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	Speaker
	Transcript
	Analytical Notes

	P
	Good afternoon, Mrs. Yuni.
	Initial greeting, respectful tone

	I
	Good afternoon, Miss. Please have a seat.
	Polite, friendly, inviting response

	P
	Thank you, ma'am. Sorry I'm a bit late in the day.
	Manners, showing respect

	I
	Oh, it's okay, Miss. I'm free at this hour. Please feel free to relax.
	Creating a comfortable atmosphere

	P
	Thank you, Ma'am, for taking the time to interview me. I know Ms. Yuni must be very busy with teaching and research.
	Building rapport, showing appreciation

	I
	Yes, Miss, you're welcome. I'm busy, but this is important. I'm happy to be able to discuss this issue. This is a very important topic and one that is rarely discussed seriously in our academic circles.
	The lecturer shows enthusiasm and concern for the topic.

	P
	Well, that's interesting, ma'am. Why do you think this topic is rarely discussed?
	Probing to explore perceptions about the lack of discussion

	I
	[Sighs, smiles wryly]Because we're too comfortable with "politeness," Miss. We're afraid of being considered rude or impolite when discussing sensitive matters. Yet, it's precisely behind that politeness that the problem hides. Many academics assume gender issues are resolved because women's participation rates in higher education are high. But they forget that women's daily experiences on campus and in schools are still fraught with subtle barriers. Barriers that are invisible, but very much felt.
	Ms. Yuni identified that "politeness" is a barrier to discussing gender issues. She also criticized academics who only look at participation figures without considering qualitative experiences.

	P
	Ms. Yuni, as a lecturer at the Faculty of Teacher Training, how do you view gender dynamics on campus and in schools?
	Opening questions about gender dynamics

	I
	[Takes a deep breath, ponders]Yes, this issue is complex, Miss. We are a society that places great value on politeness. On the one hand, that's good, because there's no open conflict. But on the other hand, that's precisely the problem. For example, in class, a lecturer won't openly say "stupid woman." That won't happen, Miss. Because that's rude, impolite. But often, when a female student answers, the lecturer will say, "Hmm, a lady's answer, huh?" or "Try something more masculine." It happens almost every day, Miss. And what's worse, many lecturers don't realize it's a problem. They think it's just a joke or a subtle dig.
	"Register Inversion": Ms. Yuni identifies that subtle culture is key. Microaggressions don't appear as rudeness, but rather are hidden behind subtle sarcasm. She also highlights the unconsciousness of microaggressors.

	P
	What does the example of "mothers' answers" mean, Ma'am? I'd like to understand better.
	Probing to dig up concrete examples

	I
	[Smiles wryly, shakes head]So, here's the thing, Miss. In class, when a female student answers a question from a more emotional or collaborative perspective, the lecturer often says, "Hmm, that's a lady's answer." Even though that answer may be correct and logical, because it's delivered in a way that's not "aggressive" or "assertive," it's considered feminine and less valuable. Conversely, if a male student answers in a strong, direct, and assertive manner, the lecturer will say, "Now that's a good answer!" Even though the substance is the same. I've seen female students answer with very in-depth analysis, but because they delivered it gently, the lecturer called it "a lady's answer." But male students who answer with a shallower analysis, but with a firm tone, are praised.
	Ms. Yuni provided a concrete example of how delivery (not substance) is judged based on gender. A "soft" answer is considered less valuable, while a "firm" one is considered more valuable.

	P
	Has Ms. Yuni ever seen the impact of such comments on female students?
	Questioning the impact of microaggressions

	I
	[Nods seriously, voice a little heavy]Very often, Miss. I once had a very smart student named Dewi. She was always active in class, always giving insightful answers. But after a few times the lecturer said "ladies' answers" or "try something more masculine," she started to go quiet. She wouldn't talk in class anymore. I asked her why, and she said, "Ma'am, I'm afraid of making mistakes. I'm afraid my answers will be seen as too feminine." It was very sad, Miss. A smart student became quiet because she was afraid of being judged. She lost her voice.
	The impact of microaggressions: an intelligent female student becomes silent for fear of being judged. This is "internalized oppression" that occurs in academic settings. She "loses her voice" due to fear of gender judgment.

	P
	What happened to Dewi next?
	Asking for the continuation of the case

	I
	I tried to talk to Dewi about it. I said, "You don't need to be afraid. Your answer was good." But she had already lost her confidence. Eventually, she preferred writing essays to speaking in class. She found a way to still participate without facing gender judgment. But I think it was a huge loss for the class. We lost the valuable perspective of a smart student just because of a few comments that were considered "subtle" and "joking."
	The student found a coping strategy (writing an essay), but the class lost valuable perspective. This shows that microaggressions harm everyone, not just the victims.

