learning, the role of teachers has become increasingly
prominent. Rather than being viewed merely as transmitters of knowledge, teachers are now recognized
as emotional architects who actively shape classroom climates through their pedagogical decisions,
interpersonal interactions, and professional dispositions (Valente et al., 2022). Research has
demonstrated that teachers’ emotional intelligence, empathy, social competence, and communication
skills significantly influence students’ emotional experiences and perceptions of learning environments
(García-Fernández & Saleh, 2023). Positive teacher–student relationships have been found to enhance
students’ motivation, strengthen self-confidence, and reduce learning-related anxiety (Nazish et al., 2024;
Abid, 2025; Salter et al., 2025). Furthermore, studies on teacher cognition suggest that teachers’ beliefs,
values, and prior experiences influence how they design learning activities and respond to students’
emotional needs. Research indicates that teachers’ beliefs about competence, learner support, and
educational values significantly shape their affective teaching practices both in face-to-face and online
learning contexts (Flint et al., 2024; Ghalibafan & Jabbarpoor, 2025; Cheng et al., 2026). These findings
imply that effective strategies for fostering motivation, confidence, and emotional well-being are not
universal but are deeply contextual and shaped by teachers’ interpretations of their teaching
environments.

Despite the growing body of literature on affective dimensions in language learning, several important
gaps remain. First, the dominance of quantitative approaches has generated substantial evidence
regarding the relationships among motivation, self-efficacy, anxiety, and learning outcomes, yet it
provides limited understanding of how these constructs are experienced and negotiated in everyday
classroom practices. Second, although teachers are increasingly recognized as central agents in shaping
students’ affective experiences, relatively few studies have explored these issues from the perspective of
teachers’ own lived experiences. Third, most existing research has been conducted in foreign language
settings, particularly English language education, leaving local language learning contexts comparatively
underexplored. In particular, the context of Indonesian language learning, with its unique sociocultural
and educational characteristics, remains largely absent from international discussions.

Addressing these gaps, the present study adopts a phenomenological approach to explore Indonesian
language teachers’ experiences in creating learning environments that motivate students, strengthen
self-confidence, and reduce learning anxiety. By focusing on teachers’ lived experiences, this study seeks
to uncover the meanings, reflections, and pedagogical considerations underlying affective classroom
practices. Such an approach is expected to contribute not only to the theoretical understanding of
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affective language learning but also to the development of more contextually grounded and
pedagogically relevant strategies for Indonesian language education.

Methods

Research Design
This study employed a qualitative phenomenological design to explore Indonesian language teachers’
lived experiences in fostering students’ motivation, self-confidence, and reduced learning anxiety. A
phenomenological approach was selected because it enables an in-depth understanding of the
subjective meanings teachers construct from their teaching experiences. Specifically, the study adopted
an interpretative phenomenological perspective, which focuses on how individuals make sense of their
lived experiences. This approach originates from Husserl’s (1970) phenomenology, was further
developed through Heidegger’s (2005) hermeneutic tradition, and has been widely applied in qualitative
research by Smith et al. (2021).

Interpretative phenomenology is characterized by its idiographic focus on detailed individual
experiences, its emphasis on lived experience as the primary source of data, and its interpretive analysis
of meaning within social, cultural, and psychological contexts. Consequently, this approach is
particularly suitable for investigating teachers’ experiences in language learning contexts (Tai & Wang,
2025; Tang, 2025; Tai, 2025).

Participants and Selection Techniques
Participants in this study are Indonesian language teachers at elementary, junior high, and senior high
school levels who have at least 3–5 years of teaching experience. The selection of participants was
carried out through purposive sampling techniques with the following criteria: 1) active teachers who
teach Indonesian, 2) have experience in implementing learning strategies oriented to affective aspects
(motivation, confidence, or anxiety management of students), and 3) willing to share experiences in
depth. The number of participants was 20 teachers spread across various regions of Indonesia. This
number is in accordance with the characteristics of phenomenological research that emphasizes the
depth of data rather than the number of participants. The demographic data of the respondents in this
study can be presented in Table 1 below.
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Table 1
Respondent Demographic Data

No Initial Age Education Working unit Working Period

1 AS 29 years and 7 months Bachelor Degree Junior High 8 years

2 BR 43 years 0 months Master’s Degree Junior High 25 years

3 DY 45 years 9 months Master’s Degree Junior High 7 years

4 SN 42 years 10 months Master’s Degree Elementary School 22 years

5 RY 36 years 11 months Master’s Degree Junior High 12 years

6 S 40 years 0 months Master’s Degree Vocational School 17 years

7 EBDE 42 years 2 months Master’s Degree Junior High 20 years

8 DS 33 years 8 months Bachelor Degree Junior High 2 years

9 DM 24 years 10 months Bachelor Degree Junior High 3 years

10 ES 49 years 8 months Bachelor Degree Junior High 20 years

11 EF 36 years 6 months Bachelor Degree Junior High 11 years

12 IU 39 years 8 months Bachelor Degree Junior High 5

13 EKA 49 years 8 months Master’s Degree Junior High 16

14 A 52 years 1 month Master’s Degree Junior High 8

15 FH 30 years 6 months Bachelor Degree Junior High 1

16 MZM 31 years 10 months Master’s Degree Senior High 9

17 S 36 years 11 months Bachelor Degree Junior High 15

18 S 26 years 2 months Bachelor Degree Junior High 9

19 SAM 24 years 11 months Bachelor Degree Junior High 2

20 YGP 49 years 8 months Master’s Degree Junior High 16

Data Collection Techniques
Data were collected through semi-structured, in-depth interviews to explore teachers’ subjective
experiences. This method is appropriate for phenomenological research because it facilitates rich
descriptions of participants’ experiences, emotions, and meanings while enhancing research credibility
(Lopes et al., 2025). The interviews focused on teachers’ efforts to foster students’ self-confidence,
enhance motivation, and reduce learning anxiety. The interview guide was developed based on Bandura’s
(1997) Self-Efficacy Theory, Dörnyei’s (2009) L2 Motivational Self System, and Horwitz’s (2001) theory of
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language anxiety. Open-ended questions were designed according to these theoretical constructs and
are presented in

Table 2.
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Table 2
Interview Instruments of Teachers' Experiences in Motivating, Fostering Confidence, and Reducing

Students' Anxiety
Category Indicator Interview Questions

Student
confidence

Teachers' efforts to build
confidence in students'
abilities

How do you help students to feel confident that
they are capable of completing language
learning assignments?

