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[bookmark: _Toc237041334]Supplementary Document S1. Hypothesis development and the proposed research model.
The proposed model integrates the Stimulus-Organism-Response (S-O-R) framework (Mehrabian & Russell, 1974), Social Cognitive Career Theory (SCCT; Lent et al., 1994), the Theory of Planned Behavior (TPB; Ajzen, 1991), the Entrepreneurial Event Model (EEM; Shapero & Sokol, 1982), and Human Capital Theory (Becker, 1964), together with entrepreneurial passion theory (Cardon et al., 2013) and Conservation of Resources theory (Hobfoll, 1989), to explain how digital entrepreneurship education may be related to students’ digital entrepreneurial intention. Within this framework, digital entrepreneurship education is conceptualized as an external stimulus that is associated with three internal psychological states, namely perceived behavioral control, entrepreneurial motivation and entrepreneurial passion. These states are in turn expected to be positively associated with students' digital entrepreneurial intention. The study further proposes two boundary conditions: Team cooperation is expected to moderate the association between digital entrepreneurship education and digital entrepreneurial intention, whereas entrepreneurial resilience is expected to moderate the association between entrepreneurial passion and digital entrepreneurial intention and, by extension, the indirect association running from digital entrepreneurship education through entrepreneurial passion to digital entrepreneurial intention (moderated mediation). The proposed framework is presented in Figure 1.
Digital entrepreneurship education (DEE)
 Permatasari and Anggadwita (2019)describe digital entrepreneurship education as the teaching and learning of the skills and knowledge that individuals need to start and operate a digital business. A substantial body of work indicates that entrepreneurship education is associated with greater entrepreneurial awareness, with the framing of entrepreneurship as a viable career option, and with more favorable student attitudes, knowledge, and skills (Donckels, 1991; Martínez et al., 2007). Consistent with this, Nabi et al. (2018) report that, relative to students who do not participate in entrepreneurship education, participants show notable gains in business knowledge and skills. Digital entrepreneurship education has therefore been highlighted as a key avenue through which universities support entrepreneurial activity (Yi, 2021). On this theoretical and empirical basis, the study proposes the following:
H1: Digital entrepreneurship education is positively associated with digital entrepreneurial intention.
Perceived behavioral control (PBC)
Prior research links entrepreneurship education to the components of the Theory of Planned Behavior and, through them, to individuals’ entrepreneurial intentions (Nabi et al., 2017). Ndofirepi (2020) provides empirical evidence that entrepreneurship education is positively associated with entrepreneurial intention, underscoring the role of education in shaping students’ career orientations. Maresch et al. (2016) emphasize that a core objective of entrepreneurship education is to develop the competencies that prepare individuals to engage in entrepreneurial activity, while Faadhilah and Kurjono (2023) report that entrepreneurship education is positively associated with perceived behavioral control, as individuals feel more confident in their ability to perform entrepreneurship-related tasks. According to Ajzen (1991), perceived behavioral control reflects the extent to which individuals perceive that they can control a given behavior, and it plays a central role in intention formation. When individuals believe they possess sufficient capability and control over entrepreneurial activities, they tend to report stronger intentions toward such behavior. On this basis, the study proposes the following:
H2: Digital entrepreneurship education is positively associated with perceived behavioral control.
H5: Perceived behavioral control is positively associated with digital entrepreneurial intention.
H8: Perceived behavioral control mediates the association between digital entrepreneurship education and digital entrepreneurial intention.
Entrepreneurial motivation (EM)
Entrepreneurial motivation can be understood as an individual’s desire and inclination to organize resources and pursue ideas in order to achieve excellence in their work and behavior (Johnson, 1990). A number of studies suggest that strong motivation is an important antecedent of entrepreneurial intention (Alam et al., 2020; Kanama, 2021). Alzahrani and Bhunia (2024) argue that entrepreneurial motivation may operate as a mechanism through which the benefits of entrepreneurship education are associated with entrepreneurial intention; that is, entrepreneurship education is positively associated with students’ entrepreneurial motivation, which is in turn associated with their entrepreneurial intention. Relatedly, entrepreneurship education is thought to encourage deeper, skill-oriented learning that fosters psychological attributes such as motivation (Paliwal et al., 2022). Situated within the context of digital business and digital entrepreneurship education, the study proposes the following hypotheses:
H3: Digital entrepreneurship education is positively associated with entrepreneurial motivation.
H6: Entrepreneurial motivation is positively associated with digital entrepreneurial intention.
H9: Entrepreneurial motivation mediates the association between digital entrepreneurship education and digital entrepreneurial intention.
Entrepreneurial passion (EP)
Entrepreneurial passion is regarded as a core element of entrepreneurial intention and has been associated with entrepreneurial behavior, the venture-creation process, and business performance (Cardon et al., 2017; Santos & Cardon, 2019). Passion may help individuals recognize their potential and pursue opportunities to implement diverse plans and achieve feasible outcomes (Murad et al., 2021), and individuals with stronger entrepreneurial passion may be more inclined to invest time, money, and effort in pursuing their entrepreneurial goals (Lyu et al., 2021). Moses et al. (2016) suggest that entrepreneurial passion can stimulate the development of entrepreneurial intention, particularly when supported by effective entrepreneurship education and active learning. Prior studies have also positioned entrepreneurial passion as a mediator in the relationship between entrepreneurship education and entrepreneurial intention (Anjum et al., 2018) and between entrepreneurial role models and entrepreneurial intention (Moses et al., 2016). In the digital context, digital entrepreneurship education is expected to be associated with entrepreneurial passion and, through it, with students’ digital entrepreneurial intention. Accordingly, the study proposes the following hypotheses:
H4: Digital entrepreneurship education is positively associated with entrepreneurial passion.
H7: Entrepreneurial passion is positively associated with digital entrepreneurial intention.
H10: Entrepreneurial passion mediates the association between digital entrepreneurship education and digital entrepreneurial intention.
Team cooperation (TC)
Under the resource constraints typical of new ventures, teams play a substantial role in entrepreneurial projects (Yoon, 2018). Teams can offset individual weaknesses and pool financial resources, talents, experiences, and skills, thereby strengthening a venture’s social capital (Cooney, 2005). Harper (2008) notes that ventures founded by entrepreneurial teams often grow faster and perform better in the market, and Samantha Kumara (2012) argues that entrepreneurship training programs contribute to forming entrepreneurial teams and cultivating an entrepreneurial culture. Working in teams is also associated with greater perceived support, higher satisfaction, and lower stress (Tihula et al., 2009), and a large share of business projects originate from teams (Bolzani et al., 2019). Placed in the context of digital business, the study proposes the following hypothesis:
H11: Team cooperation moderates the association between digital entrepreneurship education and digital entrepreneurial intention.
Entrepreneurial resilience (ER)
Resilience is defined as the capacity to adapt to and overcome stress, adversity, or change (Li & Yang, 2016). Beyond enabling individuals to return to a prior state after difficulty (Gerson & Fernandez, 2013), resilience is also associated with learning and growth (Beltman et al., 2011). In the entrepreneurial domain, Brewer et al. (2019) suggest that participants in entrepreneurship education programs may develop entrepreneurial passion, motivation, and resilience, which together are associated with the formation of entrepreneurial intention. Hoang and Trong Luu (2025) further argue that resilience can interact with entrepreneurial passion in the pursuit of entrepreneurial intention, even under difficult circumstances, suggesting that resilience may strengthen the association between positive psychological factors and entrepreneurial intention. Conversely, Anwar et al. (2023) note that some students may not develop high resilience, as the challenges posed by entrepreneurship education can undermine confidence and increase hesitation toward entrepreneurial activity. Although resilience is considered an important attribute, the literature offers limited empirical evidence on its moderating role in the entrepreneurial process (Brewer et al., 2019; González-López et al., 2019). On this basis, resilience is expected to moderate the association between entrepreneurial passion and digital entrepreneurial intention.
The expectation of a moderated-mediation pattern follows from treating resilience as a personal resource that conditions the second stage of the education-passion-intention chain. Within the S–O–R framework, digital entrepreneurship education (stimulus) is expected to be associated with entrepreneurial passion (an organismic affective state), which in turn relates to digital entrepreneurial intention (response); yet the strength of the passion–intention association is unlikely to be uniform across individuals. Conservation of Resources theory (Hobfoll, 1989) implies that affective resources such as passion are more readily converted into goal-directed cognitions when individuals also hold complementary personal resources that buffer against anticipated loss. Resilience is one such resource, reflecting the capacity to absorb the setbacks, uncertainty, and elevated failure risk that are especially salient in digital venturing (Li & Yang, 2016; González-López et al., 2019). For students higher in resilience, entrepreneurial passion is therefore more likely to be sustained and expressed as a firm intention, because anticipated adversity is appraised as manageable rather than threatening. For students lower in resilience, comparable passion may be discounted in the face of perceived obstacles. This weakens its association with intention. The attenuation is consistent with the confidence-eroding challenges noted by Anwar et al. (2023). Convergent evidence is provided by Hoang and Trong Luu (2025), who report that resilience interacts with entrepreneurial passion in shaping entrepreneurial intention. Because entrepreneurial passion is simultaneously the conduit through which digital entrepreneurship education is associated with intention (H4, H7, H10), conditioning the passion-intention link also conditions the strength of the full indirect association running from education through passion to intention. The indirect association is thus expected to be stronger when resilience is high and weaker when it is low-a second-stage moderated-mediation pattern. Accordingly, the study proposes the following hypotheses:
