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	Speaker
	Transcript
	Analytical Notes

	P
	Good morning, Ms. Ratna.
	Initial greeting, friendly tone

	I
	Good morning, Miss.
	Polite reply, still formal

	P
	Thank you for taking the time to chat with me today. I know Mbak Ratna must be busy with exam preparations.
	Building rapport, showing empathy for students' busy lives

	I
	Yes, Miss, you're welcome. It's nice to chat with you, Miss. It's quite a break from studying. [Laughs]
	Students are enthusiastic and open, the atmosphere is starting to relax

	P
	Oh yeah, Miss Ratna is in 12th grade now, right? How are her preparations going?
	Small talk, building comfort

	I
	Get ready, Miss. I want to get into a state university. I'm aiming for Bandung Institute of Technology (ITB). I've also taken a tutoring course. But yeah, there's a lot of competition. I have to study extra hard.
	Expressing high aspirations: entering ITB

	P
	Wow, ITB? That's great. What major is Ms. Ratna interested in at ITB?
	Probing, encouraging elaboration of aspirations

	I
	I really want to major in Mechanical Engineering, Miss. I really love machines. Since junior high, I've loved taking apart my mother's sewing machine or watching how a car engine works. I'm constantly curious.
	Demonstrate a deep and specific interest in Mechanical Engineering

	P
	Wow, that's really cool. Do you have any family members or people around you who also work in engineering?
	Digging into background and support

	I
	No, Miss. No one in my family works in engineering. But I enjoy watching YouTube videos about how machines work. I also often borrow physics books from my cousin who's studying at a polytechnic.
	Demonstrate initiative and independent effort in developing interests

	P
	Very interesting. Ratna truly has a specific interest. Did you receive support from your parents or teachers in choosing this major?
	Leading to social support

	I
	[Sigh]Mom didn't agree at first, Sis. She said, "You're a girl, so you should just choose something that suits a girl." Like education, economics, or nutrition. But Dad supported it, Sis. He said, "The important thing is that Ratna likes it and can do it." But yeah... Mom was the one who mostly took care of the housework. So she often said, "When you get married, it'll be hard to take care of the kids if you work in a workshop." I was confused, Sis.
	Conflicts between family aspirations and gender norms begin to emerge. Mothers become agents of gender normalization (horizontal circuit).

	P
	So, at school, did Ms. Ratna ever discuss her choice of major with a teacher or counselor?
	Directing to the role of teachers and BK

	I
	I once consulted with Mrs. Dewi, the guidance counselor, Miss. I told her I wanted to major in Mechanical Engineering. But Mrs. Dewi... [pauses for a moment, looks down]
	Hesitation, the topic is starting to get sensitive

	P
	What about it, Ms. Ratna?
	Gentle probing, encouraging students to continue

	I
	Mrs. Dewi said, "Ratna, dear. You're a woman. Your future will follow your husband's. It's better to choose something suitable for a housewife, like Education or Economics. It would be a shame if the knowledge wasn't used." She said this while holding my hand, very gently. It seemed so caring, Miss. But inside, I was sad. I was upset. Why should I be restricted? But I couldn't say anything because Mrs. Dewi was kind. I was afraid of being considered rude.
	A prime example of "Solicitous Redirection" wrapped in concern. This is the perfect "subtle power": the advice is delivered with physical touch and a gentle tone, but substantively limits aspirations. The student experiences a conflict between hurt feelings and gratitude.

