Table 3. Selected stakeholder quotations illustrating the findings

	Themes and subthemes
	Quote number
	Data

	Implementation of Counselling
	
	

	[bookmark: _Hlk219982910]Counselling encounter framed by a homelike environment. 

	Q1
	“They got a pillow on their lap and a blanket over them, and suddenly they were more willing to talk about everything they were dealing with.”
· Volunteer counsellor


	An overarching yet flexible structure for counselling conversations 

	Q2
	“I once accompanied a young person outside to burn a letter, out in nature at a small fire site, because it seemed that there was something symbolic about it.”
·  Paid counsellor



	
	Q3
	“Our conversations were based on walking – that was his premise, that this was how the conversations should take place. He was allowed to decide the route, and then we would just walk and talk about everything he needed to talk about. “
· Paid counsellor


	A dynamic, youth-led conversation grounded in respect for young people’s agency

	Q4
	“We are not actually supposed to get anything out of the young person. We are not aiming to reach a goal or anything like that. Again, this reflects headspace’s premises, or its values of working on the young person’s terms. So it is not that we go in thinking about which issues we need to cover to arrive at a solution. Instead, it is about ensuring that the focus is on the young person’s needs.”
· Volunteer counsellor


	
	Q5
	“Well, it is about recognition, and about being listening and present. Those values are really strong. I tend to call it something like a new view of the human being, where you hold space for what is there, and where you are not supposed to fix things or give advice.”
· Volunteer counsellor


	Counsellors supporting one another to support the young person

	Q6
	“(…) It is also about being honest if there were any disagreements in the collaboration, and daring to say, ‘that was actually where I felt you went a bit too far,’ or ‘I actually noticed something there.’ (…) Daring to say that, and to be honest about it, and also being able to say it in a caring way so that it is received well. That is really important for the reflective discussions as well.”
· Paid counsellor


	Supportive Activities in Counselling
	
	

	Recruiting staff with personal and relational competence
	Q7
	“We are concerned with finding people who can hold our method. The method is to avoid giving advice but simply listen and help the young person reflect.”
· Centre manager


	
	Q8
	“(…) so, in some way you have to be able to contain being with a person who is struggling, without feeling the need to take over or fix it or move someone along. Because it is the young people themselves who have to move, by gaining strength through talking to someone, so that it does not feel so frightening. So, an ability to remain calm while you are sitting here telling some very, very difficult things right now, which affect me, but I can stay with the fact that it is yours, and I am sitting with mine.”
·  Centre manager


	

	Q9
	“The personal almost becomes the professional competence at headspace, in a way. Also, because I think many of the volunteers come with something in their baggage, something they’ve experienced. And sure, you should be educated, whatever that may be, but it’s the personal part you bring that can reflect in your work at headspace.”
· Paid counsellor


	Building counselling quality through onboarding, training, and supervision

	Q10
	“A good mix of underlying theory and perspectives related to headspace and the way headspace works. And then training, exercises, and conversation training. So I was very happy with those two days back then.”
· Paid counsellor


	
	Q11
	“We had some quite concrete conversation exercises, where the three of us were together, and two would act as counsellors and one would act as a young person. They also encouraged us to choose personal topics if we wanted, so it became as close to real life as possible, and I think that gave a really good impression of what the conversations are like.”
· Volunteer counsellor


	
	Q 12
	And then afterwards, I look at the volunteer and say: ‘So, [name of volunteer], now it’s the two of us going in.’ And then we obviously have very extensive sparring, because she is also completely shaken by such a conversation. After all, this—this was really serious (…) and I write to her later that evening: ‘How are you doing? Remember that we are here tomorrow. Is there anything?’ ‘No, it’s okay,’ and I feel that it has been handled properly.”
· Paid counsellor


	Pre- and debriefing as core quality assurance

	Q 13
	“But if the time is there, and the volunteers feel like it, then it can take an hour and a half. And perhaps you can also sense, from how much I talk or how long I am able to speak, that it can also depend a bit on who you are sparring with. Because with some people, it can be like this long unfolding, talking into and drawing on different experiences with young people.”
·  Centre manager


