
6. Analysis Resources
A. Data Analysis Procedure
Data analysis in this study follows three analytic movements (Creswell, 2009).
	Analytic Movement
	Procedure

	First movement - thematic-taxonomic analysis
	Transcripts and documents are coded inductively and organized both within and beyond the taxonomies of Sue et al. (2007) and Capodilupo et al. (2010) to map verbal, non-verbal, and institutional forms (Braun & Clarke, 2006).

	Second movement - Foucauldian discourse analysis
	For recurring discursive objects - such as kodrat, politeness, protection, and the future - the analysis asks what subject positions are constructed, what practices are authorized, what becomes unsayable, and through which institutional relays these objects circulate (Foucault, 1980; Willig, 2013).

	Third movement - grounded-theoretical integration
	Focused coding, constant comparison, and theoretical memoing are used to integrate categories into a substantive theory (Charmaz, 2014).



B. Qualitative Data Analysis
Qualitative data analysis is inductive: data are examined, interpreted, and progressively developed into propositions or analytic categories (Creswell, 2009). The analysis involves the following steps:
	Step
	Description

	Data reduction
	Summarizing, selecting key materials, and focusing on important aspects of the data.

	Data display
	Presenting data in brief descriptions, tables, matrices, or other organized forms.

	Conclusion drawing
	Developing credible conclusions that respond to the research questions.

	Verification
	Repeating the analytic process to strengthen interpretations and trace the data back to their sources.



C. Thematic Analysis Pseudo-code
The following procedural outline is adapted from Braun and Clarke (2006).
	Step
	Phase
	Procedure

	1
	Familiarization with the data
	Read the transcripts repeatedly and note initial ideas.

	2
	Generate initial codes
	Code the entire dataset systematically and collect relevant data under each code.

	3
	Search for themes
	Group codes into potential themes and gather all relevant data for each potential theme.

	4
	Review themes
	Check whether the themes work in relation to the codes and the full dataset; produce a thematic map.

	5
	Define and name themes
	Refine each theme through ongoing analysis and generate clear definitions and names.

	6
	Produce the report
	Select compelling examples, conduct final analysis, and connect the analysis to the research questions and literature.



6. Data Availability Statement
The data supporting the findings of this study are available from the corresponding author subject to ethical and confidentiality restrictions.
	Category
	Statement

	Data available
	Research instruments, including interview guides, observation sheets, and FGD protocols; the coding scheme and analytic framework; and anonymized institutional documents analyzed in the study, where permitted.

	Data not publicly available
	Raw interview and FGD transcripts, audio recordings, and participant-identifying information are not publicly available to protect confidentiality.

	Data access
	Anonymized materials supporting the findings may be requested by email: [andiwahyuirawan@fkip.unmul.ac.id]. 

	Restrictions
	Raw data are not shared publicly because of participant confidentiality and ethical consent requirements (Tracy, 2010). Any shared data will be fully anonymized, with names and institutional identifiers replaced by pseudonyms.
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