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Data Files Used in The Analysis of The Study
Table 1. Participant Groups and Coding Identification
	Participant group
	Participant codes
	Number
	Primary analytical contribution

	University administrators
	UA1–UA3
	3
	Institutional mission, graduate profiles, strategic priorities

	Curriculum developers/academic staff
	AC1–AC6
	6
	Curriculum design, pedagogy, assessment, disciplinary interpretation

	Career-service professionals
	CS1–CS2
	2
	Employability, employer engagement, labor-market mediation

	Employers
	E1–E6
	6
	Recruitment expectations, workplace competencies, graduate preparedness

	Total
	
	17
	



Table 2. Overall Thematic Coding Framework
	Research question
	Overarching theme
	Subtheme
	Focused codes

	RQ1
	Constructing and institutionalizing the ideal graduate
	1.1 Multidimensional graduate quality
	Academic knowledge; critical thinking; communication; adaptability; lifelong learning; social responsibility

	
	
	1.2 Institutional values and purposes
	Educational mission; intellectual development; social contribution; employability; professional preparation

	
	
	1.3 Graduate profiles as institutional instruments
	Graduate attributes; learning outcomes; competency frameworks; quality assurance

	
	
	1.4 Curriculum translation
	Curriculum alignment; teaching; assessment; experiential learning; applied learning

	
	
	1.5 Academic mediation
	Disciplinary interpretation; academic autonomy; professional judgment

	
	
	1.6 Career-service mediation
	Employer feedback; career guidance; labor-market information; translation

	RQ2
	Alignment and divergence between institutional and employer expectations
	2.1 Shared transferable capabilities
	Communication; teamwork; adaptability; problem-solving; critical thinking

	
	
	2.2 Shared language, divergent meanings
	Intellectual vs instrumental meaning; educational vs workplace interpretation

	
	
	2.3 Knowledge versus transferable capabilities
	Disciplinary knowledge; technical skills; soft skills; transferable skills

	
	
	2.4 Workplace readiness
	Practical experience; work readiness; professional behavior; organizational familiarity

	
	
	2.5 Changing labor-market expectations
	Technology; digitalization; future skills; labor-market uncertainty

	
	
	2.6 Perceived graduate gaps
	Skills gap; preparedness; competency mismatch; transition difficulties

	RQ3
	Negotiating educational values and labor-market demands
	3.1 Bounded employability
	Employment preparation; educational autonomy; long-term development

	
	
	3.2 Curriculum responsiveness
	Curriculum revision; employer feedback; programme adaptation

	
	
	3.3 Filtering employer demands
	Selection; prioritization; educational relevance; short-term vs long-term needs

	
	
	3.4 Career services as negotiation space
	Mediation; translation; career preparation; employer communication

	
	
	3.5 Academic boundaries
	Academic freedom; disciplinary integrity; institutional autonomy

	
	
	3.6 Shared responsibility
	University responsibility; employer responsibility; workplace learning

	
	
	3.7 Present versus future employability
	Immediate employment; lifelong learning; career resilience; adaptability




Table 3. Theme 1: Constructing and Institutionalizing the Ideal Graduate
	Subtheme
	Initial/open codes
	Focused analytical codes
	Participants likely contributing
	Analytical issue

	1.1 Multidimensional graduate quality
	“Strong knowledge”; “think independently”; “adapt”; “communicate”; “social responsibility”
	Academic, intellectual, social, and professional dimensions
	UA, AC, CS
	Is the ideal graduate more than an employee?

	1.2 Institutional values
	“University has broader purpose”; “education for society”
	Educational mission; social purpose; intellectual development
	UA, AC
	What values define graduate quality?

	1.3 Graduate profiles
	“Graduate attributes”; “learning outcomes”
	Formal institutionalization
	UA, AC
	How is the ideal graduate formally represented?

	1.4 Curriculum translation
	“Teaching critical thinking”; “assessment”; “projects”
	Curricular enactment
	AC
	How are abstract attributes converted into educational practice?

	1.5 Academic mediation
	“Different meaning in different disciplines”; “faculty judgment”
	Disciplinary interpretation; academic autonomy
	AC
	How do academics reshape institutional expectations?