	
	Q14
	“Guidelines, but also lived experience, are used in the provision of sparring. One may well have guidelines for sparring, but lived experience also plays a role in being able to assume responsibility within a sparring process.”
· Paid counsellor

	Sustaining engagement among volunteer and paid counsellors

	Q15
	“In some places, it is an alternative currency that the volunteers dream of freshly baked rolls and cheese, and in other places it is that the candy bowl is full, or that there are many professional presentations so they can become more knowledgeable. So therefore, you also have to align with the volunteers you have at the moment. What is the need?”
· Paid counsellor


	
	Q16
	“I feel like saying that headspace is a place where there is someone to talk to. And that also applies to the volunteers and the salaried counsellors. That is also what I have experienced in [name of city]. That is mostly what I can reflect on right now, but it really is also… There is this kind of openness when you walk in.”
· Volunteer counsellor


	Contextual Factors Shaping Counselling
	
	

	Balancing accessibility, anonymity, and safeguarding in counselling practice

	Q17
	"Of course, we inform or tell our young people that we have a duty to report, and we also help them maintain their anonymity. But sometimes they actually need more help than we can provide, where we need to report, but we can’t because the young person doesn’t want to give up their anonymity. And that is a dilemma in relation to helping another human being." 
· Centre manager


	Implementation of Bridging Support
	
	

	Relational and continuous bridging support on young people’s terms

	Q18
	What is it that is needed? Where might be the right place to go? And then I think this thing about us having plenty of time to create a good bridging support.”
· Paid counsellor

	
	Q19
	“We spend quite a lot of time in our bridging work talking with them about what we know about it. What are some of the things you can prepare yourself for that will happen. For example, if you receive a referral from your general practitioner to psychiatry, you can prepare yourself for the fact that the first part, the screening process, is not necessarily very pleasant.”
· Paid counsellor


	Knowledge sharing and sparring on available pathways

	Q20
	“The whole intention is to bring everything down to a level that makes young people feel as equal as possible. That also involves bringing the bridging binder into the conversation, sitting down together and saying, ‘Okay, you’ve expressed that you would like further support beyond headspace. Let’s look at what the options are here.”
· Volunteer counsellor


	Age matters: differences in bridging for young people under and over 18

	Q21
	“I had a young girl who came here, she walked in and was completely passive(...) And it quickly became clear to me that if she got even the slightest chance to commit suicide, she would take it (…). The mother became extremely upset, broke down completely, and cried, and the girl sat completely stiff. She was entirely focused on dying, so it was simply about getting them sent off properly, and the father arrived, I saw him, and I called the emergency doctor. They were ready to receive her (…) I know I got that young person fully referred, just as I was supposed to.”
· Paid counsellor


	 Supporting the full range of problem severity

	Q22
	
“In a way, headspace is always an easy first step, because we also say that we are for all young people.”
· Centre manager


	Supportive Activities in Bridging Support

	
	

	Counsellors' roles, training, and support in bridging processes

	Q23
	“They (volunteers) know that this is our responsibility. It is stated many times: suicide, mandatory reporting, and referrals are simply our task.”
· Paid counsellor


	
	Q24
	“And then I also think specifically about the pre- and debriefing board, where one of the questions concerns bridging and whether headspace is still the right service. I think that is extremely important, because it ensures there is continuous attention to bridging.”
· Volunteer counsellor


	Contextual Factors Shaping Bridging Support

	
	

	Embedded professionals supporting high‑quality bridging

	Q25
	“I feel that it is my task to prepare them (counsellors) really well in terms of what psychiatry can offer. Because when we have that knowledge about what psychiatry can do, it becomes much easier for them to engage in bridging.”
· Embedded staff, Mental Health Care Services


	
	Q26
	“I am really envious of some of our colleagues who have embedded staff, for example from psychiatry. Being able to gain that kind of knowledge, and to develop familiarity with the system through sparring, makes a real difference.”
· Paid counsellor