	P
	Hearing Mrs. Dewi's advice, what did Ms. Ratna feel at that time?
	Digging into the emotional impact

	I
	[Voice starts to shake a little]It felt... mixed, Miss. I was sad. I asked myself, "What did I do wrong?" "Am I supposed to be a teacher?" But on the other hand, I was angry too. I thought, "Why, Miss? Why can't I?" But I held back my anger because Ms. Dewi is kind and often helps students. In the end, I just kept quiet and nodded.
	"Internalized Oppression" emerges: students begin to doubt themselves and question their aspirations. A strong internal conflict arises between
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	P
	Ms. Ratna, hearing that story, I could sense that you were in a difficult situation. You wanted to pursue your dreams, but you also didn't want to disappoint Mrs. Dewi or your mother.
	Validate emotions, show empathy

	I
	Yes, Miss, absolutely. Sometimes I cry alone in my room thinking about this. I'm confused, Miss. I know I'm smart, I can do it. My physics and math grades are always good. But why... it's like this world is telling me I can't.
	Reveals profound psychological impact; feelings of isolation and confusion

	P
	Ms. Ratna said, "This world says I can't." Does that mean anyone besides Ms. Dewi and Mama?
	Probing to identify other normalizing agents

	I
	A lot, Miss. My friends too. For example, when I told my classmates that I wanted to study Mechanical Engineering, they laughed. Some said, "Ratna, you're a girl. At ITB, you'll be alone, everyone else is a guy." Some said, "Come on, Ratna. You'll end up fat like a mechanic." Then there were also those who said, "It's a shame you're pretty, it'll be hard to find a partner." At first, I could still laugh, Miss. But if it happened too often, I'd get down.
	Horizontal circuit (normalization by peers). Friends use the same argument: women are unsuitable for engineering, and associate careers with physical appearance and marital status.

	P
	From friends who are usually female or male?
	Identifying sources of normalization

	I
	Both, Miss. Female friends are sometimes even harsher. I have a friend named Sinta, who said, "Ratna, you're beautiful. It's a shame if you become a mechanical engineer. Your hands will be rough." Then she said, "I'd be a flight attendant instead, you can travel the world." It's like they want me to be something... well, Miss, that looks beautiful and feminine. Not one that uses my brain.
	Woman-to-woman policing: Female friends are actually the most powerful agents of normalization. This demonstrates deeply rooted internalized oppression.

	P
	How does Ms Ratna feel hearing comments like that?
	Exploration of emotional impact

	I
	[Sighs] It's sad, Miss, but also annoying. Sometimes I think, "Why are they like that?" I never comment negatively on their aspirations. I have friends who want to be teachers, and I support them. I support them if they want to be doctors. But if I say I want to be an engineer, it's like the world says, "Hey, no! That's not your place!"
	Feeling treated unfairly. There's a realization that he never limits others, but others limit him.

	P
	Has Ms. Ratna ever tried to reply or explain to those friends?
	Asking for resistance strategies

	I
	I did, Miss. I once said to Sinta, "Why are you judging me? Are girls not allowed to be engineers?" Then Sinta replied, "Oh Ratna, you're so emotional. I was just joking. Don't be so serious." Then my other friends said, "Yes, Ratna. Relax. You're beautiful, but don't overdo it." I felt embarrassed, Miss. Like it was my fault for being too serious.
	Normalization mechanisms: offensive comments are disguised as "jokes," and victims who protest are called "baperan" (too sensitive). This is a form of microinvalidation.

	P
	So Ms. Ratna felt that her friends' comments were not actually funny, but Ms. Ratna was forced to think they were funny?
	Helping students articulate their experiences

	I
	Yes, Miss, exactly like that. I have to pretend to laugh, even though inside I'm hurting. If I don't laugh, I'm the one who's considered weird. I'm the one who's considered "unsociable." So I choose to stay quiet, Miss. I minimize the amount of stories I share about my dreams with my friends. I keep them to myself.
	Revealing coping strategies: hiding aspirations to avoid social rejection. This is the result of persistent microinvalidation.
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	P
	Ms. Ratna, let's go back to the story about Mrs. Dewi. After Mrs. Dewi gave that advice, did you ever try consulting with her again?
	Back to the topic of BK teachers to dig deeper

	I
	I wanted to, Miss. But I became afraid. I was afraid Mrs. Dewi would say the same thing or even remind me again. So I decided against it.
	Avoiding consultation due to trauma of limiting responses