	1.6 Career-service mediation
	“Employer feedback”; “career preparation”
	Labor-market translation
	CS
	How are external expectations interpreted institutionally?



Table 4. Theme 2: Alignment and Divergence
	Subtheme
	Initial/open codes
	Focused analytical codes
	Key comparison
	Analytical interpretation

	2.1 Shared capabilities
	Communication; teamwork; adaptability
	Transferable capabilities
	University ↔ Employer
	Significant common ground exists

	2.2 Divergent meanings
	“Critical thinking”; “adaptability”
	Same attribute, different meaning
	Academic ↔ Workplace
	Apparent alignment may conceal conceptual divergence

	2.3 Knowledge vs skills
	Theory; practical skills; technical competence
	Knowledge–skill relationship
	Academic ↔ Employer
	Different priorities concerning what graduates need

	2.4 Workplace readiness
	Work experience; deadlines; professional behavior
	Immediate work readiness
	Employer ↔ University
	Different expectations concerning graduate transition

	2.5 Changing labor market
	Technology; new jobs; uncertainty
	Future-oriented capabilities
	Employer ↔ Institution
	Labor-market change increases demand for adaptability

	2.6 Graduate gaps
	“Not prepared”; “needs training”
	Perceived competency gaps
	Employer
	Raises question of responsibility for preparation



Table 5. Theme 3: Negotiating Educational Values and Labor-Market Demands
	Subtheme
	Initial/open codes
	Focused analytical codes
	Main actors
	Analytical interpretation

	3.1 Bounded employability
	Employment important; university is broader
	Employability within educational mission
	UA, AC
	Market demands influence but do not fully determine education

	3.2 Curriculum responsiveness
	Curriculum review; employer feedback
	Negotiated adaptation
	AC, UA
	Curriculum responds selectively

	3.3 Filtering employer demands
	“Cannot include everything”
	Selection and prioritization
	AC, CS
	Employer expectations are filtered through academic judgment

	3.4 Career-service mediation
	Translation; career guidance
	Boundary spanning
	CS
	Career services connect but do not collapse education and employment

	3.5 Academic boundaries
	Academic autonomy; disciplinary integrity
	Protection of educational purposes
	UA, AC
	Universities retain institutional authority

	3.6 Shared responsibility
	Employer training; workplace learning
	Distributed responsibility
	Employers, UA, AC
	Graduate development extends beyond university

	3.7 Present vs future
	Current jobs; future skills
	Temporal negotiation
	All groups
	Ideal graduate must address both present and uncertain future needs



Table 6. From Raw Data to Final Theme
This table is particularly useful for demonstrating how the data analysis was conducted.
	Illustrative data excerpt*
	Initial code
	Focused code
	Subtheme
	Overarching theme

	“We cannot define the graduate only according to today's job descriptions.”
	Changing job requirements
	Long-term graduate development
	Multidimensional graduate quality
	Constructing the ideal graduate

	“Critical thinking means questioning assumptions and evaluating evidence.”
	Questioning assumptions
	Intellectual critical thinking
	Shared language, divergent meanings
	Alignment and divergence

	“Critical thinking means identifying a problem and deciding what action to take.”
	Practical decision-making
	Instrumental critical thinking
	Shared language, divergent meanings
	Alignment and divergence

	“We cannot respond to every employer request.”
	Selective response
	Filtering market demands
	Filtering employer demands
	Negotiating educational values

	“The university provides the foundation, but employers train graduates in their systems.”
	Employer training
	Shared responsibility
	Shared responsibility
	Negotiating educational values


*Illustrative excerpts only; replace with verbatim transcript evidence.

Table 7. Comparative Coding Across Participant Groups
This is one of the most valuable tables for the study, because the research is explicitly about the relationship between institutional and employer perspectives.
	Analytical dimension
	Administrators
	Academic staff
	Career services
	Employers

	Ideal graduate
	Broad educational and professional development
	Disciplinary + transferable capabilities
	Employability + career development
	Workplace effectiveness + learning capacity

	Critical thinking
	Independent judgment
	Evaluation of evidence
	Problem-solving and career decision-making
	Practical decision-making

	Adaptability
	Long-term resilience
	Lifelong learning
	Career flexibility
	Immediate workplace responsiveness