Strategies for providing
successful experiences

What strategies do you use to give students a
successful learning experience?

A form of feedback that
reinforces confidence

How you provide feedback to strengthen
student confidence?

Handling students who lack
confidence

What do you do when students feel incapable or
lack confidence?

Teachers' experience in
increasing students' self-
confidence

What was your experience when students
showed increased self-confidence, and what did
you do then?

Student learning
motivation

The relationship between
learning and students' future
goals

How do you help students relate language
learning to their goals or future?

Strategies for creating
engaging learning

What strategies do you use to make learning
more engaging and motivating for students?

Management of academic
demands

How do you manage academic demands to
keep students motivated?

Effective learning
experiences increase
motivation

What kind of learning experiences are most
effective in increasing student motivation in
your classroom?

Efforts to maintain
consistency of student
motivation

How do you keep students motivated to stay
consistent throughout the learning process?

Language
learning anxiety

Identify students who
experience anxiety

How do you recognize students who experience
anxiety in language learning?

Creating a comfortable
classroom atmosphere

What do you do to make students feel
comfortable communicating in class?

Management of learning
evaluations

How do you manage evaluation activities so as
not to cause excessive anxiety?

Strategies to reduce the fear
of negative judgments

What are your strategies to reduce students'
fear of negative judgments?

Experience helps students
cope with anxiety

What is your experience in helping students who
are initially anxious to become more confident?

Data Analysis Techniques
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Data were analyzed using Colaizzi’s (1969) phenomenological method, which seeks to uncover the
meaning of participants’ lived experiences (Creswell & Poth, 2016). The analysis involved seven stages:
reading transcripts repeatedly, identifying significant statements, formulating meanings, clustering
meanings into themes, developing an exhaustive description, constructing the essential structure of the
experience, and conducting member checking to validate interpretations. The process began with
iterative reading to gain a comprehensive understanding of participants’ experiences and emotional
contexts. Significant statements related to teachers’ efforts to enhance self-efficacy, motivation, and
reduce anxiety were coded and interpreted to identify underlying pedagogical meanings. These
meanings were then organized into broader themes and synthesized into a comprehensive description
of the phenomenon. To ensure trustworthiness, peer debriefing was conducted with experts in
qualitative research and language education to review coding, theme development, and interpretations,
thereby minimizing researcher bias and strengthening analytical rigor.

Results
Based on the research that has been conducted, some data were obtained on the various experiences of
Indonesian language teachers in fostering confidence, increasing motivation, and reducing students'
anxiety in carrying out learning. Data on the various efforts of Indonesian language teachers can be
presented through thematic coding, supported by the opinions or answers of the teachers when
interviewed. The data in question can be accessed through the following Table 3.
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Table 3
Teachers' efforts in fostering students' self-efficacy

No Theme Respondent's Statement Thematic Interpretation

1 Scaffolding Learning “I break down big tasks into small
steps.” (R14)

Teachers help students cope
with difficult tasks through
step-by-step help

2 A phased approach “Big tasks are broken down into
small steps so that students can
succeed more easily.” (R18)

Teachers build students' sense
of ability slowly and
realistically

3 Success experience “The experience of completing this
small task builds self-confidence.”
(R14)

Teachers create small
success experiences to build
confidence

4 Positive
reinforcement

“I give specific and sincere praise.”
(R17)

Teachers strengthen
confidence through verbal
appreciation

5 Supportive feedback “Feedback should make students
feel capable.” (R18)

Teachers provide constructive
and motivating corrections

6 Appreciation of the
learning process

“Focus on praising effort and
process.” (R19)

Teachers value effort and
development, not just the end
result

7 Reinforcement of
self-efficacy

“I help students to believe that they
can thrive.” (R20)

Teachers instill confidence
that abilities can develop

8 Progress visibility “I show the development of student
writing.” (R18)

Teachers help students see
their progress in real life

9 Growth mindset “Mistakes are a natural part of
learning.” (R15)

Teachers normalize mistakes
as part of the learning process

10 Personal assistance “I pay more attention to students.”
(R20)

Teachers provide
individualized support as per
student needs

The thematic classification shows that teachers' efforts in fostering student self-efficacy are not only
carried out through academic performance demands, but also through learning that is supportive,
gradual, and oriented to the experience of student success. Teachers act as facilitators who help
students build a positive perception of their abilities through emotional support, positive reinforcement,
and safe learning experiences. Thematically, the entire subtheme leads to the formation of a
pedagogical environment that allows students to feel capable, appreciated, and develop in the language
learning process. This is shown in Table 4.
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Table 4
Teachers' efforts to increase students' motivational self-system

No Theme Respondent's Statement Thematic Interpretation

1 Future relevance “I associate learning with future
professions.” (R14)

Teachers connect language
learning with students' futures

2 Career orientation “Learning a language can open
the door to students' future.”
(R18)

Teachers demonstrate the benefits
of language skills in the world of
work and life

3 Meaningful
learning

“Language learning is not just
grammar.” (R17)

Teachers create learning that is
relevant to students' lives

4 Contextual media “I use short videos, popular
songs, or memes.” (R14)

Teachers use media that is close
to the world of students

5 Gamification of
learning

“Gamification turns boring tasks
into fun.” (R19)

Teachers create a fun and
challenging learning atmosphere

6 Project-Based
Learning

“Project-based learning
increases student motivation.”
(R14)

Teachers engage students in
authentic and collaborative
projects

7 Authentic products “Students are more enthusiastic
when creating podcasts or
videos.” (R19)

Teachers encourage students to
produce real work

8 Interactive learning “I use roleplay and simulation.”
(R11)

Teachers increase students' active
involvement in learning

9 Digital
contextualization

“I associate learning with social
media.” (R7)

Teachers integrate digital culture in
learning

10 Strengthening
motivation

“I celebrate small students’
wins.” (R14)

Teachers maintain students'
enthusiasm for learning through
appreciation

11 Normalization of
errors

“I establish that mistakes are
proof of learning.” (R14)

Teachers build students' courage
to try without fear of being wrong

The thematic classification shows that teachers' experiences in increasing student motivation are
centered on efforts to create relevant, meaningful, and close learning to students' lives. Teachers
motivate students not only through verbal encouragement but also through creative, contextual, and
participatory learning designs. The use of digital media, gamification, authentic projects, and interactive
learning helps students see language learning as an engaging experience and has value for their future.
Thematically, the subtheme shows that student motivation is constructed through the connections
among learning experiences, self-identity, and students' future orientation in language learning. This is
shown in Table 5.
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Table 5
Teachers' efforts to reduce students' anxiety