	P
	Has Ms. Ratna ever seen Ms. Dewi giving different advice to male students?
	Exploring comparative treatment between female and male students

	I
	[Nods quickly] Often, Miss. I have a friend, his name is Andi. He's also a science student, his grades are just average, Miss, not as good as mine. But Andi told Mrs. Dewi that he wanted to be an architect. Mrs. Dewi actually encouraged him, Miss. Mrs. Dewi said, "Andi, that's great! You can be a great architect someday. You're a man, you have to have big dreams." I heard it myself, Miss. I was immediately sad. I thought, "Hey, why are you encouraging Andi, but I'm being hindered?" Even though Andi's grades were lower than mine.
	Contrasting differences in treatment. Lower-achieving male students are encouraged, while higher-achieving female students are hindered. This is an example of "Solicitous Redirection" applied differently based on gender.

	P
	Hearing the difference in treatment, what did Ms Ratna feel?
	Exploring the emotional impact of unfair treatment

	I
	[Voice trembling] It really hurt, Miss. I even cried in the restroom that time. I thought, "Why can't I? Why can Andi?" I hated myself for being a girl. I thought, "What's wrong with me being born a girl?" I felt so unfair, Miss. So unfair. But I couldn't complain. Ms. Dewi is a teacher.
	Feelings of self-hatred and existential questions about gender identity emerge. This is the most severe impact of "subtle power": the victim begins to hate themselves for their identity.

	P
	Ms. Ratna, are there any other teachers besides Ms. Dewi who also give different treatment like that?
	Exploring whether this pattern occurs across schools

	I
	There are many, Miss. For example, the Math teacher. If my female friends or I could answer a problem on the board, he'd say, "Your handwriting is so neat, like a meticulous mother-to-be." But if Andi or a male friend answered, he'd say, "Now that's a smart kid! He could be an architect or engineer someday." I once heard him say to Andi, "You have a brilliant mind, son. Don't waste it." I thought, "Hey, I can answer that problem too, sir. Why am I only praised for being neat?"
	Examples of "praise-as-placement" occur across a variety of subjects. Female students are praised for feminine attributes (neatness, meticulousness), while male students are praised for intelligence and future potential.

	P
	Has Ms. Ratna ever heard the Math Teacher praise another female student in the same way?
	Ensuring behavioral patterns

	I
	Often, Miss. All my female friends have received compliments like that. My friend, Dina, won the district-level math olympiad. But the teacher kept saying, "Dina, you're smart, but don't be too smart. You'll have a hard time finding a partner." I saw Dina just keep quiet, Miss. But I knew she was sad.
	A consistent pattern. Even female students who excel in Olympiads still receive limiting comments. This demonstrates that the system of normalization is powerful and pervasive.

	P
	Has Dina ever discussed this with Ms. Ratna?
	Exploring interactions between female students in dealing with microaggressions

	I
	Once, Miss. Dina said, "Ratna, I'm tired. Why are we girls always treated like that? I've studied like crazy, but I'm still told 'don't be too smart'." I could only say, "Okay, Din, let's just keep quiet. We'll prove it ourselves later." But deep down, I wasn't sure either, Miss. I was starting to doubt whether I could prove anything.
	Solidarity among female students in the face of microaggressions, but also a sense of hopelessness and uncertainty. This is "Internalized Oppression" at its most pervasive.
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	P
	Ms. Ratna, we've talked a lot about your experiences at school. Now I'd like to ask about things that are more in the nature of rules or customs at school.
	Transition to institutional aspects

	I
	Okay, Miss. I'm ready.
	Students are still focused and open

	P
	Are there any written rules at Ms. Ratna's school that differentiate between male and female students? For example, regarding clothing or behavior?
	Exploring the institutional aspects of microaggressions

	I
	Yes, Miss. Lots. In the school code of conduct, the rules for girls are very long. For example, girls' skirts must be at least 5 cm below the knee. Hijabs must be neat and the right color. No excessive makeup. No flashy accessories. For boys, the rules are short, Miss. Just "no long hair" and "wear black shoes." That's it.
	Examples of "Institutional Microaggressions": Written rules that disproportionately regulate women's bodies and appearance. This is "procedural nature"—gender norms translated into formal rules.