	Dilemma: mandatory reporting versus bridging on young people’s terms
	Q27
	“The experience is that, especially when we need to make a notification, the experience is that young people actually want that help. So in itself, it is not really a dilemma as such. It is more about situations where there are things we are legally required to do, and we know that this is what is needed in order for us to help the young person, but the young person does not want to give up their anonymity – should we then continue to help the young person?”
· Centre manager



	
	Q 28
	“So typically, it’s about discussing how we can best provide support. Then we go back and continue working with that knowledge, and say: ‘Okay, there is sufficient basis for us to file a report here.’ We contact the mother and father, or we do it together with the young person, depending on which model makes the most sense in this particular case (…) and then it is actually the young person themselves who, in a way, prepares the report, so that they have ownership of it.”
· Centre manager


	
	Q29
	“It is difficult when we have prepared and sent the report, and then talk to the young person, and the young person says: ‘nothing has happened. They have closed the case.”
· Paid counsellor


	Implementation of Outreach Activities

	
	

	Outreach activities as entry points for dialogue on mental well-being in everyday settings

	Q30
	“We try to give them the confidence to talk about the issues that matter to them, such as exam anxiety or how to create a positive sense of well‑being in the classroom. So yes, the focus is very much on mental health and more health‑promoting initiatives, and therefore also on where it is actually possible to take action. Our intention is to strengthen their opportunities to have good mental well‑being.”
· Cross-functional communications staff


	Youth engagement and the importance of youth-oriented communication in outreach 

	Q31
	“But the fact that there is a volunteer present who, for example, can explain why they are there, what they have experienced, and where they come from—especially when they are perhaps a bit younger—can be very powerful on a relational level for the young people they are there with. It has a genuinely positive effect. For the young people, it is very much about being able to see themselves reflected in those who are standing there and sharing their experiences, so it can clearly make a difference.”
· Cross-functional communications staff


	Supportive Activities in Outreach Activities

	
	

	Competency development supporting outreach practice

	32
	“From my perspective, it requires a high level of communicative competence, including strong pedagogical and social communication skills. This is because I often engage with a wide range of different target groups. For example, on Saturday I gave a presentation to scout leaders, yesterday I was presenting to ninth‑grade students, and the other day a group of university college students visited. So this combination of social and pedagogical aspects is, in many ways, fundamentally communicative.”
· Cross-functional communications staff


	Organizational support for consistent and flexible outreach implementation

	Q33
	“That it is an area that needs to be developed and used in one way or another, and that this work is already underway, with more standardization becoming available and easier to access. In other words, there will be well‑developed presentations, information sessions, and workshops that can be offered—things you can simply, in a manner of speaking, take down off the shelf. The idea is that you shouldn’t have to keep reinventing the wheel every time you go out to do some form of visibility or outreach work, and I think that makes a really big difference.”
· Cross-functional communications staff


	Contextual Factors Influencing Outreach Activities

	
	

	Local contexts, partnerships, and challenges shaping outreach implementation

	Q34
	“It can sometimes be difficult to get in contact with people. Primary and lower secondary schools in particular can be hard to access, although this has gradually improved. They tend to operate within very fixed annual planning cycles and receive a large number of external offers, which they often perceive as taking time away from teaching and scheduled activities. This means that outreach needs to be planned well in advance, and that familiarity with the organization is important in order for schools to prioritize the activity.”
· Cross-functional communications staff


	
	Q35
	“The greatest challenge for us, in my view, is that there are professionals who in a way act as gatekeepers to the classroom. It is difficult to simply reach out to young people, because it becomes too random who happens to be present—for example, which young person happened to be in the local supermarket on the day we were handing out flyers. Another major challenge has been professional actors within the municipality who did not see the outreach as relevant, or who were apprehensive about it. We have received feedback that teachers in primary and lower secondary schools perceived the outreach as potentially stigmatizing, fearing that young people would feel labeled as ‘problem children’. As a result, we have faced challenges in establishing the understanding that we are not talking to problem children, but to people.”
· Centre manager




