Supplementary File 1
Semi-Structured Interview Guide (English translation of the Mandarin original)
Perspectives of Special Education Teachers on Gender Identity and Body Awareness Curriculum for Young Children with Autism in China
Note. The guide was developed from the literature review and research questions, piloted with two teachers outside the main sample, and refined for clarity before use. Interviews were semi-structured: questions were used flexibly, with follow-up probes (e.g., "Can you give me a recent example from your classroom?") used throughout to elicit concrete accounts rather than general opinions.
Opening and background
1. Please tell me about your current role, the age group you teach, and how long you have worked with young children with autism.
2. How many children with an autism diagnosis are in your class at present, and what is the general range of their communication abilities?
Section A. Understanding of gender identity and body awareness
3. When you hear "gender identity and body awareness education" for young children with autism, what does it mean to you? What do you think it should include?
4. In your view, how (if at all) is teaching these concepts to young children with autism different from teaching typically developing children of the same age?
5. How do you see the relationship between teaching a child to recognise their own gender and teaching them about bodily privacy and safety?
Section B. Current curriculum and teaching practices
6. Do you currently teach any content related to gender identity, body awareness, or body safety? Please describe what you do, with examples.
7. What materials do you use for this content? Where do they come from?
8. How do you adapt this content for children with different communication levels, including children who are minimally verbal?
9. How do you know whether a child has understood what you have taught in this area?
Section C. Barriers and facilitators
10. What difficulties have you experienced in teaching this content? Please describe specific situations if possible.
11. How do families respond to this content? Can you describe a specific interaction with a parent about it?
12. How does your school or centre view this content? Have leaders or policies affected what you do?
13. Has anything made this work easier for you — training, colleagues, materials, outside organisations?
Section D. Training and support needs
14. What training, if any, have you received that is relevant to this content? Was it sufficient?
15. If you could ask for any form of support in this area, what would it be?
16. What advice would you give to people designing curriculum or training on this topic for teachers like you?
Closing
17. Is there anything else about this topic that you would like to add that we have not discussed?