	Communication
	Graduate attribute
	Academic and professional competence
	Employability capability
	Workplace performance

	Disciplinary knowledge
	Important foundation
	Central educational responsibility
	Foundation for career development
	Necessary but insufficient

	Practical experience
	Valuable
	Should complement academic learning
	Important for transition
	Strongly valued

	Employer influence
	Important but bounded
	Informative but selective
	Strong source of labor-market information
	Expected to inform graduate preparation

	Curriculum change
	Strategic
	Academic and disciplinary decision
	Based partly on market information
	Should become more responsive

	University responsibility
	Broad graduate development
	Knowledge + transferable capabilities
	Career preparation
	Foundational preparation

	Employer responsibility
	Workplace development
	Organization-specific training
	Professional transition
	On-the-job learning

	Future labor market
	Adaptability
	Lifelong learning
	Career resilience
	Flexibility and continuous learning



Table 8. Convergence, Divergence, and Negotiation Matrix
	Graduate attribute/issue
	Institutional perspective
	Employer perspective
	Relationship
	What is negotiated?

	Critical thinking
	Independent analysis and evaluation
	Effective problem-solving and decision-making
	Partial alignment
	Meaning and application

	Adaptability
	Lifelong learning and future resilience
	Immediate workplace flexibility
	Partial alignment
	Time horizon

	Communication
	Intellectual and professional expression
	Workplace effectiveness
	Strong alignment
	Context of application

	Teamwork
	Collaborative learning
	Organizational collaboration
	Strong alignment
	Context and performance expectations

	Disciplinary knowledge
	Core educational foundation
	Necessary but insufficient
	Partial alignment
	Relative priority

	Practical skills
	Should complement academic learning
	Important for immediate readiness
	Divergence
	Responsibility

	Employability
	Important but not sole purpose
	Central to recruitment
	Partial alignment
	Purpose of higher education

	Future skills
	Long-term adaptability
	Continuous workplace learning
	Strong alignment
	How they are developed

	Workplace-specific skills
	Not always appropriate for curriculum
	Often learned after recruitment
	Divergence
	University/employer responsibility



Table 9. Cross-Cutting Analytical Codes
	Cross-cutting code
	Meaning in this study
	Relevant themes

	Adaptability
	Capacity to respond to changing educational and labor-market conditions
	1, 2, 3

	Employability
	Preparation for participation and success in employment
	1, 2, 3

	Academic autonomy
	University's authority to determine educational priorities
	1, 3

	Labor-market responsiveness
	Institutional response to employer and employment changes
	2, 3

	Translation
	Conversion of employer language into educational practices
	1, 3

	Negotiation
	Process through which competing expectations are reconciled
	2, 3

	Responsibility
	Who should develop particular graduate capabilities
	2, 3

	Time orientation
	Present employment versus future career development
	1, 2, 3

	Transferability
	Applicability of capabilities across contexts
	1, 2

	Disciplinary knowledge
	Academic knowledge as foundation for graduate development
	1, 2, 3

	Practical application
	Applying knowledge in workplace contexts
	2, 3

	Institutionalization
	Formal embedding of graduate expectations in policy/curriculum
	1

	Mediation
	Role of actors connecting university and labor market
	1, 3

	Power/authority
	Who has influence over defining graduate quality
	1, 3



Table 10. Final Analytical Model
	Stage
	Analytical process
	Key actors
	Central question

	1. Construction
	Defining desired graduate qualities
	Administrators, academics
	What should a graduate become?

	2. Institutionalization
	Embedding attributes in profiles and curricula
	Administrators, academics
	How are these qualities formally and educationally enacted?

	3. Labor-market encounter
	Exposure to employer expectations
	Career services, employers
	What does the labor market expect?

	4. Comparison
	Identifying convergence and divergence
	All groups
	Where do institutional and employer expectations meet or differ?

	5. Negotiation
	Selecting, adapting, or resisting expectations
	Administrators, academics, career services, employers
	Which expectations should influence graduate preparation?

	6. Responsibility allocation
	Distributing preparation between university and workplace
	University + employers
	Who should develop which capabilities?

	7. Reconstruction
	Revising understandings of graduate quality
	All stakeholders
	How is the ideal graduate redefined in response to change?