No Theme Respondent's Statement Thematic Interpretation

1 Safe classroom
culture

“No one laughs when one makes
a mistake.” (R18)

Teachers create a learning
atmosphere that is free from fear
and ridicule

2 Interpersonal
Approach

“I am warm and humorous.”
(R14)

Teachers build close and
comfortable relationships with
students

3 Teacher empathy “I sat side by side and talked
nicely.” (R18)

Teachers understand and
appreciate students' emotional
states

4 Nonjudgmental
correction

“I don't embarrass students in
public.” (R14)

Teachers avoid criticism that
lowers students' self-esteem

5 Indirect correction “Indirect repair techniques make
students comfortable.” (R19)

Teachers correct mistakes in a
subtle and supportive way

6 Psychological
safety

“Students are more likely to try if
they are not afraid.” (R19)

Teachers build a sense of security
to try and argue

7 Identification of
anxiety

“I recognize anxious students
from a quiet and nervous
attitude.” (R9)

Teachers are sensitive to the signs
of student anxiety

8 Small group
support

“I use small group discussions.”
(R8)

Teachers reduce social pressure
through group work

9 Reduction of study
stress

“I create a relaxed classroom
atmosphere.” (R19)

Teachers reduce excessive
academic stress

10 Humanist
evaluation

“Evaluation is not a tool of
punishment.” (R14)

Teachers view evaluation as part
of the learning process

11 Assessment for
learning

“Evaluation is part of the learning
process.” (R18)

Teachers use evaluations to
support student development

Discussion

Fostering Self-Efficacy in Language Learning
The findings indicate that Indonesian language teachers view self-efficacy as a fundamental prerequisite
for successful language learning. Teachers believe that students are more willing to participate when
they have confidence in their ability to complete learning tasks. Consequently, rather than demanding
high performance from the outset, teachers gradually cultivate students’ sense of competence through
structured and achievable learning experiences. A dominant strategy identified in this study is
scaffolding, which helps students manage tasks perceived as difficult or intimidating. As R14 explained,
“I break down big tasks into small steps,” while R18 similarly noted that “big tasks are broken down into
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small steps so that students can succeed more easily.” These statements demonstrate teachers’
awareness that confidence develops progressively through repeated experiences of success.

The use of scaffolding enables students to achieve incremental accomplishments that become the
basis for tackling more complex learning challenges. This finding aligns with van Nooijen et al. (2024),
who argue that gradual learning supports cognitive load management by guiding attention and
organizing information effectively. Similarly, Guo and Feng (2025) emphasize that scaffolding strategies
including modeling, contextualization, schema-building, explanation, feedback, and metacognitive
development are highly effective in language learning. In this context, teachers intentionally create
learning pathways that allow students to experience competence before confronting more demanding
tasks, thereby strengthening their belief in their own abilities.

Another important finding concerns the role of small success experiences in developing students’ self-
efficacy. Teachers consistently emphasized that confidence is built through the accumulation of small
achievements rather than through a single major accomplishment. As stated by R14, “the experience of
successfully completing this small task builds up into self-confidence.” This perspective reflects a
developmental view of learning in which success is understood as a continuous process rather than an
end result. Previous studies support this finding, showing that recognizing and appreciating students’
achievements can enhance self-efficacy, motivation, and academic performance (Shen et al., 2026).
Likewise, successful learning experiences contribute to positive self-perceptions and stronger beliefs
about one’s capabilities (Ramesh & Klaiber, 2026). Consequently, language learning is positioned not as
a competitive arena but as a developmental process that accommodates individual growth.

The findings further reveal that teachers strengthen students’ confidence through positive reinforcement
and supportive feedback. Rather than focusing exclusively on correcting mistakes, teachers deliberately
acknowledge effort, courage, and progress. R19 explained that teachers should “focus on praise for
effort and process,” while R17 emphasized the importance of providing “specific and sincere praise.”
Such practices illustrate a shift from performance-oriented pedagogy toward growth-oriented pedagogy.
Students are encouraged to view mistakes as part of learning rather than as indicators of failure.
Research by Kingsford-Smith et al. (2024) and Ferguson and McHenry-Sorber (2025) similarly
demonstrates that recognition and support can enhance students’ resilience, confidence, and self-
efficacy.

These findings support Bandura’s (1997) social cognitive theory, which identifies mastery experiences as
a key source of self-efficacy. However, this study extends the theory by demonstrating that self-efficacy
is also constructed through supportive pedagogical interactions and positive teacher–student
relationships (Lübeck et al., 2025; Hinduja & Mohammad, 2025; Zee et al., 2024). The findings further
reveal that confidence development is closely linked to emotional safety. Emotional and teacher support
positively influence student engagement and self-efficacy (Quan et al., 2025; B. Xu, 2024). Therefore,
self-efficacy should be viewed not only as a cognitive belief in competence but also as an affective
experience shaped by supportive learning environments.
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Increasing Motivational Self System through Meaningful
Learning
The findings indicate that students’ motivation to learn Indonesian increases when learning is perceived
as relevant to their lives, personal identities, and future aspirations. Teachers consistently emphasized
the importance of helping students understand the practical value of language skills beyond classroom
requirements. This finding supports previous studies showing that learners become more motivated
when language learning aligns with their self-concept and future goals (Kim, 2024; H. T. Huang & Chan,
2024; Aung & Nikolov, 2025; Y. Xu & Liu, 2026). Rather than focusing solely on mastery of linguistic
content, teachers seek to demonstrate how language competence can contribute to students’ personal
and professional development. As R14 explained, “I associate learning with the profession of the future,”
while R18 stated that “learning a language can open the door to students’ future.” These statements
illustrate that teachers frame language learning as an investment in students’ future identities and
opportunities.

Another strategy used by teachers involves contextualizing learning materials to make them more
meaningful and accessible. Teachers integrate social media content, short videos, popular songs, and
memes into classroom activities so that learning resonates with students’ everyday experiences. Such
practices help bridge the gap between academic content and students’ social realities. Previous studies
have similarly demonstrated that student-generated memes can increase engagement and interest in
learning (Abou-El-Sood, 2025), while platforms such as TikTok contribute to more dynamic and
participatory learning environments (Lampe, 2023; Conde-Caballero et al., 2024; Rubenking et al., 2025).
Through these approaches, teachers move beyond the traditional role of knowledge transmitters and
become designers of meaningful learning experiences. Consequently, language learning is perceived not
as an abstract academic task but as a practical and socially relevant life skill.