	P
	Has Ms. Ratna ever felt that the rules were too many and unfair?
	Exploring critical awareness of institutions

	I
	[Nods]I don't think it's fair, Miss. Why do girls have to be controlled so much? Why do boys have free rein? But yeah, the teachers say it's to maintain decorum. Mrs. Dewi said, "You're a girl, you have to uphold the family's good name." So yeah... I just obeyed, Miss. I was afraid that if I didn't, I'd be considered impolite or rude.
	The conflict between awareness of injustice and obedience to authority. This is "Pastoral Power" operating through rules framed as "guardianship."

	P
	Has Ms. Ratna ever seen any female students break these rules? What happened?
	Digging into the enforcement mechanisms

	I
	Often, Miss. My friend, Rina, was once called by the guidance counselor because her skirt was deemed too short, even though I noticed it was still below her knees. The guidance counselor said, "Rina, you're a girl. You have to be polite. Don't tempt the boys." Rina told me, she was so embarrassed and cried. I was sad too, Miss. Why are the girls the ones being blamed? Why aren't the boys who were "tempted" reprimanded?
	Examples of "Non-verbal & Spatial Microaggressions": Disproportionate scrutiny of women's bodies. There's a mechanism of "blaming the victim," where men's behavior is framed as a natural response to women's appearance.

	P
	According to Ms. Ratna, is there a difference in handling violations between female and male students?
	Exploring comparative disciplinary treatment

	I
	It's definitely different, Miss. If guys fight or skip class, they're called out and given some advice, but not too harshly. Girls, especially when it comes to their appearance, are immediately judged, Miss. My friend, Dini, was once caught texting a guy from another school. Her parents immediately called her and threatened her with expulsion. Even though they were just friends, Miss. But guys who frequently skip class are just called "naughty."
	Disciplinary treatment differences: Girls are punished more harshly for moral and appearance-related offenses, while boys receive less severe sanctions. This suggests that the school discipline system reinforces control over girls' bodies and sexuality.

	P
	Ms. Ratna, we've been going for almost an hour. Do you want to continue or do you want to take a short break?
	Checking student comfort

	I
	I still want to, Miss. I'm happy to share my story. Usually, no one wants to listen.
	Students are still enthusiastic about sharing

	P
	Okay. Before we continue, does Ms. Ratna have any questions for me or anything you'd like to add to what we've discussed?
	Provide space for students to reflect and ask questions

	I
	[Pause for a moment]I just hope, Miss, that this research can change something. I don't want my little sister to experience the same thing. I want her to be free to choose whatever she wants.
	Hope for change and protection for future generations. This shows that even though Ratna herself remains trapped within the system, she possesses critical awareness and a desire for transformation.

	P
	Okay, Ms. Ratna. Let's continue. Earlier, Ms. Ratna talked about the different school rules for girls and boys. Have you had any other experiences that make you feel unfair?
	Continuing the exploration of institutional experiences

	I
	Yes, Miss. Regarding the division of duties at school events. Every time there's an event, like an independence day celebration or an arts performance, the female students always get the "light" tasks like catering, decorations, or being the treasurer. The male students always get the "heavy" tasks like committee chair, event manager, or sound system. I've been here for three years, Miss. Nothing has changed.
	Examples of "Non-verbal & Spatial Microaggressions" in the division of labor. Gender roles are reproduced through school assignments.