H12: Resilience moderates the association between entrepreneurial passion and digital entrepreneurial intention.
H13: Resilience moderates the indirect association between digital entrepreneurship education and digital entrepreneurial intention through entrepreneurial passion (moderated mediation), such that this indirect association is stronger at higher levels of resilience.
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To establish the intellectual foundation of the field and to substantiate the identified research gap, the authors conducted a keyword co-occurrence analysis on a dataset of 75 scholarly works retrieved from the Scopus database, using VOSviewer. The results are presented through two complementary visualization modes: a color-coded cluster overlay map and a temporal density overlay map. Together, these provide a basis for characterizing the existing knowledge structure and for detecting the theoretical gaps that remain in the field of digital entrepreneurship education.
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Supplementary Figure S2.1. VOSviewer keyword co-occurrence map.
The cluster map shows that the entire keyword network converges around two dominant central nodes, "digital entrepreneurial intention" and "digital entrepreneurship". Exhibiting the highest occurrence frequency and the densest link concentration across the graph, these two keywords reflect the principal research focus of the international scholarly community over the 2023–2026 period and confirm that digital entrepreneurial intention is the focal outcome variable that most contemporary studies seek to explain. This directly provides bibliometric evidence for selecting "digital entrepreneurial intention" as the core dependent variable in the study's proposed research model. Closely linked to these two central nodes, the keywords "digital entrepreneurial self-efficacy" and "digital entrepreneurial education" appear with considerable node size and, notably, exhibit cross-links to several different clusters within the network. This is an important bibliometric signal, indicating that digital entrepreneurship education functions not only as an input stimulus but may also exert its influence through mediating psychological mechanisms. This argument directly supports the Stimulus–Organism–Response (S–O–R) framework adopted as the overarching analytical lens of the present study.
A detailed examination of the cluster map reveals three principal knowledge groups, three of which display high internal cohesion and directly substantiate each group of variables in the model.
The first cluster (red) comprises the keywords "perceived desirability," "perceived feasibility," "theory of planned behaviour," and "technology acceptance model." This is the foundational cognitive-behavioral theory group, reflecting a long-standing research stream on how individuals appraise and exercise control over their entrepreneurial behavior. The simultaneous presence of both TPB and TAM within a single cluster indicates an increasingly prevalent trend toward multi-theory integration; this provides a robust theoretical basis for the "perceived behavioral control" variable within the Organism component of the proposed model, together with hypotheses H2, H5, and H8 concerning the role of this variable in the chain of effects from education to entrepreneurial intention.
The second cluster (green) includes "digital competencies," "entrepreneurial passion," "social media," "creativity," and "innovativeness." This cluster reflects the affective–competence dimension of the digital entrepreneurial journey, in which passion and creativity are regarded as essential psychological resources. The strong association between "entrepreneurial passion" and "digital competencies" suggests that entrepreneurial passion does not form in a vacuum but instead interacts with learners' digital competencies; this constitutes the basis on which the study develops hypotheses H4, H7, and H10 regarding the effect of digital entrepreneurship education on entrepreneurial passion and, in turn, on digital entrepreneurial intention.
The third cluster (blue) comprises "digital literacy," "entrepreneurial intention," "digital transformation," "PLS-SEM," and "university students." This cluster establishes the dominant empirical context of existing research: university students undergoing digital transformation, analyzed primarily through the PLS-SEM method. This methodological convergence not only informs the study's quantitative research design but also confirms the appropriateness of selecting university students in Vietnam as the principal survey population.
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Supplementary Figure S2.2. VOSviewer keyword co-occurrence map (temporal density overlay), 2023–2026.
The temporal density (overlay) map, with a color scale spanning 2023.5 to 2025.5, provides valuable information on the diachronic dimension of knowledge in this field. Analysis of the color gradient reveals three distinct research layers.
The foundational layer (purple, 2023–2024) comprises "theory of planned behaviour," "digital entrepreneurial self-efficacy," "digital entrepreneurial intention," and "digital entrepreneurship," indicating a previously established theoretical framework that is highly stable within the research community.
The developing layer (blue–green, 2024–2025) includes "digital literacy," "digital competencies," "digital entrepreneurial education," and "entrepreneurial passion," reflecting an expanding wave of research that is actively incorporating competence- and affect-related dimensions into the traditional theoretical framework.
The emerging layer (yellow–green, 2025–2026) is particularly important, comprising "ChatGPT adoption in entrepreneurship," "social cognitive career theory," "digital transformation," and "PLS-SEM," with a trend that continues to intensify. The emergence of "social cognitive career theory" (SCCT) in this layer confirms that the scholarly community is beginning to integrate social-cognitive theory into digital entrepreneurship research—an approach that the S–O–R model in the present study pursues in a more systematic manner.
The most scientifically significant observation lies in the systematic absence of certain concepts from the current keyword network. Specifically, three knowledge gaps are identified.
First, although "entrepreneurial passion" is present in the network, its direct link with "digital entrepreneurial education" remains very weak. This indicates that the specific mechanism through which digital entrepreneurship education activates entrepreneurial passion, particularly within a structured academic environment, has not been adequately tested with empirical evidence. This is a theoretical gap that directly motivates hypotheses H4 and H10 in the model.
Second, the concept of "entrepreneurial motivation" as a distinct mediating variable, separable from self-efficacy or passion, is almost entirely absent from the keyword structure. This clearly evidences a gap that needs to be filled, to which the study contributes through hypotheses H3, H6, and H9 concerning the entrepreneurial motivation variable within the Organism component.
Third, and most importantly, the concepts of Team cooperation in education ("collaborative learning/group collaboration") and "entrepreneurial resilience" are entirely absent from the analyzed knowledge network. This absence does not negate the importance of these two factors; on the contrary, it confirms the pioneering nature and the original theoretical contribution of the present study in introducing these two moderating variables into the analytical model, operationalized through hypothesis H11 (the moderating role of team cooperation) and hypotheses H12 and H13 (the moderating role of resilience). These are two theoretical contributions that, up to the time of this study, no work in the digital entrepreneurship education research stream indexed in Scopus had posited and tested.
In sum, the VOSviewer analysis performs three important epistemic functions for this study. First, it establishes the topicality and relevance of the research theme within the context of international scientific trends over 2023–2026. Second, it provides robust bibliometric justification for each group of variables and each direction of effect within the proposed S–O–R framework—from the stimulus role of digital entrepreneurship education, through the three mediating psychological mechanisms (perceived behavioral control, entrepreneurial motivation, and entrepreneurial passion), to the outcome variable of digital entrepreneurial intention. Third, and most importantly, it clearly establishes three theoretical gaps left unaddressed in the international literature, thereby illuminating the novelty and the original scientific contribution of this study to the field of digital entrepreneurship education in general, and within the context of digital transformation in Vietnamese higher education in particular.
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Note. n = 793. Both axes are expressed in standardized latent variable scores obtained from the PLS-SEM measurement model. The solid line is the CE-FDH (ceiling envelopment–free disposal hull) ceiling line; the shaded region above it is the ceiling zone, whose area relative to the scope (dashed frame) defines the effect size d. Effect sizes: DEE d = 0.222; EM d = 0.141; PBC d = 0.131; EP d = 0.112 (all p < .001, approximate permutation test with 5,000 resamples). All four fall within the medium band (0.10 ≤ d < 0.30; Dul, 2016). Full statistics are reported in Table 9 and the corresponding bottleneck levels in Supplementary Table S14.
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	Code
	Item
	Source