The findings further reveal that interactive and project-based learning significantly enhances students’
motivation. Learning activities such as gamification, simulations, role plays, podcasts, and digital
projects create opportunities for active participation and creativity. This finding is consistent with
previous research showing that gamification and simulation can substantially improve student
engagement and motivation (Dahalan et al., 2024; Alonso-Sánchez et al., 2025; Ma, 2024). As R19 stated,
“gamification turns boring tasks into exciting,” highlighting how motivation increases when students
encounter enjoyable challenges and opportunities for self-expression. These activities transform
learning from a passive process into an engaging experience that encourages sustained participation.

These findings support Dörnyei’s (2009) L2 Motivational Self System, which emphasizes the role of
learners’ ideal future selves in shaping language learning motivation. However, this study extends the
theory by showing that motivation is sustained not only by future aspirations but also by positive daily
learning experiences. Enjoyable classroom interactions, creative activities, and supportive teacher–
student relationships play a crucial role in maintaining students’ motivation. This finding aligns with
studies indicating that everyday learning experiences significantly influence motivational development
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(Yazdanifard et al., 2025) and that teacher competence contributes substantially to student motivation
(Chen et al., 2025). Therefore, motivation is a dynamic and socially constructed process.

Reducing Anxiety through Psychological Safety and
Humanist Evaluation
The findings indicate that language anxiety remains a major challenge in Indonesian language learning.
Teachers reported that students often fear speaking, making mistakes, being ridiculed by peers, and
receiving negative evaluations, which can hinder participation and self-expression. Therefore, reducing
anxiety requires not only academic support but also the creation of an emotionally safe learning
environment. Previous studies show that supportive classroom climates enhance engagement, learning
outcomes, and students’ sense of belonging and self-efficacy (Somerville et al., 2023; Voisin et al., 2023;
McClintock et al., 2022). As reflected in R14’s statement, “Mistakes are proof of learning,” teachers
normalize mistakes as part of learning, supporting Young’s (1991) low-anxiety classroom perspective.

Beyond establishing a safe classroom culture, teachers employ empathetic and non-judgmental
interpersonal approaches to help students feel more comfortable. Warm interactions, humor, gentle
language, and personal communication are frequently used to reduce emotional pressure and encourage
participation. Research suggests that humor, when applied appropriately and sensitively, can support
students’ emotional regulation and well-being (Karnieli-Miller et al., 2018; Stokke & Fiskum, 2026).
Similarly, supportive attitudes and positive interpersonal communication contribute to lower stress levels
and create more comfortable learning environments (Boman et al., 2025). As reflected in R18’s
statement, “I sit on a level and talk well,” teachers intentionally position themselves as approachable and
supportive rather than authoritarian figures. Such relationships are particularly important in language
learning because language use inherently exposes learners to social evaluation and potential
embarrassment.

The findings further reveal that teachers consciously avoid assessment practices that may humiliate
students or intensify anxiety. Instead, corrections are often delivered indirectly, collaborative small-group
activities are encouraged, and evaluation is implemented more flexibly through remedial opportunities,
revisions, and process-oriented assessment. According to R19, “students are more daring to try if they
are not afraid,” highlighting the close relationship between emotional safety and students’ willingness to
participate. Teachers recognize that excessive performance pressure may strengthen anxiety and
discourage language use, whereas supportive assessment practices encourage experimentation and
risk-taking.

These findings support Horwitz’s (2001) theory that fear of negative evaluation is a major source of
language anxiety. However, this study extends the theory by showing that anxiety is not merely an
individual psychological condition but is also socially and pedagogically constructed through classroom
interactions and learning practices. The findings further align with the positive psychology perspective of
Gabryś-Barker and Gałajda (2016), which emphasizes cultivating positive emotions rather than simply
eliminating negative ones. Teachers therefore focus on creating psychologically safe learning
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environments where students feel comfortable participating, making mistakes, and improving. Such
psychological safety becomes a crucial foundation for fostering confidence, engagement, and effective
language learning.

Integration of Strengthening Self-Confidence, Motivation,
and Anxiety Reduction in Optimizing Learning Outcomes
The findings demonstrate that strengthening self-efficacy, enhancing motivation, and reducing anxiety
are not independent processes but rather interconnected dimensions that collectively shape students’
engagement and learning outcomes. Teachers do not perceive successful language learning merely as
the mastery of linguistic content; instead, they view it as a pedagogical process that requires emotional
readiness, confidence, and an internal willingness to learn. Students who feel capable, motivated, and
psychologically secure are more likely to participate actively, take communicative risks, and engage
meaningfully in learning activities. This finding is consistent with previous studies showing that
supportive learning environments reduce anxiety, increase confidence, and contribute positively to
academic achievement and student retention (Voisin et al., 2023; Elov et al., 2025).

Within this process, self-efficacy emerges as the foundation for student engagement. Through
scaffolding, positive reinforcement, and supportive feedback, teachers create opportunities for students
to experience success gradually. These experiences strengthen students’ beliefs in their own capabilities
and encourage them to approach learning challenges with greater confidence. Conversely, students who
doubt their abilities are more likely to avoid participation, demonstrate low engagement, and withdraw
from learning activities. These findings reinforce Bandura’s (2009) social cognitive theory, which
emphasizes that behavior is influenced by the interaction between environmental conditions and
individual beliefs. Empirical studies further support this relationship, indicating that self-efficacy
positively predicts engagement, persistence, and achievement in language learning contexts (Cai & Xing,
2023; S. Li, 2024; Liang et al., 2025; Song & Wang, 2026).

Motivation serves as a key mechanism for sustaining students’ engagement after confidence has been
established. Teachers enhance motivation by creating contextual, creative, and meaningful learning
experiences that connect language learning with students’ interests, future aspirations, and real-life
situations. Such relevance encourages students to invest greater effort and persist in learning tasks.
Previous studies similarly emphasize the role of motivation in promoting engagement and academic
success (Kucharcikova et al., 2019; Alismail & Almulla, 2025). However, motivation alone is insufficient
when students experience high anxiety. Fear of mistakes and negative evaluation can inhibit
participation, highlighting that motivation is dynamic and strongly influenced by classroom experiences
and emotional conditions (Bielak & Mystkowska-Wiertelak, 2023; Hennebry-Leung et al., 2023; Z. Li,
2025).