	P
	Did Ms Ratna ever question the distribution of tasks to the teacher or committee?
	Explore whether there are any resistance efforts

	I
	I have, Miss. During last year's arts performance, I said to the committee chairman, "Sir, why do the girls always get catering duties? I want to be the MC or part of the program." He just smiled and said, "Well, that's always been the case, Ratna. You girls will be better at cooking." I wanted to protest, but I saw the other teachers nodding in agreement. I kept quiet, Miss. I was afraid of being seen as "impatient" or "a know-it-all."
	Silence as an institutional response. Questions are dismissed by referring to tradition ("it's always been this way") and stereotypes ("girls are better at cooking"). Other teachers nod in agreement, indicating that this is a collectively supported norm.

	P
	Ms. Ratna said, "I'll just keep quiet." Does Ms. Ratna feel like her voice isn't being heard?
	Exploring the impact of being silenced

	I
	Yes, Miss. It feels... [searching for the word] like I'm not important. Like what I think is worthless. I don't feel like talking. I think, "Why should I complain? It won't change." Sometimes I think, maybe they're right. Maybe the girl should be in the back. But... [sigh]... I don't know, Miss. I'm confused.
	Feelings of worthlessness and powerlessness emerge. This is the impact of institutional silencing. Students begin to doubt whether their voices are worthy of being heard.

	P
	Ms. Ratna, I'd like to ask something more specific. Have you ever heard the word "kodrat" in school?
	Entering the key topic: nature and theology

	I
	Often, Miss. Very often. For example, when a female student protests about the skirt rule or the food assignment, the teacher says, "Well, that's your nature as a woman." Or when a female student says she wants to be a police officer or a soldier, the teacher says, "Hey, don't. It's your nature to be a housewife." I hear that almost every week, Miss.
	"Theological Closure": The word "nature" is used to shut down discussion. This is a very effective method because it silences critics with the authority of religion and nature.

	P
	According to Ms. Ratna, what exactly is "nature"?
	Exploration of students' understanding of nature

	I
	[Thinks for a moment] Hmm... That nature... is something God gave me, Miss. Women are gentle, patient, take care of children, take care of the house. Men are firm, leaders, earn a living. My mother always said that too. The teachers too. But... [doubtful voice]... I sometimes think, is that true? Did God really create me just to be a housewife? I like physics, Miss. I like machines. Why did God give me this ability if I can't use it?
	An internal conflict arises between internalized natural doctrine and personal experience. Doubts and critical questions begin to emerge. This is the beginning of the process of conscientization (critical awareness).

	P
	Ms. Ratna, that's a very interesting question. Have you ever discussed it with anyone?
	Exploring support for critical thinking

	I
	No, Miss. I was scared. If I asked the teachers, they'd say I lacked faith or was influenced by Western thinking. If I asked my mom, she'd be furious. So I kept it to myself. I could only think alone in my room.
	Intellectual and emotional isolation. Students lack a safe space to question the doctrine of nature.

	P
	Has Ms. Ratna ever seen any other students who dare to question nature?
	Exploring collective resistance

	I
	Once, Miss. There was a senior of mine, named Maya. She dared to say to the religion teacher, "Sir, is it true that a woman's nature is only to be in the kitchen?" The religion teacher immediately became angry, Miss. He called Maya "disobedient" and "ungrateful to God." Maya was summoned by her parents. Since then, no one dared to ask any more questions, Miss. Everyone was silent.
	"Conversion of Critique": Questions about nature are transformed into moral transgressions ("disobedience," "ungratefulness"). This is the most powerful "subtle power" defense mechanism.

	P
	Seeing Maya's experience, how does Ms. Ratna feel?
	The impact of witnessing punishment for resistance

	I
	I was scared, Miss. I became even less courageous to speak. I thought, "If smart and brave Maya is being punished, what about me?" I chose to remain silent. I chose to go with the flow. It was safer.
	A self-silencing mechanism reinforced by the punishment of others. This demonstrates how a single case of punished resistance can silence an entire community.