	Team Cooperation (TC)
	TC1
	Team members are willing to prioritize the collective interest of the digital business over individual self-interest.
	Shen and Benson (2016)

	
	TC2
	Team members support each other in achieving the common goals of the digital business.
	

	
	TC3
	The team coordinates effectively to accomplish tasks and overcome challenges in the digital business environment.
	

	Digital Entrepreneurship Education
(DEE)
	DEE1
	Digital entrepreneurship education is primarily organized by universities in my country.
	Wibowo et al. (2023)

	
	DEE2
	Universities have a strong involvement in digital entrepreneurship education.
	

	
	DEE3
	This faculty offers a specialized program in digital entrepreneurship.
	

	
	DEE4
	The university provides the necessary knowledge regarding digital entrepreneurship.
	

	
	DEE5
	The university helps develop students’ skills related to digital entrepreneurship.
	

	
	DEE6
	The university enables me to develop digital entrepreneurship skills.
	

	
	DEE7
	The university teaches students about digital entrepreneurship and how to start a digital business.
	

	
	DEE8
	Digital entrepreneurship education can enhance my digital entrepreneurship skills.
	

	
	DEE9
	I believe that digital entrepreneurship education has encouraged me to become a digital entrepreneur.
	

	Digital Entrepreneurial Intention (DEI)
	DEI1
	I have an aspiration to be a successful digital entrepreneur.
	Liñán (2004) and Vejayaratnam et al. (2019)

	
	DEI2
	I wish to own and operate a digital business.
	

	
	DEI3
	I believe that I can develop an online business in the near future.
	

	
	DEI4
	I prefer to be a digital entrepreneur rather than working for others.
	

	
	DEI5
	I aspire to own and grow a digital business.
	

	
	DEI6
	I plan to become a digital entrepreneur within 5 years after graduation.
	

	
	DEI7
	I regularly update myself on how to become a successful technopreneur.
	

	
	DEI8
	After completing my studies, I am determined to pursue a digital entrepreneurial career and build my own online business.
	