Anxiety reduction is essential for enabling self-efficacy and motivation to develop optimally. Teachers
foster psychological safety through supportive classroom cultures, empathetic communication, flexible
assessment, and the normalization of mistakes as part of learning. Such practices encourage students
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to ask questions, experiment with language, and accept feedback without fear of embarrassment. As
anxiety decreases, students become more willing to participate, gain positive learning experiences, and
strengthen their confidence and motivation. These findings support Horwitz’s (2001) theory that fear of
negative evaluation is a major barrier to language learning. They also align with studies showing that
positive emotions significantly enhance motivation, engagement, and learning outcomes (Leng & Zhang,
2024; Enferad et al., 2025; H. Chen et al., 2025).

Overall, the findings suggest that effective language learning should be viewed as a holistic pedagogical-
affective process rather than a purely cognitive activity. Self-efficacy strengthens students’ belief in their
ability to succeed, motivation sustains their engagement, and reduced anxiety creates the emotional
conditions necessary for active participation. Accordingly, teachers serve not only as instructional
facilitators but also as affective facilitators who create safe, meaningful, and empowering learning
environments. This perspective is supported by previous studies highlighting the importance of
emotional well-being, psychological resilience, social support, and positive emotional regulation in
language learning success (Xiao et al., 2024; Marrone et al., 2024; Younas et al., 2025; Poedjiastutie et
al., 2025).

Conclusion
This study demonstrates that Indonesian language teachers foster students’ motivation, self-confidence,
and reduced learning anxiety through humanistic and student-centered pedagogical practices. Teachers
function not only as knowledge facilitators but also as emotional supporters who create safe,
supportive, and non-judgmental learning environments. Students’ self-efficacy is strengthened through
scaffolding, gradual success experiences, and constructive feedback, while motivation is enhanced
through contextual, meaningful, and engaging learning activities. The findings further reveal that
psychological safety is a fundamental prerequisite for effective language learning, enabling students to
participate actively, take risks, and learn from mistakes without fear of negative evaluation.

Conceptually, this study highlights that motivation, self-efficacy, and anxiety are relationally constructed
through pedagogical interactions rather than existing as isolated psychological factors. Therefore,
language learning should be viewed not only as a cognitive and linguistic process but also as an
affective practice that prioritizes students’ emotional well-being. These findings provide important
implications for developing more supportive and reflective language learning environments.

Declarations

Consent to Participate
Informed consent was obtained from all participating teachers prior to their participation in this
phenomenological study. The participants were informed about the purpose and procedures of the

Page 18/26



study, including the interview process, the voluntary nature of their participation, and the intended use of
the data. They were also informed that their participation was voluntary and that they had the right to
withdraw from the study at any time without any consequences. All participants voluntarily agreed to
participate in the interviews and to have their responses used for research purposes. The confidentiality
and anonymity of the participants were maintained throughout the research and reporting process.

Ethics Approval

This study was reviewed and approved by the Research Ethics Committee of Universitas
Muhammadiyah Prof. Dr. HAMKA. The study was conducted in accordance with the ethical principles
outlined in the Declaration of Helsinki and applicable institutional ethical standards for research
involving human participants.

Competing Interests
The authors declare that they have no competing interests that could have influenced the research, its
findings, or the publication of this manuscript.

Funding
This research received no specific funding from any public, commercial, or not-for-profit funding agency.
The study was conducted without external financial support.

Author Contribution
Author Contributions StatementImam Saf’i: Conceptualization, methodology, data analysis, investigation,
writing original draft, writing review and editing, and project administration.Soraya: Investigation, data
collection, data analysis, literature review, and writing review and editing.Sobri: Methodology, data
interpretation, validation, writing review and editing, and supervision.All authors contributed substantially
to the development of the study, critically reviewed the manuscript, approved the final version, and
agreed to be accountable for all aspects of the work.

References
1. Abid AS (2025) Teacher–student rapport and its influence on english language learning outcomes:

Perceptions of Laghman University English Majors. J Social Sci Humanit 2(4):94–109.
https://doi.org/10.62810/jssh.v2i4.173

2. Abou-El-Sood H (2025) Laughing to learn: harnessing student-developed memes in financial
accounting classrooms. Acc Educ 34(6):947–970.
https://doi.org/10.1080/09639284.2024.2367136

Page 19/26



3. Alghameeti A, Alghumsha A, Alsaleh A, Alqarni B, Alghizzi TM (2025) A correlational study of anxiety
and motivation on learning Chinese as a foreign language. Acta Psychol 260:105483.
https://doi.org/10.1016/j.actpsy.2025.105483

4. Alonso-Sánchez JA, Alonso JLN, Santana-Monagas E (2025) Gamification in higher education: a
case study in educational Sciences. TechTrends 69(3):507–518. https://doi.org/10.1007/s11528-
025-01056-2

5. An R, Zhang H, Akbar A, Haider SA (2024) Exploring the influence of teacher-student relationships
on Chinese language learning through the mediating role of student’s self-efficacy: Foreign language
classroom anxiety as a moderator. Acta Psychol 251:104552.
https://doi.org/10.1016/j.actpsy.2024.104552

6. Aung MM, Nikolov M (2025) Tertiary students’ English language learning motivation: A systematic
review. Acta Psychol 261:105854. https://doi.org/10.1016/j.actpsy.2025.105854

7. Bakri Y, Tannenbaum M (2025) Language anxiety, willingness to communicate, and achievements:
The case of Palestinian students in Israeli universities. J Lang Social Psychol 44(2):149–169.
https://doi.org/10.1177/0261927x251314956

8. Bambirra R (2017) Motivational dynamics in English classes at a Brazilian public school. Revista
Brasileira de Linguística Aplicada 17(02):219–246. https://doi.org/10.6084/m9.figshare.20037929

9. Bandura A (1997) Self-efficacy: The exercise of control, vol 11. Freeman

10. Baran-Łucarz M (2022) Language anxiety. The Routledge handbook of second language acquisition
and speaking. Routledge, pp 83–96

11. Boman J, Lindsay B, Bernier E, Boyce MA (2025) Fostering student wellbeing in the postsecondary
teaching and learning environment. J Furth High Educ 49(2):230–242.
https://doi.org/10.1080/0309877x.2024.2447852

12. Bong M (2023) How Does Context Shape Motivation? Motivation Science: Controversies and
Insights. Oxford University Press, pp 259–266.
https://doi.org/10.1093/oso/9780197662359.003.0044

13. Borchert T, Heinig I, Arolt V, Bartnick C, Dannlowski U, Deckert J, Domschke K, Fydrich T, Goerigk S,
Hamm AO (2025) Joy beyond fear: Positive emotions after exposure in patients with anxiety
disorders and their link to threat expectancy and treatment outcome. Behav Res Ther 104880.
https://doi.org/10.1016/j.brat.2025.104880

