	Table S1.
Study-Specific Skill Items (Original Japanese and English Translation)

	1. Is the ability to appropriately prioritise studying and leisure activities necessary?

	2. Is the ability to concentrate on various tasks necessary?

	3. Is the ability to initiate tasks without delay necessary?

	4. Is the ability to meet deadlines and manage time effectively necessary?

	5. Is the ability to organise and clean up independently necessary?

	6.  Is the ability to solve problems when facing difficulties necessary?

	7. Is the ability to seek help from others when needed necessary?

	8. Is the ability to regulate anger necessary?

	9. Are there any other skills that you consider necessary?














	Table S2. Description of measures used in the study

	Measure
	Purpose in this study
	Description / subscales
	Scoring
	Interpretation of higher scores
	References

	Kiddo-KINDL
	Child adaptation (quality of life)
	A multidimensional measure of children’s quality of life across six domains (physical well-being, emotional well-being, self-esteem, family, friends, and school), rated on a 5-point Likert scale
	Transformed score (0–100)
	Better quality of life / adaptation
	Ravens-Sieberer & Bullinger, 1998; Shibata et al., 2003

	Parenting Stress Index – Short Form (PSI-SF)
	Parenting stress
	Measures parenting-related stress across three domains (parental distress, parent–child dysfunctional interaction, difficult child), rated on a 5-point Likert scale
	Total score (36–180)
	Greater parenting stress
	Abidin, 1995; Narama et al., 1999

	Conners 3 Parent Form
	ADHD characteristics
	Standardized parent-report measure of ADHD symptoms, rated on a 4-point Likert scale; inattention and hyperactivity/impulsivity T-scores were used as continuous predictors; ADHD phenotype was defined using T-scores ≥ 60; ADHD severity groups were derived from the ADHD Index (median split)
	T-scores and ADHD Index
	Greater ADHD symptom severity
	Conners et al., 2011

	Parenting Scale
	Parenting style
	Assesses dysfunctional parenting practices across two domains (laxness and overreactivity), rated on a 7-point Likert scale
	Subscale scores (sum scores; Overreactivity: 10–70, Laxness: 11–77)
	More dysfunctional parenting style
	Arnold et al., 1993; Itani, 2010

	DSRS-C
	Child depressive symptoms
	Measures depressive symptoms in children, rated on a 3-point Likert scale
	Total score (0–36)
	Greater depressive symptoms
	Birleson, 1981; Murata et al.,1996

	SCAS
	Child anxiety symptoms
	Measures anxiety symptoms across six domains (separation anxiety, social phobia, obsessive–compulsive symptoms, panic/agoraphobia, physical injury fears, and generalized anxiety), rated on a 4-point Likert scale
	Total score (0–114)
	Greater anxiety symptoms
	Spence, 1998; Ishikawa et al., 2009

	PHQ-9
	Parental depressive symptoms
	9-item measure of depressive symptoms, rated on a 4-point Likert scale
	Total score (0–27)
	Greater depressive symptoms
	Kroenke et al., 2001; Muramatsu, 2014

	GAD-7
	Parental anxiety symptoms
	7-item measure of anxiety symptoms, rated on a 4-point Likert scale
	Total score (0–21)
	Greater anxiety symptoms
	Spitzer et al., 2006; Muramatsu, 2014





	Table S3.
Hierarchical Regression Predicting Child Adaptive Functioning 

	Model
	Predictors Added
	R²
	ΔR²
	p (ΔR²)

	1
	Child age
	0.09
	0.09
	< .001

	2
	+ ASD diagnosis
	0.12
	0.04
	0.004

	3
	+ Inattention (IN)
	0.28
	0.16
	< .001

	4
	+ Hyperactivity (HY)
	0.3
	0.02
	0.027

	5
	+ Child depressive symptoms (DSRSC)
	0.51
	0.21
	< .001

	6
	+ Child anxiety symptoms (SCAS)
	0.54
	0.04
	< .001

	7
	+ Parental anxiety (GAD)
	0.56
	0.02
	0.001

	8
	+ Overreactive parenting
	0.58
	0.02
	0.002





	Table S4.
Hierarchical Regression Predicting Parental Stress (PSI Total)

	Model
	Predictors Added
	R²
	ΔR²
	p (ΔR²)

	1
	Intellectual disability
	0.04
	0.04
	0.004

	2
	+ Inattention (IN)
	0.29
	0.25
	< .001

	3
	+ Hyperactivity (HY)
	0.34
	0.05
	< .001

	4
	+ Child depressive symptoms (DSRSC)
	0.4
	0.07
	< .001

	5
	+ Child anxiety symptoms (SCAS)
	0.43
	0.02
	0.003

	6
	+ Parental depressive symptoms (PHQ-9)
	0.59
	0.16
	< .001

	7
	+ Overreactive parenting
	0.63
	0.04
	< .001

	Note.  PSI, Parenting Stress Index.
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	Table S5.
Distribution of Parental Aspirations across Adaptive Skill Domains
	　
	　

	Major category
	Description (examples)
	n
	%

	Emotion regulation skills
	Emotion control, impulse inhibition, emotional switching, stress tolerance, anxiety regulation
	25
	24.5

	Interpersonal skills
	Communication, empathy, perspective taking, help-seeking, relationship building
	23
	22.5

	Executive/cognitive skills
	Planning, prediction, attention control, problem solving, instruction comprehension
	20
	19.6

	Independent living skills
	Organisation, hygiene, daily routines, financial management, habit formation
	17
	16.7

	Social adaptation skills
	Understanding social norms, situational behaviour, rule awareness
	9
	8.8

	Self-understanding/self-esteem
	Self-awareness, self-acceptance, motivation, confidence
	8
	7.8

	Total
	
	102
	100






	Table S6.
Examples of the Coding Framework used in the Qualitative Analysis

	Raw comment (translated)
	Code
	Subcategory
	Major category

	The ability to control anxiety.
	Being able to control anxiety
	Emotion control
	Emotion regulation skills

	The ability to shift one’s emotions.
	Being able to shift one’s emotions
	Emotional/behavioural shifting
	Emotion regulation skills

	Developing the ability to be considerate of others.
	Becoming considerate of others
	Understanding others/empathy
	Interpersonal skills

	The ability to listen carefully to others.
	Listening to others
	Communication
	Interpersonal skills

	The ability to manage schedules.
	Being able to manage schedules
	Planning and prioritisation
	Executive/cognitive skills

	The ability to correctly understand instructions.
	Correctly understanding instructions
	Language comprehension/instruction understanding
	Executive/cognitive skills

	Being able to organise and tidy up.
	Being able to organise belongings
	Organisation of belongings
	Independent living skills

	The ability to sleep at night and wake up in the morning, maintaining basic daily routines.
	Managing sleep and daily routines
	Habit formation/daily rhythm
	Independent living skills

	Being able to read the atmosphere of a situation.
	Reading the social atmosphere
	Context-appropriate behaviour
	Social adaptation skills

	Developing self-esteem and confidence.
	Enhancing self-esteem
	Self-esteem/self-acceptance
	Self-understanding/self-esteem