	Entrepreneurial Passion (EP)
	EP1
	Owning a digital company will provide me with significant motivation.
	Cardon et al. (2013)

	
	EP2
	Nurturing a new digital business and witnessing its success will be truly enjoyable for me.
	

	
	EP3
	Establishing a new digital company is genuinely an exciting experience for me.
	

	
	EP4
	Becoming the founder of a digital business is a crucial part of my career path and professional goals.
	

	

Entrepreneurial Motivation (EM)
	EM1
	I consider investing in and managing my own small or medium-sized digital enterprise a desirable career choice.
	Solesvik (2013)

	
	EM2
	I will start my own digital business because I want to be free and independent.
	

	
	EM3
	I will start my own digital business because I have good ideas and want to realize them.
	

	
	EM4
	I will start my own digital business to improve my financial situation.
	

	
	EM5
	I will start my own digital business because I want to succeed in this field.
	

	Entrepreneurial Resilience (ER)
	ER1
	I believe I am capable of finding creative solutions to overcome challenges in the digital business environment.
	Sinclair and Wallston (2004)

	
	ER2
	Regardless of the situation, I believe I will be able to control my digital business venture.
	

	
	ER3
	I believe I can grow my digital business in a positive direction even in difficult situations.
	

	
	ER4
	I believe I will be able to recover any losses I encounter during my digital entrepreneurship journey.
	

	Perceived Behavioral Control (PBC)
	PBC1
	I am confident that I would succeed if I started my own digital business.
	Kolvereid (1996) and Autio et al. (2001)

	
	PBC2
	I believe it would be easy for me to start my own digital business.
	

	
	PBC3
	Starting my own digital business would probably be the best way to take advantage of my education.
	

	
	PBC4
	I have the capabilities required to succeed in the digital entrepreneurship environment.
	

	
	PBC5
	I have the skills required to succeed as a digital entrepreneur.
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[bookmark: _Toc237041338]Supplementary Table S2. Descriptive statistics of the measurement items.

	Items
	Mean
	Median
	Standard deviation
	Excess kurtosis
	Skewness

	ER1
	3.678
	4
	1.087
	-0.158
	-0.616

	ER2
	3.676
	4
	1.114
	-0.16
	-0.664

	ER3
	3.666
	4
	1.075
	-0.17
	-0.617

	ER4
	3.715
	4
	1.089
	-0.148
	-0.651

	DEE1
	3.847
	4
	1.005
	0.827
	-0.931

	DEE2
	3.885
	4
	0.97
	0.9
	-0.922

	DEE3
	3.909
	4
	0.982
	0.963
	-0.968

	DEE4
	3.963
	4
	0.945
	1.548
	-1.104

	DEE5
	3.937
	4
	1.021
	0.966
	-1.048

	DEE6
	3.934
	4
	0.974
	1.089
	-0.992

	DEE7
	3.91
	4
	0.957
	1.032
	-0.927

	DEE8
	3.928
	4
	0.98
	0.938
	-0.953

	DEE9
	4.111
	4
	0.945
	1.913
	-1.274

	EM1
	3.666
	4
	1.04
	-0.124
	-0.524

	EM2
	3.905
	4
	0.941
	1.141
	-0.93

	EM3
	3.913
	4
	0.956
	1.155
	-0.97

	EM4
	3.977
	4
	0.934
	1.578
	-1.081

	EM5
	4.029
	4
	0.946
	1.902
	-1.22

	PBC1
	3.905
	4
	0.925
	1.236
	-0.924

	PBC2
	3.802
	4
	0.981
	0.618
	-0.79

	PBC3
	3.493
	4
	1.119
	-0.478
	-0.408

	PBC4
	3.902
	4
	0.928
	1.198
	-0.943

	PBC5
	3.88
	4
	0.967
	0.722
	-0.84

	EP1
	3.825
	4
	0.964
	0.737
	-0.812

	EP2
	3.745
	4
	1.006
	0.309
	-0.694

	EP3
	3.85
	4
	0.963
	0.835
	-0.86

	EP4
	3.854
	4
	0.964
	0.868
	-0.863

	DEI1
	3.59
	4
	0.992
	-0.211
	-0.36

	DEI2
	3.934
	4
	0.953
	0.991
	-0.919

	DEI3
	4.011
	4
	0.94
	1.414
	-1.063

	DEI4
	3.965
	4
	0.946
	1.362
	-1.032

	DEI5
	4.004
	4
	0.94
	1.438
	-1.075

	DEI6
	3.981
	4
	0.939
	1.322
	-1.016

	DEI7
	3.985
	4
	0.927
	1.367
	-1.006

	DEI8
	3.404
	3
	1.029
	-0.321
	-0.199

	TC1
	3.591
	4
	1.083
	-0.171
	-0.598

	TC2
	3.531
	4
	1.109
	-0.636
	-0.386

	TC3
	3.174
	3
	1.192
	-0.805
	-0.236


Note. All items used a five-point Likert format from 1, strongly disagree, to 5, strongly agree. DEE = digital entrepreneurship education; DEI = digital entrepreneurial intention; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation.


[bookmark: _Toc237041339]Supplementary Table S3. Demographic characteristics of the respondents (n = 793).

	Demographic
	Category
	Frequency
	Percentage (%)

	Average monthly
 family income

	Below 15 million VND
	254
	32.00

	
	15–<20 million VND
	291
	36.70

	
	20–<30 million VND
	129
	16.30

	
	Above 30 million VND
	119
	15.00

	Family background (business experience)
	The family has no business experience
	413
	52.08

	
	The family has business experience
	380
	47.92

	Field of study
	Economics and Management
	405
	51.10

	
	Engineering and Technology
	388
	48.90

	Gender
	Male
	298
	37.60

	
	Female
	495
	62.40



Note. Economics and Management and Engineering and Technology denote two schools at the participating university rather than degree titles. The Economics and Management school comprises the departments of business administration, accounting, and economics and finance; participants from this school were enrolled in six four-year bachelor's programs, namely Business Administration, Marketing, International Business, Finance and Banking, Accounting, and E-commerce. These programs were treated as one population because they share a curricular core rather than an administrative label, following the same structure of general education, a common business and economics foundation completed in the first four semesters, a major block, and electives. All participants had completed a compulsory entrepreneurship course covering venture creation, business model design, and digital commercialization. That shared course is the instructional exposure the DEE items are intended to capture. TC, team cooperation. DEE = digital entrepreneurship education; DEI = digital entrepreneurial intention; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control.
[bookmark: _Toc237041340]Supplementary Table S4. Full Collinearity Assessment Using a Random Dependent Variable
	