14. Chen X, Samad S, Kim W (2025) Teacher competence and students’ motivation for learning in
Chinese higher education: mediating roles of psychological flourishing and student engagement,
and the moderating role of AI integration. BMC Psychol 13(1):1378. https://doi.org/10.1186/s40359-
025-03674-0

15. Cheng S, Ku S-C, Tseng S-S (2026) The influence of teachers’ beliefs and experience on effective
instructional practices in online learning environments. J Educ Teach 52(1):202–220.
https://doi.org/10.1080/02607476.2025.2562340

Page 20/26



16. Choi E (2025) The effect of learners’ psychological factors on motivational intensity in English
language learning. Social Sci Humanit Open 12:102047.
https://doi.org/10.1016/j.ssaho.2025.102047

17. Colaizzi PF (1969) The descriptive methods and the types of subject-matter of a
phenomenologically based psychology exemplified by the phenomenon of learning. Duquesne
University

18. Conde-Caballero D, Castillo-Sarmiento CA, Ballesteros-Yánez I, Rivero-Jiménez B, Mariano-Juárez L
(2024) Microlearning through TikTok in Higher Education. An evaluation of uses and potentials.
Educ Inform Technol 29(2):2365–2385. https://doi.org/10.1007/s10639-023-11904-4

19. Creswell JW, Poth CN (2016) Qualitative inquiry and research design: Choosing among five
approaches. Sage

20. Dahalan F, Alias N, Shaharom MSN (2024) Gamification and game based learning for vocational
education and training: A systematic literature review. Educ Inform Technol 29(2):1279–1317.
https://doi.org/10.1007/s10639-022-11548-w

21. Dewaele J-M, Li C (2021) Teacher enthusiasm and students’ social-behavioral learning engagement:
The mediating role of student enjoyment and boredom in Chinese EFL classes. Lang Teach Res
25(6):922–945

22. Dörnyei Z (2009) The L2 motivational self system. Motivation Lang Identity L2 Self 36(3):9–11

23. Ferguson CL, McHenry-Sorber E (2025) It’s hard not to tie your self-worth to your work: Faculty
Mentorship and Graduate Student Self-Efficacy. J Coll Student Retention: Res Theory Pract
15210251251383060. https://doi.org/10.1177/15210251251383061

24. Flint A, Rubie-Davies CM, Peterson E (2024) Teacher views of relationships between their teaching
practices and beliefs, the school context, and student achievement. New Z J Educational Stud
59(1):157–173. https://doi.org/10.1007/s40841-024-00321-x

25. Gabryś-Barker D, Gałajda D (2016) Positive psychology perspectives on foreign language learning
and teaching. Springer

26. Gan Y, Guo J (2026) Sex differences in Chinese language learning anxiety and coping responses
among Thai university students: A network analysis approach. Acta Psychol 266:106815.
https://doi.org/10.1016/j.actpsy.2026.106815

27. García-Fernández C, Saleh R (2023) Relationship between Emotional Intelligence, Social and
Emotional Capacity, Empathy and Classroom Climate among Teachers.
https://doi.org/10.5281/zenodo.10829870

28. Ghalibafan MS, Jabbarpoor S (2025) Aligning Pedagogical Beliefs with Teaching Practices in
Grammar Intervention. J Appl Linguistics Stud 5(1). https://doi.org/10.57647/jals.2025.0501.05

29. Granström M, Härma E, Kikas E (2023) Teachers’ knowledge of learning strategies. Scandinavian J
Educational Res 67(6):870–885. https://doi.org/10.1080/00313831.2022.2074536

30. Guo Z, Feng Q (2025) Exploring Scaffolding Strategies within Pedagogical Translanguaging in EFL
Classrooms. TESL-EJ 29(3):n3. https://doi.org/10.55593/ej.29115a3

Page 21/26



31. Halim HBA, Wu L (2025) L2 motivational self system and learning emotions as predictors of
syntactic complexity. Acta Psychol 261:105699. https://doi.org/10.1016/j.actpsy.2025.105699

32. Heidegger M (2005) Introduction to phenomenological research. Indiana University Press

33. Hinduja P, Mohammad RF (2025) Students’ Perspectives on the Determinants of Academic Self-
Efficacy (ASE) in Sindh, Pakistan. Eur J Educ 60(4):e70278. https://doi.org/10.1111/ejed.70278

34. Horwitz E (2001) Language anxiety and achievement. Annu Rev Appl Linguist 21:112–126.
https://doi.org/10.1017/S0267190501000071

35. Hu T, Li C, Xu H, Tang M (2025) From Global to Local: Investigating the Role of Enjoyment and
Anxiety in Interpreting Achievement. Int J Appl Linguistics. https://doi.org/10.1111/ijal.12843

36. Huang HT, Chan HY (2024) Heritage identity and Indigenous language learning motivation: A case of
Indigenous Taiwanese high school students. Mod Lang J 108(S1):127–146.
https://doi.org/10.1111/modl.12894

37. Huang J, Mizumoto A, Bailey B (2025) Examining the effects of the L2 learning experience on the
ideal L2 self and ought-to L2 self in a Japanese university context. Int J Appl Linguistics 35(2):745–
755. https://doi.org/10.1111/ijal.12659

38. Huhtala A, Kursiša A, Vesalainen M (2019) This language still motivates me! Advanced language
students and their L2 motivation. Stud Second Lang Learn Teach 9(2):287–311.
https://doi.org/10.14746/SSLLT.2019.9.2.3

39. Husserl E (1970) The crisis of European sciences and transcendental phenomenology: An
introduction to phenomenological philosophy. Northwestern University

40. Jonatan A, Sidabutar H, Panggabean I, Simarmata I, Manik L, Sinaga S, Manullang W (2025) Strategi
Meningkatkan Kemampuan Berbahasa dengan Percaya Diri untuk Mahasiswa Pendidikan Teknik
Elektro di Universitas Negeri Medan. Harmoni Pendidikan: Jurnal Ilmu Pendidikan 2(4):41–49.
https://doi.org/10.62383/hardik.v2i4.2382

41. Karnieli-Miller O, Michael K, Segal O, Steinberger A (2018) Assessing an intervention focused on
enhancing interpersonal communication skills and humor: a multi-method quasi-experiential study
among medical students. Health Commun 33(12):1560–1572.
https://doi.org/10.1080/10410236.2017.1384347