	P
	Ms. Ratna, do you still have a dream of entering ITB and becoming a mechanical engineer?
	Returning focus to initial aspirations

	I
	[Long silence, voice trembling] I... I don't know, Miss. After everything that happened, I'm starting to have doubts. Maybe Mrs. Dewi is right. Maybe I'm not cut out for her. Maybe I'm just dreaming too big. I'm afraid of failure. Afraid of disappointing my parents. Afraid of not being able to take care of the household later.
	Internalized oppression reaches its peak. Students who were once confident and ambitious now doubt their own abilities. This is the cumulative effect of persistent microaggressions.

	P
	Ms. Ratna, do you still remember why you wanted to be a mechanical engineer?
	Remind students of their initial motivation

	I
	[Wiping away tears] Yes, Miss. I've loved machines since I was a kid. I loved watching how motorcycles work, how sewing machines work. I loved solving technical problems. I felt... alive, Miss. I felt useful. But now, I don't know.
	Emotional moment: Ratna remembers her passion, but sadness and doubt overcome her. This shows that passion isn't lost, but rather clouded by microaggressive messages.

	P
	Ms. Ratna, if there is a younger sister or female friend who has the same dream, what would Ms. Ratna say to her?
	Exploring the potential of agency and support for others

	I
	[Smiles slightly] I would say, "Chase your dreams. Don't worry about other people." But... [sighs]... I can't do that myself, Miss. I'd be a hypocrite. I'd give advice that I can't live by.
	Awareness of one's own inadequacy. There's a gap between what one knows to be true and what one is capable of. This is the tragedy of internalized oppression.

	P
	Ms. Ratna, you're not being hypocritical. Sometimes we can see the right path for others, but we're still learning to walk it ourselves.
	Providing affirmation and support

	I
	Thank you, Miss. I... I hope one day I'll be brave. Maybe after graduating from high school, or after college. I want to prove that I can. That women can too.
	Hope for the future. There's a glimmer of resistance, even though it's currently constrained.

	P
	Ms. Ratna, I'd like to ask about your role in extracurricular activities. Do you have any gender-based experiences there?
	Exploring other aspects of school life

	I
	In the Paskibra, Miss, it's the same. The Paskibra leader is always a man. The vice-leader is often a woman, but the leader is always a man. I once asked, "Why does the leader have to be a man?" The answer was, "Well, to be more assertive." Yet, there are some women who are more assertive than men.
	Microaggressions in extracurriculars: gender hierarchies are reproduced even in student organizations.

	P
	Is Ms. Ratna interested in becoming the Paskibra leader?
	Digging into leadership ambitions

	I
	I used to want to, Miss. I thought I could. But after seeing the same pattern, I became lazy. I didn't want to fight for something that was already determined.
	Resignation to seeing repeating patterns. This is the impact of institutionalized gender bias.

	P
	Ms. Ratna, we've been here for almost 90 minutes. I really appreciate your time and openness.
	Interview closing approach

	I
	Thank you, Miss. I'm glad I could share. It feels... a little lighter. Like a burden has been lifted.
	Therapeutic benefits of interviews: Students feel heard.

	P
	Does Ms Ratna have any last words you would like to say?
	Make room for the final message

	I
	I just want to tell you teachers, Miss. [Firm voice] Don't limit us just because we're women. We have dreams too. We can do it too. You tell us we have to be obedient, we have to be polite. But sometimes, your kindness hurts. Please, listen to us.
	A direct message from student to teacher. It's a moment of resistance and hope. Ratna finds her voice at the end of the interview.

	P
	Ms. Ratna, that's a very powerful message. I'll convey it in my research.
	Provide validation of student messages

	I
	Thank you, Miss. I hope there will be changes.
	Hope for transformation

	P
	Thank you very much, Ms. Ratna. May you always be successful.
	Closing the interview

	I
	You're welcome, Miss. Good luck too.
	End of interview



