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[bookmark: _Toc_Part_1_Teachers_Sense_of_Efficacy_S]Part 1. Teachers' Sense of Efficacy Scale (TSES, 12-item short form, adapted)
Source: Adapted from Tschannen-Moran M, Woolfolk Hoy A. Teacher efficacy: capturing an elusive construct. Teach Teach Educ. 2001;17(7):783–805. The three-dimension framework was retained, and item wording was adapted to the clinical-teaching context.
Response scale: 9-point scale from 1 (Nothing) to 9 (A great deal), with verbal anchors at 1 Nothing, 3 Very little, 5 Some influence, 7 Quite a bit, 9 A great deal.
Prompt: "This questionnaire helps us understand how you view the challenging work of teaching. Please tick (√) the box that reflects your judgment (1–9)."
All items are forward-scored.
	No.
	Dimension
	Item

	1
	IS
	How well can you ask good questions to guide students' learning?

	2
	SE
	How much can you motivate students who show low interest in the course?

	3
	SE
	How much can you make students believe they can do better in their learning?

	4
	SE
	How much can you help students improve their active/self-directed learning?

	5
	IS
	How well can you use a variety of teaching/assessment methods?

	6
	CM
	How well can you plan the structure of each class so that time is used efficiently?

	7
	CM
	How well can you respond calmly to students who do not follow classroom order?

	8
	CM
	How well can you foster a cooperative learning atmosphere in class discussion?

	9
	IS
	How much can you provide an alternative explanation or example when students are confused?

	10
	SE
	How much can you help students think critically?

	11
	CM
	How well can you motivate good student behavior and build a supportive, encouraging learning environment through positive feedback?

	12
	IS
	How well can you implement different instructional strategies in class?


Dimension key:
•  SE — Student Engagement: items 2, 3, 4, 10
•  IS — Instructional Strategies: items 1, 5, 9, 12
•  CM — Classroom Management: items 6, 7, 8, 11
[bookmark: _Toc_Part_2_Assessment_Experience_Questi]
Part 2. Assessment Experience Questionnaire (AEQ, 30-item, adapted for ISW feedback)
Source: Adapted from Gibbs G, Simpson C. Conditions under which assessment supports students' learning. Learn Teach High Educ. 2004;1:3–31. The scale structure and scoring were retained; item context was reframed from "students' experience of course assessment/feedback" to "trainee teachers' experience of peer and facilitator feedback in the workshop."
Response scale: 5-point Likert scale: 1 = Strongly disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly agree.
Reverse scoring: 13 reverse-scored items (reversed = 6 − raw): items 5, 9, 11, 12, 15, 16, 18, 19, 23, 24, 27, 29, 30. Marked "(R)" below.
Prompt: "The items include both positively and negatively worded statements. Please answer according to your actual situation."
[bookmark: _Toc_Dimension_1_Amount_and_distribution]Dimension 1 — Amount and distribution of study effort
	No.
	Item

	1
	I put the same amount of effort (preparation) into every micro-teaching session, regardless of whether it was required.

	2
	I prepared and studied the content in a targeted way, and did so well.

	3
	I studied the content involved in the instructional design.

	4
	To perform well in teaching (to gain something), I must study regularly and continuously.

	5 (R)
	For this training, I felt I did not need to spend much time.

	6
	I spent quite a lot of time preparing before each micro-teaching session.


[bookmark: _Toc_Dimension_2_Assignments_and_learnin]Dimension 2 — Assignments and learning
	No.
	Item

	7
	The training really made me think.

	8
	I learned more from completing the micro-teaching and related tasks than from studying the training materials.

	9 (R)
	I could get a high score on the micro-teaching even without understanding the instructional design.

	10
	The training gave very clear instructions and requirements.

	11 (R)
	For the micro-teaching task, I was unclear about how to prepare or what steps to follow.

	12 (R)
	The tasks were not challenging.


[bookmark: _Toc_Dimension_3_Quantity_and_timing_of_]Dimension 3 — Quantity and timing of feedback
	No.
	Item

	13
	In this training, I received a lot of feedback on my teaching.

	14
	Feedback was given quickly and in a timely manner.

	15 (R)
	When I did the micro-teaching, I hardly received any feedback.

	16 (R)
	When I performed poorly or failed to recognize my own problems, I rarely received feedback or guidance.

	17
	If I received more feedback, I would gain more awareness and improvement.

	18 (R)
	The feedback I received was given too late, or was of little use to me.


[bookmark: _Toc_Dimension_4_Quality_of_feedback_7]Dimension 4 — Quality of feedback
	No.
	Item

	19 (R)
	The feedback mainly reflected how I got along with the other teachers.

	20
	The feedback helped me better understand instructional design.

	21
	The feedback told me how to do better next time.

	22
	When I heard and saw my peers' feedback, I understood why I received such an evaluation.

	23 (R)
	I did not understand part of the feedback content.

	24 (R)
	I found it hard to see, from the feedback suggestions, what improvements I still needed to make.


[bookmark: _Toc_Dimension_5_What_you_do_with_the_fe]Dimension 5 — What you do with the feedback
	No.
	Item

	25
	I listened to and read my peers' feedback carefully, trying to understand what they were actually giving feedback on.

	26
	After hearing the feedback, I reviewed and reflected on the instructional design I had made.

	27 (R)
	The feedback did not help me complete subsequent teaching tasks.

	28
	The feedback prompted me to review earlier content and understand what makes an effective instructional-design structure.

	29 (R)
	I do not make timely revisions or improvements based on the feedback.

	30 (R)
	I only tend to complete the task (and do not care about others' feedback or suggestions).


Dimension key:
•  D1 — Amount and distribution of study effort: items 1–6
•  D2 — Assignments and learning: items 7–12
•  D3 — Quantity and timing of feedback: items 13–18
•  D4 — Quality of feedback: items 19–24
•  D5 — What you do with the feedback: items 25–30

Reverse-scored items (R): 5, 9, 11, 12, 15, 16, 18, 19, 23, 24, 27, 29, 30 (13 items). Scoring direction was verified against the reliability analysis; the dimension scores reported in the main text use these reversed values.
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