42. Kim H-I (2024) The effects of foreign language enjoyment and future selves on learning English. J
Experimental Educ 92(3):452–465. https://doi.org/10.1080/00220973.2023.2219217

43. Kingsford-Smith AA, Alonzo D, Beswick K, Loughland T, Roberts P (2024) Perceived autonomy
support as a predictor of rural students’ academic buoyancy and academic self-efficacy. Teach
Teacher Educ 142:104516. https://doi.org/10.1016/j.tate.2024.104516

44. Knickenberg M, Zurbriggen CLA (2025) Examining students’ current academic motivation in relation
to peer interactions and social environment in the classroom using the Experience Sampling
Method. Br J Educ Psychol 95(4):1100–1116. https://doi.org/10.1111/bjep.70002

45. LaFreniere LS, Newman MG (2023) Upregulating positive emotion in generalized anxiety disorder: A
randomized controlled trial of the SkillJoy ecological momentary intervention. J Consult Clin

Page 22/26



Psychol 91(6):381. https://doi.org/10.1037/ccp0000794

46. Lampe NM (2023) Teaching with TikTok in online sociology of sex and gender courses. Teach Sociol
51(4):323–335. https://doi.org/10.1177/0092055x231159091

47. Li C, Wei L (2023) Anxiety, enjoyment, and boredom in language learning amongst junior secondary
students in rural China: How do they contribute to L2 achievement? Stud Second Lang Acquisition
45(1):93–108

48. Li J, Li Y, Wang H, Chen J, Li R, Zhang H (2025) Effect of Teacher–Student Interaction on Language
Learning Under Anxiety: An fNIRS-Based Hyperscanning Study. Lang Learn.
https://doi.org/10.1111/lang.70013

49. Li M (2026) Perceived teacher–student rapport and academic engagement in Chinese EFL learners:
The mediating role of language learning anxiety. Acta Psychol 264:106432.
https://doi.org/10.1016/j.actpsy.2026.106432

50. Lopes JO, de Sá FG, Magão MT, Oliveira JP, Silva-Pereira P, Klinke ME, Tomás M (2025)
Characteristics of the Phenomenological Interview in Healthcare Research: A Scoping Review and
Practical Guidance. Int J Qualitative Methods 24:16094069251381018.
https://doi.org/10.1177/16094069251381018

51. Lübeck G, Seery MK, Ryan BJ (2025) Supporting female and gender diverse students in
undergraduate STEM courses through enhancing self-efficacy. Teach High Educ 30(7):1663–1686.
https://doi.org/10.1080/13562517.2025.2449660

52. Ma J (2024) Educational gamification: motivation and engagement strategies. Appl Math Nonlinear
Sci 9(1). https://doi.org/10.2478/amns-2024-3249

53. McClintock AH, Fainstad TL, Jauregui J (2022) Clinician teacher as leader: creating psychological
safety in the clinical learning environment for medical students. Acad Med 97(Supplement2):S46–
S53. https://doi.org/10.1097/acm.0000000000004913

54. von Muenchhausen S, Braeunig M, Pfeifer R, Göritz AS, Bauer J, Lahmann C, Wuensch A (2021)
Teacher self-efficacy and mental health—their intricate relation to professional resources and
attitudes in an established manual-based psychological group program. Front Psychiatry
12:510183. https://doi.org/10.3389/FPSYT.2021.510183

55. Narzillayevna AS (2024) The impact of self-confidence on the acquisition of english language skills:
asystematic review. Eurasian J Entrepreneurship Pedagogy 2(1):11–16.
https://doi.org/10.5281/zenodo.10891429

56. Nazish A, Kang MA, Fatima SR (2024) Exploring the Positive Teacher-Student Relationship on
Students’ Motivation and Academic Performance in Secondary Schools in Karachi. Acad Educ
Social Sci Rev 4(2):149–159. https://doi.org/10.48112/aessr.v4i2.710

57. Niemann L, Von Gruner C, Zhang XC, Margraf J, Totzeck C (2023) Positive Emotions Training (PoET)
as an online intervention to improve mental health: A feasibility study. BMC Public Health
23(1):1543. https://doi.org/10.1186/s12889-023-16424-x

Page 23/26



58. Oktaria P (2023) The Correlation Between Self-Confidence and English Speaking Achievement of the
Secondary School Students. Jurnal Pendidikan Dasar Dan Menengah 1(2):54–67.
https://doi.org/10.69743/edumedia.v1i2.18

59. Perdomo-Guevara E, Dibben N (2025) Cultivating meaning and self-transcendence to increase
positive emotions and decrease anxiety in music performance. Psychol Music 53(3):337–354.
https://doi.org/10.1177/03057356241246052

60. Quan Q, Gao Y, Wang Q (2025) The impact of teacher emotional support on students’ engagement in
AI-mediated English learning environments: The mediating role of resilience and self-efficacy. Acta
Psychol 260:105766. https://doi.org/10.1016/j.actpsy.2025.105766

61. Ramesh N, Klaiber P (2026) Belief and achievement: Examining the interplay between academic
self-efficacy and weekly academic experiences. Acta Psychol 263:106300.
https://doi.org/10.1016/j.actpsy.2026.106300

62. Resnik P, Dewaele J-M, Li C, Botes E (2025) The role of positive and negative emotions in foreign
language learning: A research agenda. Lang Teach 1–26.
https://doi.org/10.1017/S0261444825101031

63. Rock D, Danaee M (2025) The Socio-Educational Model: An Evidence-Based Re-evaluation. Appl
Linguist 46(2):342–357. https://doi.org/10.1093/applin/amae063

64. Rubenking B, Strawser M, DeMarco I (2025) Going live: A look at memory, enjoyment, perceived
learning and credibility, across live streaming and non-live short-form video viewing. Int J Human–
Computer Interact 41(18):11252–11261. https://doi.org/10.1080/10447318.2024.2442763

65. Salter D, Neelakandan A, Wuthrich VM (2025) Anxiety and teacher-student relationships in
secondary school: A systematic literature review. Child Psychiatry Hum Dev 56(6):1870–1888.
https://doi.org/10.1007/s10578-024-01665-7

66. Saqr M, Matcha W, Uzir NA, Jovanovic J, Gašević D, López-Pernas S (2023) Transferring effective
learning strategies across learning contexts matters: A study in problem-based learning.
Australasian J Educational Technol 39(3):35–57. https://doi.org/10.14742/ajet.8303

67. Shang Y, Ma L (2024) Classroom anxiety, learning motivation, and English achievement of Chinese
college students: The mediating role of self-efficacy. Acta Psychol 251:104550.
https://doi.org/10.1016/j.actpsy.2024.104550