	VIF 

	DEE -> RANDOM 
	4.724 

	DEI -> RANDOM 
	4.794 

	EM -> RANDOM 
	3.558 

	EP -> RANDOM 
	2.661 

	ER -> RANDOM 
	1.031 

	PBC -> RANDOM 
	3.993 

	TC -> RANDOM 
	1.006 


Note: DEE = Digital Entrepreneurship Education; DEI = Digital Entrepreneurial Intention; EM = entrepreneurial motivation; EP = Entrepreneurial Passion; ER = Entrepreneurial Resilience; PBC = Perceived Behavioral Control; TC = Team cooperation; VIF = Variance Inflation Factor. Full collinearity was assessed by regressing all latent constructs on a randomly generated dependent variable. All VIF values were below the conservative threshold of 5.0, indicating that full collinearity was not a serious concern.




[bookmark: _Toc237041341]Supplementary Table S5. Outer loadings (initial measurement model assessment).

	Items
	DEE
	DEI
	EM
	EP
	ER
	PBC
	TC

	DEE1
	0.742
	
	
	
	
	
	

	DEE2
	0.789
	
	
	
	
	
	

	DEE3
	0.799
	
	
	
	
	
	

	DEE4
	0.853
	
	
	
	
	
	

	DEE5
	0.601
	
	
	
	
	
	

	DEE6
	0.844
	
	
	
	
	
	

	DEE7
	0.835
	
	
	
	
	
	

	DEE8
	0.847
	
	
	
	
	
	

	DEE9
	0.822
	
	
	
	
	
	

	DEI1
	
	0.185
	
	
	
	
	

	DEI2
	
	0.851
	
	
	
	
	

	DEI3
	
	0.881
	
	
	
	
	

	DEI4
	
	0.866
	
	
	
	
	

	DEI5
	
	0.887
	
	
	
	
	

	DEI6
	
	0.883
	
	
	
	
	

	DEI7
	
	0.874
	
	
	
	
	

	DEI8
	
	0.510
	
	
	
	
	

	EM1
	
	
	0.548
	
	
	
	

	EM2
	
	
	0.848
	
	
	
	

	EM3
	
	
	0.871
	
	
	
	

	EM4
	
	
	0.888
	
	
	
	

	EM5
	
	
	0.858
	
	
	
	

	EP1
	
	
	
	0.909
	
	
	

	EP2
	
	
	
	0.898
	
	
	

	EP3
	
	
	
	0.89
	
	
	

	EP4
	
	
	
	0.895
	
	
	

	ER1
	
	
	
	
	0.837
	
	

	ER2
	
	
	
	
	0.943
	
	

	ER3
	
	
	
	
	0.804
	
	

	ER4
	
	
	
	
	0.788
	
	

	PBC1
	
	
	
	
	
	0.893
	

	PBC2
	
	
	
	
	
	0.882
	

	PBC3
	
	
	
	
	
	0.270
	

	PBC4
	
	
	
	
	
	0.891
	

	PBC5
	
	
	
	
	
	0.885
	

	TC1
	
	
	
	
	
	
	0.871

	TC2
	
	
	
	
	
	
	0.716

	TC3
	
	
	
	
	
	
	0.565



Note. DEE = digital entrepreneurship education; DEI = digital entrepreneurial intention; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation. Note. DEE1 was not removed because of low indicator reliability; its initial outer loading exceeded 0.70. Rather, it was excluded during measurement model refinement to improve discriminant validity, particularly the HTMT assessment between DEE and closely related constructs. The refined measurement model therefore retained DEE2–DEE9, excluding DEE1 and DEE5 from the final DEE scale.



[bookmark: _Toc237041342]Supplementary Table S6. Indicator loadings and collinearity (VIF) for the total sample and the Economics and Engineering subsamples.

	Constructs
	Items
	Total Sample
	Economics and Management
	Engineering and Technology

	
	
	Loadings
	VIF
	Loadings
	VIF
	Loadings
	VIF

	DEE
	DEE2
	0.786
	2.132
	0.795
	2.221
	0.769
	1.997

	
	DEE3
	0.803
	2.285
	0.818
	2.465
	0.778
	2.067

	
	DEE4
	0.857
	2.844
	0.887
	3.6
	0.814
	2.247

	
	DEE6
	0.851
	2.719
	0.869
	3.049
	0.822
	2.331

	
	DEE7
	0.843
	2.822
	0.864
	3.504
	0.814
	2.306

	
	DEE8
	0.86
	3.089
	0.899
	4.468
	0.804
	2.235

	
	DEE9
	0.832
	2.484
	0.844
	2.739
	0.817
	2.231

	DEI
	DEI2
	0.858
	2.704
	0.885
	3.258
	0.819
	2.216

	
	DEI3
	0.887
	3.278
	0.905
	3.87
	0.859
	2.702

	
	DEI4
	0.873
	3.092
	0.894
	3.752
	0.838
	2.491

	
	DEI5
	0.889
	3.361
	0.918
	4.527
	0.846
	2.484

	
	DEI6
	0.888
	3.387
	0.915
	4.379
	0.851
	2.638

	
	DEI7
	0.878
	3.184
	0.896
	3.771
	0.85
	2.601

	EM
	EM2
	0.856
	2.266
	0.882
	2.763
	0.818
	1.848

	
	EM3
	0.879
	2.567
	0.9
	3.174
	0.854
	2.068

	
	EM4
	0.897
	2.928
	0.924
	3.979
	0.862
	2.241

	
	EM5
	0.863
	2.421
	0.899
	3.303
	0.815
	1.868

	EP
	EP1
	0.909
	3.273
	0.916
	3.619
	0.902
	2.972

	
	EP2
	0.899
	3.071
	0.913
	3.492
	0.885
	2.764

	
	EP3
	0.891
	2.835
	0.908
	3.344
	0.869
	2.42

	
	EP4
	0.895
	2.939
	0.921
	3.757
	0.862
	2.378

	ER
	ER1
	0.826
	1.861
	0.912
	1.977
	0.600
	1.846

	
	ER2
	0.952
	2.755
	0.924
	2.953
	0.978
	2.68

	
	ER3
	0.798
	2.439
	0.69
	2.38
	0.842
	2.565

	
	ER4
	0.739
	2.515
	0.662
	2.36
	0.787
	2.764

	PBC
	PBC1
	0.896
	2.912
	0.915
	3.551
	0.872
	2.416

	
	PBC2
	0.886
	2.752
	0.905
	3.28
	0.863
	2.327

	
	PBC4
	0.892
	2.804
	0.914
	3.44
	0.864
	2.313

	
	PBC5
	0.889
	2.792
	0.896
	3.002
	0.88
	2.567

	TC
	TC1
	0.900
	1.335
	0.948
	1.297
	0.996
	1.342

	
	TC2
	0.800
	1.363
	0.732
	1.297
	0.600
	1.342


Note. DEE = digital entrepreneurship education; DEI = digital entrepreneurial intention; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation.