	P
	Ms. Yuni, are there any other similar cases?
	Continuing exploration of similar cases

	I
	[Nods]There are many, Miss. I have another student, Rini. She's very talented in qualitative research. She has an extraordinary sensitivity to reading social dynamics. But when she presented her research proposal in front of the examiners, a senior lecturer said, "This is too soft, Rini. Research must be assertive, it must be masculine. You're too feminine in your thinking." Rini left the room with tears in her eyes. She came to me and said, "Ma'am, do I have to be a man to be accepted in the academic world?" It was a very painful question, Miss. A talented student begins to doubt her own identity.
	An example of a microaggression in an academic context: a senior lecturer criticized Rini's research approach as "too soft" and "too feminine." This is a microinvalidation that casts doubt on a female student's competence based on gender. Rini begins to question her own identity—this is a profound form of internalized oppression.

	P
	What did Mrs. Yuni say to Rini?
	Asking for Mrs. Yuni's response as a supporter

	I
	I said, "Rini, you don't have to be a man. You just have to be yourself. Qualitative research isn't masculine or feminine. It's about depth of understanding, about the ability to read reality. And you have that. Don't let one comment shatter your conviction." But I knew, Miss, that my words weren't enough. The wound was already open. Rini remained hesitant after that. She still completed her research, but with a different spirit.
	Ms. Yuni offered moral support but admitted that her words weren't enough to heal the wounds. This demonstrates that a single microaggression can have long-lasting effects.

	P
	Did Rini finally finish her research?
	Asking for the final result

	I
	Yes, she completed it. But she was no longer enthusiastic about pursuing a master's degree. She said, "Ma'am, I don't want to keep fighting the judgment that I'm too feminine. I'm tired." That's so sad, Ma'am. We lost a potential researcher just because of a senior lecturer's seemingly "subtle" comment.
	Long-term impact of microaggressions: Rini lost her enthusiasm for pursuing an academic career. This is a "leaky pipeline" in academia: talented women leave due to an unsupportive environment.

	P
	Ms. Yuni, how do you see the role of the Faculty of Teacher Training in developing future teachers?
	Transition to faculty role

	I
	[Nods seriously]This is a huge responsibility, Ma'am. We're producing future teachers who will teach in schools. If we don't equip them with an understanding of gender issues, they'll bring their biases into the classroom. And the cycle will continue.
	Ms. Yuni is aware of the faculty's responsibility in forming prospective teachers.

	P
	Does the curriculum in this faculty cover gender issues?
	Asking about the curriculum

	I
	[Sigh]It's still very minimal, Miss. There are one or two courses that discuss gender issues, but even those aren't mandatory. Many prospective teachers graduate without ever seriously addressing gender issues. They aren't taught how to identify microaggressions or how to create gender-inclusive classrooms. This is the root of the problem.
	Ms. Yuni identified gaps in the teacher education curriculum

	P
	What should be done?
	Asking for solutions

	I
	[Smiling wisely]We must revise the curriculum, Ma'am. Gender issues must be an integral part of every course, not just one or two separate courses. Prospective teachers must be equipped with an understanding of how gender bias operates in education. They must be taught how to identify microaggressions and how to respond to them. They must be trained to create gender-inclusive classrooms. This is a long-term investment.
	Ms. Yuni proposed a curriculum revision as a long-term solution.

	P
	Are there any barriers to doing that?
	Asking about obstacles

	I
	[Sigh]There are many, Miss. First, resistance from senior lecturers. They already have established teaching methods and are reluctant to change. Second, limited resources. We don't have enough lecturers with expertise in gender. Third, institutional culture. This faculty remains deeply patriarchal. Many lecturers don't see gender issues as a problem. They consider it a "Western thing" or a "feminist thing."
	Ms. Yuni identified the following obstacles: resistance from senior lecturers, limited resources, and a patriarchal institutional culture.

	P
	How to overcome these obstacles?
	Asking for strategy

	I
	[Think]We must use a subtle approach, Ma'am. We can't attack head-on. We must start small. For example, by holding a workshop on gender issues for lecturers. But the title shouldn't be "Gender Equality Workshop," as that will make them defensive. We could call it "Workshop on Improving Teaching Quality." In it, we would gradually introduce the concepts of gender bias and microaggressions. We should also involve senior lecturers in the change process, not make them enemies.
	Ms. Yuni proposed a “counter-subtle” approach: using workshop titles that are not immediately threatening, introducing concepts gradually, and involving senior lecturers in the change process.

	P
	Has Ms. Yuni tried this approach?
	Asking for implementation

	I
	[Nods]Yes, ma'am. I've held several workshops on inclusive teaching. I didn't directly address gender, but I gradually incorporated gender issues. For example, I discussed how to provide gender-neutral feedback. I also discussed how to manage participatory classroom discussions. The response was quite positive. Some lecturers began to realize that they were unconsciously treating female and male students differently. But of course, there's still much work to be done.
	Ms. Yanti has begun implementing a "counter-subtle" approach in her faculty.

	P
	Are there any lecturers who refuse?
	Asking for resistance

	I
	[Sigh]Yes, ma'am. There were some senior lecturers who didn't want to attend the workshop. They said, "It's not necessary. I've been teaching for decades without any problems." I didn't force them. But I continued holding the workshops, and slowly they began to see the benefits. I also sought allies among younger lecturers who were more open to change.
	Ms. Yuni faced resistance but remained consistent with her "counter-subtle" approach.