68. Shao S (2025) The role of AI tools on EFL students’ motivation, self-efficacy, and anxiety: Through
the lens of control-value theory. Learn Motiv 91:102154.
https://doi.org/10.1016/j.lmot.2025.102154

69. Shen L, Lan J, Li W, Ge M, Hu F, Jia Y, Feng R, Zhong K, Gao S, Chen H (2026) Self-Efficacy as a
Mediator of the Relation Between Motivation and Academic Performance: A Meta‐Analysis and
Meta‐Analytic Structural Equation Model. Psychol Sch 63(2):485–500.
https://doi.org/10.1002/pits.70103

70. Smith JA, Larkin M, Flowers P (2021) Interpretative phenomenological analysis: Theory, method and
research

Page 24/26



71. Somerville SG, Harrison NM, Lewis SA (2023) Twelve tips for the pre-brief to promote psychological
safety in simulation-based education. Med Teach 45(12):1349–1356.
https://doi.org/10.1080/0142159X.2023.2214305

72. Stokke M, Fiskum TA (2026) Teachers’ use of humor to support students’ emotional regulation: A
grounded theory approach. Int J Educational Res Open 10:100560.
https://doi.org/10.1016/j.ijedro.2025.100560

73. Sun F, Wang J, Mendoza L, Li H (2026) Exploring the relationships among large language model
acceptance, enjoyment, anxiety, and self-efficacy in L2 academic writing. Acta Psychol 263:106237.
https://doi.org/10.1016/j.actpsy.2026.106237

74. Tai KWH (2025) Unequal translanguaging: the affordances and limitations of a translanguaging
space for alleviating students’ foreign language anxiety in language classrooms. Appl Linguistics
Rev 16(6):2627–2671. https://doi.org/10.1515/applirev-2025-0049

75. Tai KWH, Wang X (2025) Exploring ethnic minority students’ perspectives on anxiety in learning
Chinese as an additional language: an interpretative phenomenological analysis. J Multiling
Multicultural Dev 46(10):3868–3886. https://doi.org/10.1080/01434632.2024.2368053

76. Tang AF (2025) Multimodal Conversation Analysis and Interpretive Phenomenological Analysis: A
Methodological Framework for Researching Translanguaging in Multilingual Classrooms: by Kevin WH
Tai, New York, Routledge, Published 5 April 2023, 124 pp., US $66.99 (hardcover. Taylor & Francis.
https://doi.org/10.1080/13670050.2025.2528970

77. Teimouri Y, Goetze J, Plonsky L (2019) Second language anxiety and achievement: A meta-analysis.
Stud Second Lang Acquisition 41(2):363–387

78. Valente S, Lourenço AA, Dominguez-Lara S (2022) Teachers in the 21st century: Emotional
intelligence skills make the difference. https://doi.org/10.60692/v1c87-f7k74

79. van Nooijen CCA, de Koning BB, Bramer WM, Isahakyan A, Asoodar M, Kok E, van Merrienboer JJG,
Paas F (2024) A cognitive load theory approach to understanding expert scaffolding of visual
problem-solving tasks: A scoping review. Educational Psychol Rev 36(1):12.
https://doi.org/10.1007/s10648-024-09848-3

80. Villavicencio FT, Bernardo ABI (2016) Beyond math anxiety: Positive emotions predict mathematics
achievement, self-regulation, and self-efficacy. Asia-Pacific Educ Researcher 25(3):415–422.
https://doi.org/10.1007/S40299-015-0251-4

81. Voisin LE, Phillips C, Afonso VM (2023) Academic-support environment impacts learner affect in
higher education. Student Success 14(1):47–59. https://doi.org/10.5204/ssj.2588

82. Wang J, Zhou T, Fan C (2025) Impact of communication anxiety on L2 WTC of middle school
students: Mediating effects of growth language mindset and language learning motivation. PLoS
ONE 20(1):e0304750. https://doi.org/10.1371/journal.pone.0304750

83. Wang L, Wang L (2025) Exploring enjoyment, motivation, self-efficacy, and engagement in AI-
assisted English learning: A self-determination theory approach. Learn Motiv 92:102197.
https://doi.org/10.1016/j.lmot.2025.102197

Page 25/26



84. Wei D, Van Mensel L, Xu C (2026) Linking mindsets to emotions in foreign language learning: A
study integrating situated expectancy-value and control-value theories across proficiency levels.
System 138:103975. https://doi.org/10.1016/j.system.2026.103975

85. Xu B (2024) Mediating role of academic self-efficacy and academic emotions in the relationship
between teacher support and academic achievement. Sci Rep 14(1):24705.
https://doi.org/10.1038/s41598-024-75768-5

86. Xu Y, Liu R (2026) I look forward to a bright future’: the multilingual identity construction of Malagasy
undergraduates. Int J Multiling 23(1):423–441. https://doi.org/10.1080/14790718.2025.2509146

87. Yang T, Xu W, Li HT (2026) Self-efficacy and learning engagement in EFL context: A moderated
mediation model of enjoyment, anxiety, and boredom. Acta Psychol 264:106441.
https://doi.org/10.1016/j.actpsy.2026.106441

88. Yazdanifard A, Hajihassani N, Sefidi F, F. S., Shafagh S (2025) The relationship between the quality of
learning experiences and academic motivation among dental students. J Med Educ Dev 18(2):89–
96. https://doi.org/10.61882/edcj.18.2.105

89. Young DJ (1991) Creating a low-anxiety classroom environment: What does language anxiety
research suggest? Mod Lang J 75(4):426–439. https://doi.org/10.1111/J.1540-
4781.1991.TB05378.X

90. Zee M, de Jong PF, Koomen HMY (2024) The relational side of teachers’ self-efficacy: Assimilation
and contrast effects of classroom relational climate on teachers’ self-efficacy. J Sch Psychol
103:101297. https://doi.org/10.1016/j.jsp.2024.101297

91. Zhang Y, Zhu S, Nie J (2026) Motivation, anxiety, and willingness to communicate: Self-guides and
affective pathways among CFL learners in multilingual Central Asia. Acta Psychol 266:106932.
https://doi.org/10.1016/j.actpsy.2026.106932

92. Zhou T, Zhou X, Wang B (2025) Latent profiles of learning engagement and anxiety in high school
students: the mediating role of academic self-efficacy. BMC Psychol 13(1):784.
https://doi.org/10.1186/s40359-025-03114-z

Page 26/26