[bookmark: _Toc237041343]Supplementary Table S7. Internal consistency reliability and convergent validity for the total sample and subsamples.
	Construct
	Total Sample
	Economics and Management
	Engineering and Technology

	
	α
	CR
	AVE
	α
	CR
	AVE
	α
	CR
	AVE

	DEE
	0.927
	0.941
	0.695
	0.938
	0.95
	0.73
	0.908
	0.927
	0.645

	DEI
	0.941
	0.953
	0.773
	0.954
	0.963
	0.814
	0.919
	0.937
	0.712

	EM
	0.897
	0.928
	0.764
	0.923
	0.945
	0.812
	0.858
	0.904
	0.701

	EP
	0.92
	0.944
	0.807
	0.935
	0.953
	0.836
	0.903
	0.932
	0.774

	ER
	0.884
	0.9
	0.693
	0.883
	0.879
	0.65
	0.886
	0.879
	0.652

	PBC
	0.913
	0.939
	0.793
	0.929
	0.949
	0.824
	0.893
	0.925
	0.756

	TC
	0.659
	0.85
	0.739
	    0.647
	0.834
	0.718
	0.671
	0.788
	0.665


Note. α = Cronbach's alpha; CR = composite reliability; AVE = average variance extracted; DEE = digital entrepreneurship education; DEI = digital entrepreneurial intention; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation.



[bookmark: _Toc237041344]Supplementary Table S8. Discriminant validity: Fornell–Larcker criterion (upper panel) and heterotrait–monotrait (HTMT) ratios (lower panel).

	Fornell–Larcker
	DEE
	DEI
	EM
	EP
	ER
	PBC
	TC

	DEE
	0.834
	
	
	
	
	
	

	DEI
	0.839
	0.879
	
	
	
	
	

	EM
	0.829
	0.811
	0.874
	
	
	
	

	EP
	0.719
	0.735
	0.732
	0.898
	
	
	

	ER
	-0.082
	-0.045
	-0.035
	0.046
	0.832
	
	

	PBC
	0.815
	0.828
	0.767
	0.728
	-0.047
	0.891
	

	TC
	0.025
	0.049
	0.033
	0.041
	0.013
	0.018
	0.860

	HTMT
	DEE
	DEI
	EM
	EP
	ER
	PBC
	TC

	DEE
	
	
	
	
	
	
	

	DEI
	0.898
	
	
	
	
	
	

	EM
	0.909
	0.882
	
	
	
	
	

	EP
	0.778
	0.790
	0.805
	
	
	
	

	ER
	0.076
	0.043
	0.046
	0.070
	
	
	

	PBC
	0.885
	0.893
	0.847
	0.794
	0.040
	
	

	TC
	0.047
	0.061
	0.055
	0.052
	0.045
	0.034
	


Note. HTMT = heterotrait–monotrait ratio of correlations. Diagonal values in the Fornell–Larcker panel are the square roots of the AVE; DEE = digital entrepreneurship education; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation; DEI = Digital Entrepreneurial Intention.


[bookmark: _Toc237041345]Supplementary Table S9. HTMT ratios with bootstrap 95% confidence intervals.

	
	Original sample (O)
	Sample mean (M)
	2.5%
	97.5%

	DEI <-> DEE
	0.898
	0.897
	0.864
	0.926

	EM <-> DEE
	0.909
	0.908
	0.873
	0.939

	EM <-> DEI
	0.882
	0.875
	0.831
	0.913

	EP <-> DEE
	0.778
	0.778
	0.720
	0.831

	EP <-> DEI
	0.790
	0.789
	0.729
	0.842

	EP <-> EM
	0.805
	0.793
	0.732
	0.845

	ER <-> DEE
	0.076
	0.083
	0.039
	0.142

	ER <-> DEI
	0.043
	0.057
	0.033
	0.098

	ER <-> EM
	0.046
	0.058
	0.023
	0.117

	ER <-> EP
	0.070
	0.077
	0.032
	0.144

	PBC <-> DEE
	0.885
	0.885
	0.847
	0.917

	PBC <-> DEI
	0.893
	0.892
	0.856
	0.924

	PBC <-> EM
	0.847
	0.832
	0.778
	0.879

	PBC <-> EP
	0.794
	0.794
	0.734
	0.847

	PBC <-> ER
	0.040
	0.055
	0.028
	0.103

	TC <-> DEE
	0.047
	0.066
	0.034
	0.120

	TC <-> DEI
	0.061
	0.073
	0.030
	0.147

	TC <-> EM
	0.055
	0.066
	0.027
	0.119

	TC <-> EP
	0.052
	0.068
	0.027
	0.142

	TC <-> ER
	0.045
	0.067
	0.029
	0.138

	TC <-> PBC
	0.034
	0.059
	0.029
	0.116



Note. HTMT = heterotrait–monotrait ratio of correlations. Bootstrap based on 5,000 subsamples; DEE = digital entrepreneurship education; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation; DEI = Digital Entrepreneurial Intention.







[bookmark: _Toc237041346]Supplementary Table S10. Collinearity statistics (VIF) for the structural (inner) model.