	P
	Ms. Yuni, how do you see the role of students in this change?
	Asking about the role of students

	I
	[Smiling brightly]Students are key, Miss. They are the next generation. They will be the teachers and lecturers of the future. If we can equip them with a proper understanding of gender issues, they will become extraordinary agents of change. I've seen this in my classes. Students who previously didn't care about gender issues, after participating in class discussions, began to become aware and more critical. They began to question the assumptions they had taken for granted. They began to see the injustices around them. This is the beginning of a bigger change.
	Ms. Yuni sees students as the key to change. They are the next generation who will become teachers and lecturers. If equipped with the right understanding, they can become agents of change.

	P
	Are there any students who later become gender activists?
	Ask for examples of inspired students

	I
	[Nods proudly]Yes, ma'am. Some of my students have formed discussion groups on gender issues on campus. They hold seminars and workshops on gender equality. They've also begun researching gender issues for their theses. One student researched the experiences of high school students who are restricted by guidance counselors. Her research was excellent. She clearly demonstrated how seemingly good "advice" can limit a student's dreams. That made me very proud. It shows that change is possible.
	Ms. Yuni provided the example of a student who was inspired to become a gender activist and researcher. This is proof that critical education can produce agents of change.

	P
	Ms. Yuni, how do you see the role of research in this change?
	Asking about the role of research

	I
	[Nods]Research is crucial, Ma'am. We need empirical evidence to show that this problem is real. We need data to convince policymakers and educators. Research on gender microaggressions is still very limited in Indonesia. We need more research on this topic, across various contexts, in various regions. This study is an excellent first step.
	Ms. Yuni emphasized the importance of research to prove the problem and convince policy makers.

	P
	Does Ms. Yuni have any hopes for this research?
	Asking for hope

	I
	[Smile]I hope this research can be a catalyst for change, Miss. I hope these findings can be read by policymakers, teachers, lecturers, and everyone who cares about education. I hope this research can open many people's eyes to how "subtle power" operates in our education system. And I hope this research can inspire more research on this issue.
	Ms. Yuni hopes this research will be a trigger for change, open eyes about "subtle power," and inspire more research.

	P
	Ms. Yuni, what is your message for lecturers and teachers?
	Questions about messages for educators

	I
	[Nods firmly]I want to say, be aware of the power of your words. Every word you say to your students can be both constructive and destructive. A comment you consider "joking" or "subtle sarcasm" could become a prison for their dreams. So, be careful. Evaluate yourself. Are you truly guiding them, or are you simply projecting your own fears and limitations? And most importantly, don't be afraid to learn new things. Don't be afraid to change your ways. Change isn't easy, but it's our responsibility as educators.
	Ms. Yuni delivered a critical and reflective message: realize the power of words; comments can be a prison; self-evaluate; and don't be afraid to learn and change. This is a message that challenges educators to introspect.

	P
	Ms. Yuni, what is your message for young women?
	Questions about messages for young women

	I
	[Pause, his eyes filled with tears]I want to say, never give up on your dreams. You have the right to be whatever you want to be. Don't let anyone, including lecturers, teachers, parents, or society, limit you with the words "you're a girl, you can't." You can. You are capable. And most importantly, you deserve to be happy with your choices. But I also want to say, you don't have to fight alone. Find supportive friends. Find mentors who can guide you. And remember that every small step you take is part of a bigger struggle.
	Ms. Yuni delivers a powerful and emotional message: don't give up on your dreams, you deserve to be whatever you want to be, you are capable, seek support, and every small step counts. It's an empowering and hopeful message.

	P
	Ms. Yuni, what are your hopes for the future of education in Indonesia?
	Asking for future vision

	I
	[Smile]I hope that one day, no more female students will lose their voice because of "mothers' answers." I hope that one day, no more female students will be forced to sacrifice their dreams because of the advice of their guidance counselors. I hope that one day, education in Indonesia will truly be a space that liberates, not restricts.
	Ms. Yuni expressed her hope: education that liberates, not limits; no more female students losing their voice; no more female students sacrificing their dreams.

	P
	Ms. Yuni, is there anything else you would like to say?
	Make room for the final message

	I
	[Pause for a moment, then smile]I just want to say thank you, Miss. Thank you for listening. Thank you for raising this issue. I'm confident that with our research and collective efforts, we can create a fairer and more humane education for all.
	Ms. Yuni gave a closing message full of hope and appreciation.

	P
	Thank you so much, Ms. Yuni. I'm truly inspired by your thoughts and struggles.
	Giving final appreciation

	I
	You're welcome, Miss. Good luck with your research. Don't hesitate to contact me again if there's anything you'd like to discuss.
	Ms. Yuni offers ongoing support

	P
	Okay, ma'am. I will convey the results of this research as best as I can.
	Closing

	I
	I'm sure you can do it, Miss. Good luck!
	Giving encouragement

	P
	Thank you, ma'am. Good afternoon.
	closing

	I
	Good afternoon, Miss. Be careful on the road.
	Closing reply