	
	VIF 

	DEE -> DEI 
	4.422 

	DEE -> EM 
	1.000 

	DEE -> EP 
	1.000 

	DEE -> PBC 
	1.000 

	EM -> DEI 
	3.782 

	EP -> DEI 
	2.817 

	ER -> DEI 
	1.035 

	PBC -> DEI 
	3.573 

	TC -> DEI 
	1.002 

	ER x EP -> DEI 
	1.099 

	TC x DEE -> DEI 
	1.020 


Note. VIF = variance inflation factor; DEE = digital entrepreneurship education; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation; DEI = Digital Entrepreneurial Intention.
[bookmark: _Toc226964893]
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Supplementary Table S11. Out-of-sample predictive power (PLSpredict): comparison of PLS-SEM and linear model (LM) benchmarks.

	
	Q²predict 
	PLS-SEM_RMSE 
	PLS-SEM_MAE 
	LM_RMSE 
	LM_MAE 
	IA_RMSE 
	IA_MAE 

	DEI2 
	0.543 
	0.645 
	0.492 
	0.653 
	0.494 
	0.954 
	0.705 

	DEI3 
	0.574 
	0.615 
	0.464 
	0.614 
	0.457 
	0.941 
	0.667 

	DEI4 
	0.515 
	0.659 
	0.484 
	0.665 
	0.492 
	0.947 
	0.674 

	DEI5 
	0.570 
	0.617 
	0.455 
	0.624 
	0.455 
	0.941 
	0.658 

	DEI6 
	0.532 
	0.643 
	0.476 
	0.646 
	0.483 
	0.940 
	0.667 

	DEI7 
	0.510 
	0.650 
	0.483 
	0.657 
	0.493 
	0.928 
	0.656 

	EM2 
	0.515 
	0.656 
	0.489 
	0.659 
	0.494 
	0.942 
	0.693 

	EM3 
	0.536 
	0.652 
	0.487 
	0.654 
	0.488 
	0.957 
	0.701 

	EM4 
	0.554 
	0.624 
	0.467 
	0.630 
	0.472 
	0.935 
	0.650 

	EM5 
	0.488 
	0.678 
	0.503 
	0.683 
	0.505 
	0.948 
	0.657 

	EP1 
	0.439 
	0.722 
	0.541 
	0.719 
	0.543 
	0.965 
	0.744 

	EP2 
	0.400 
	0.781 
	0.595 
	0.781 
	0.597 
	1.007 
	0.809 

	EP3 
	0.413 
	0.739 
	0.550 
	0.740 
	0.552 
	0.964 
	0.733 

	EP4 
	0.406 
	0.744 
	0.558 
	0.751 
	0.565 
	0.965 
	0.734 

	PBC1 
	0.529 
	0.635 
	0.477 
	0.644 
	0.485 
	0.925 
	0.678 

	PBC2 
	0.501 
	0.694 
	0.519 
	0.700 
	0.524 
	0.983 
	0.767 

	PBC4 
	0.555 
	0.619 
	0.461 
	0.630 
	0.462 
	0.929 
	0.675 

	PBC5 
	0.514 
	0.675 
	0.498 
	0.673 
	0.501 
	0.968 
	0.737 


Note. Q²predict > 0 indicates predictive relevance. RMSE = root mean square error; MAE = mean absolute error; LM = linear model benchmark; IA = indicator average. Lower PLS-SEM errors relative to LM indicate adequate predictive power.
[bookmark: _Toc237041348]Supplementary Table S12. Full bootstrap results of the second-stage moderated mediation model (SmartPLS 4 PROCESS module, Model-14-type specification).
Supplementary Table S12.1 Full bootstrap results of the second-stage moderated mediation model (Total sample) 
	Path / Effect
	O
	M
	STDEV
	t
	p
	95% BCaCI

	Panel A. Path coefficients (direct effects, moderator main effect, and second-stage interaction terms)

	DEE -> DEI
	0.608
	0.606
	0.035
	17.155
	0.000
	[0.536, 0.675]

	DEE -> EP
	0.718
	0.718
	0.029
	24.392
	0.000
	[0.657, 0.772]

	EP -> DEI
	0.304
	0.306
	0.035
	8.639
	0.000
	[0.236, 0.373]

	ER -> DEI
	-0.002
	-0.002
	0.019
	0.09
	0.928
	[-0.039, 0.038]

	ER x EP -> DEI
	0.092
	0.092
	0.021
	4.481
	0.000
	[0.052, 0.132]

	Panel B. Specific indirect effects

	DEE -> EP -> DEI
	0.219
	0.219
	0.028
	7.684
	0.000
	[0.166, 0.277]

	Panel C. Conditional second-stage paths (mediator → DEI) at levels of entrepreneurial resilience

	EP -> DEI conditional on ER at Mean
	0.304
	0.306
	0.035
	8.639
	0.000
	[0.236, 0.373]

	EP -> DEI conditional on ER at -1 SD
	0.212
	0.214
	0.038
	5.622
	0.000
	[0.139, 0.287]

	EP -> DEI conditional on ER at +1 SD
	0.396
	0.397
	0.044
	9.1
	0.000
	[0.311, 0.486]



Supplementary Table S12.2 Full bootstrap results of the second-stage moderated mediation model (Economics and Management) 
	Path / Effect
	O
	M
	STDEV
	t
	p
	95% BCaCI

	Panel A. Path coefficients (direct effects, moderator main effect, and second-stage interaction terms)

	DEE -> DEI
	0.519
	0.515
	0.054
	9.63
	0.000
	[0.412, 0.624]

	DEE -> EP
	0.769
	0.768
	0.037
	20.918
	0.000
	[0.688, 0.832]

	EP -> DEI
	0.411
	0.414
	0.053
	7.713
	0.000
	[0.306, 0.515]

	ER -> DEI
	-0.017
	-0.017
	0.023
	0.736
	0.461
	[-0.064, 0.028]

	ER x EP -> DEI
	0.109
	0.108
	0.028
	3.923
	0.000
	[0.054, 0.162]

	Panel B. Specific indirect effects

	DEE -> EP -> DEI
	0.316
	0.318
	0.047
	6.749
	0.000
	[0.23, 0.412]

	Panel C. Conditional second-stage paths (mediator → DEI) at levels of entrepreneurial resilience

	EP -> DEI conditional on ER at Mean
	0.411
	0.414
	0.053
	7.713
	0.000
	[0.306, 0.515]

	EP -> DEI conditional on ER at -1 SD
	0.302
	0.306
	0.06
	5.063
	0.000
	[0.19, 0.424]

	EP -> DEI conditional on ER at +1 SD
	0.52
	0.522
	0.061
	8.575
	0.000
	[0.402, 0.641]



Supplementary Table S12.3 Full bootstrap results of the second-stage moderated mediation model (Engineering and Technology) 
	Path / Effect
	O
	M
	STDEV
	t
	p
	95% BCaCI

	Panel A. Path coefficients (direct effects, moderator main effect, and second-stage interaction terms)

	DEE -> DEI
	0.665
	0.661
	0.045
	14.863
	0.000
	[0.575, 0.752]

	DEE -> EP
	0.65
	0.646
	0.049
	13.13
	0.000
	[0.541, 0.733]

	EP -> DEI
	0.215
	0.216
	0.044
	4.86
	0.000
	[0.127, 0.303]

	ER -> DEI
	0.011
	0.011
	0.032
	0.343
	0.732
	[-0.053, 0.073]

	ER x EP -> DEI
	0.073
	0.074
	0.032
	2.268
	0.023
	[0.012, 0.138]

	Panel B. Specific indirect effects

	DEE -> EP -> DEI
	0.139
	0.14
	0.032
	4.339
	0.000
	[0.081, 0.208]

	Panel C. Conditional second-stage paths (mediator → DEI) at levels of entrepreneurial resilience

	EP -> DEI conditional on ER at Mean
	0.215
	0.216
	0.044
	4.86
	0.000
	[0.127, 0.303]

	EP -> DEI conditional on ER at -1 SD
	0.141
	0.142
	0.05
	2.817
	0.005
	[0.047, 0.242]

	EP -> DEI conditional on ER at +1 SD
	0.288
	0.29
	0.059
	4.881
	0.000
	[0.169, 0.403]


Note. n = 793 for the total sample, 405 for Economics and Management and 388 for Engineering and Technology. This is a focused second-stage moderated mediation model containing only DEE, EP, ER and DEI. PBC and EM are not included, so the coefficients differ from those of the full structural model reported in Tables 3 and 6 of the main text. Estimates come from bootstrapping with 5,000 subsamples and bias-corrected and accelerated confidence intervals. O, original sample estimate. M, bootstrap mean. STDEV, standard deviation. BCa CI, bias-corrected and accelerated confidence interval. DEE, digital entrepreneurship education. DEI, digital entrepreneurial intention. EP, entrepreneurial passion. ER, entrepreneurial resilience. Values shown as 0.000 denote p < .001.
[bookmark: _Toc237041349]Supplementary Table S13. Measurement invariance assessment using the MICOM procedure (Economics and Management vs. Engineering and Technology).
	Construct
	Configural invariance (Step 1)
	c
	5% quantile
	Compositional invariance (Step 2)
	Mean difference
	95% CI (mean)
	Equal mean
	Variance difference
	95% CI (variance)
	Equal variance
	Partial MI established
	Full MI established

	DEE
	Yes
	1.000
	1.000
	Yes
	−0.212
	[−0.148, 0.143]
	No
	0.356
	[−0.335, 0.335]
	No
	Yes
	No

	DEI
	Yes
	1.000
	1.000
	Yes
	−0.277
	[−0.146, 0.133]
	No
	0.330
	[−0.305, 0.314]
	No
	Yes
	No

	EM
	Yes
	1.000
	1.000
	Yes
	−0.144
	[−0.135, 0.138]
	No
	0.299
	[−0.305, 0.343]
	Yes
	Yes
	No

	EP
	Yes
	1.000
	1.000
	Yes
	−0.174
	[−0.147, 0.130]
	No
	0.090
	[−0.271, 0.269]
	Yes
	Yes
	No

	ER
	Yes
	0.876
	0.121
	Yes
	−0.035
	[−0.150, 0.138]
	Yes
	0.007
	[−0.195, 0.183]
	Yes
	Yes
	Yes

	PBC
	Yes
	1.000
	1.000
	Yes
	−0.222
	[−0.139, 0.139]
	No
	0.129
	[−0.270, 0.284]
	Yes
	Yes
	No

	TC
	Yes
	0.630
	0.079
	Yes
	−0.077
	[−0.143, 0.154]
	Yes
	0.138
	[−0.214, 0.208]
	Yes
	Yes
	Yes


Note. MICOM = measurement invariance of composite models; MI = measurement invariance; c = correlation between the composite scores of the two groups; CI = confidence interval. Configural invariance (Step 1) was established by design (identical indicators, data treatment, and algorithm settings across groups). Compositional invariance (Step 2) is supported when c is not significantly lower than 1, i.e., c ≥ the 5% quantile of the permutation distribution. Equal mean and equal variance (Step 3) are supported when the original difference falls within the 95% confidence interval of the permutation distribution. Partial measurement invariance (configural + compositional) was established for all seven constructs, satisfying the precondition for PLS-MGA; full measurement invariance additionally requires equal composite means and variances and was supported only for ER and TC. DEE = digital entrepreneurship education; DEI = digital entrepreneurial intention; EM = entrepreneurial motivation; EP = entrepreneurial passion; ER = entrepreneurial resilience; PBC = perceived behavioral control; TC = Team cooperation. Results are based on 5,000 permutations.
[bookmark: _Toc237041350]Supplementary Table S14. Bottleneck table from the necessary condition analysis (NCA) for digital entrepreneurial intention (DEI).

	Bottleneck
	DEE
	EM
	EP
	PBC

	0 %
	NN
	NN
	NN
	NN

	10%
	-3.174
	NN
	NN
	NN

	20 %
	-3.174
	NN
	NN
	NN

	30%
	-3.174
	NN
	-2.665
	-2.804

	40 %
	-3.174
	NN
	-2.665
	-2.804

	50 %
	-3.174
	NN
	-2.665
	-2.804

	60 %
	-2.626
	-2.366
	-2.665
	-2.804

	70 %
	-1.542
	-2.366
	-2.665
	-2.804

	80 %
	-1.542
	-1.766
	-2.665
	-2.804

	90%
	-1.542
	-1.766
	-2.665
	-2.804

	100 %
	-1.325
	-1.766
	-1.808
	-1.034


Note. Cells report the level of the condition, expressed in latent variable score units (standardized), required to achieve the corresponding percentage level of the outcome (DEI). NN = not necessary; DEE = digital entrepreneurship education; EM = entrepreneurial motivation; EP = entrepreneurial passion; PBC = perceived behavioral control; DEI = Digital Entrepreneurial Intention.
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